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INTRODUCTION s
. P
'.l'his bibliography is co-prisod ot shnotations of aelocted reselroh
{ art:l.elas and repoz:;a, on topicp relating to taetora which 1nnunoe
tuehers' perception ‘and :l‘ulf:!lllent of their protessioml role\{ |
which héve appeared in the literaturo from 1968 to 1972. Itus\ re- . S
lating t;p factors such ‘as organizational cliuto, ,purriculm, Job . 7/
aatisfaction and' teacher aides are included 'l'he entries are mhbered
andmurrmgedalphabetmnybgautborinthebodyqftha oo
biblioguphy.' Code oletters :I.dmtiry the dascriptqr eategor:los by
which each item is clauified' those m{ten entirely in capifels re-
for to grade lovela while thosu ur.ltten in uppor and lmr case refer | <
to topi:! areas. & lfqting of itims by dpacrip‘bor catcgory follows the

annotations. . I . oy ) N :
i ‘ : . ‘ N :
d, " - ’ ' b - n.‘.. Pl " g ’
. ; . Lo . i
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& \ ‘ _ \ v a
. CODE LEPTERS AND pr.scnimn CATRGORIES S
 Code T Deaorizto
. PPL o | yrar-achool lovol
FL : prnary or elmntary lovel
VgL <‘Juniorh1¢horh1¢hsehoollevql‘ o
® : e v d . - .
€ CuL . -/ college. or university level - ' S
~ U  adult education, trade or toehnical odncution
»t A-- att.itudaa of toachora toward or as a’ rosu:l.t. of-- CL .
| . . 73
/S cnrrlculu-, school practim ’ :I.nmntiona y
o ! . educatlonal 1331103, enlnation, t.oaeh:\.ng and
research
. inservice ndncat.ion, spoc:l.n,l treining, study
’ - institutes .
. instructional resources,, nover ‘educational - ° , |
: o - modia : o / v
5 '\}_ " racial :Lsauos, disadvantaged ch:l.ldron _ o
O  Car characteriaties, background . -
N ‘\_\ Com - coq:aratin atndies . ) ‘
v " ~Jeb T / . ,/ Job sat.iataction, Job locgle, working conditions o “
L\ . o L
" Mem . ¢ mrsh:l.p in taachors' organisations, \mions
S org . organiutionﬂ. at.mburo, organisatioml climate
. . t, v ‘
; zr poraonalit.y attﬂbwea or t.ra:l.t.s, oroat.iv:!.ty X
o’ problm pemived \‘\ ~ "
- Bel *" relationships vith principals and other

poraonn.l

N ) /\\
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1. Adams, R.S. Teachers and Their Social Relationships. Paper '
- read at American Educaiional Research Associafion
+  Annual Convention, 1969. ED 028 130 :

N

K

a -~

}

A study examined (1) how teachers in England, Aiistralia, New
Zealand, and the United States think others expect them to bshave

and (2) the amount of divergence existing between these ex-
pectations and the teacher's own attitudes. A ‘teacher-question-
naire listed 10 teacher activities (derived-from an intervie

phase of the study) representing behavior that the teachers -
selves thought to be important in their social relations: attend-

ing PTA meetings regularly, accepting nonprofessional duties )
willingly, maintaining orderliness and quietness in the classroom,
encompassing a broad range of educational goals, using corporal
punishment, using free periods only for professional matters,
adhering -strictly to a prescribed curriculum, giving voice pub-

11;#:11 on contrgversial topics, having an occasional drink at’s

loeal pub or bak, preparing puplls to "get ahesd" in 1ife. Re- - -

" spondents - indicated their level of approval of each item and then

- indicated the degree of approval -'perceiwsd" in each of the four - .
nsignificant other" groups (other teachers, principals, educatiomal
officials, and parents). Redponses were converted to scale scores ,
- on a five-point ascale and mean responses calculated by country, . = °
. Mndings are presented in graph form, and conclusions are listed

for each'item and for the total study. (ERIC abstract) .
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2. Andsrson, D.D. Personality attributes of- teachers in organiza-

o _tiomal clilai',es.. Journal of Educational Research, 1969, -
“62, hhl-hha.

-

. \ |
- - - A . ‘ ) T . ~- . - }
ose. To asce whether persona.lit.y patt.erns of elenentery ‘;
school teachers in sthools. possessing Opez Organizational Climates o ‘
‘differed from those of tegghers in schools with closed Organizaq B |
tional Gliha.tes. ' o - R ‘
. " lus

Procedm'e The Organi:st.ional cliuats Deseript.ion Questionnaire \
~m Croft) was used to establish tHe character of the schools. 1
The Edwards Personsl Preférence. .Schedule was used tc obtain the ‘ : l |
- personality patterns of 71 teachers in "open' schools and 55

teachers in "closed" schools. Datawere analysed through the use <

of ths generalized F-test and t.he t-test. ) o

A -

Ty v O

- 2" Results. A& measured by the. EPPS, personslit.y attributes of . o
. i %eacﬁgs in schools possessing. open organisational climates are °
. e not- significantly different fram those of teachers in schools’with
, ‘ closed organizational climates.” Teachers in open, climate schools .
" possess significantly (p < .05) less intreception and sbasement IR
. _ thsn the othsr group, o « e
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\os, Axrbtohen, R.G., and Deigham, W. An nploration Into Teacher
' + .and Student Arithnetic Attitude at Orades 3, b, and 6, | {
uFaper 1‘053 a% Eﬁim mcaﬂoﬁ EeseaTcﬁ Esocigﬂon

Annual Meoting, 1971. ED 0l7 983 -

ose. To, coq:oaro stndents' attitudes toward aritimetic with
achers' attitudes toward: brithmetic. -

Procednre., Subjects were 1022 atudents and' 39 ‘beachers of gradee
6 from one school district in Cleveland, Ohio. The dis-

triot is niddle-clas th an average family income of $12,000 per

year. The students 25 of the teachers were given-a 28-item
© arithmetié attitude scile developed by Dr. Cyril J. Hoyt (Anttonen,

1967). A 3x3x2 crossed analysis of ‘variange was used. The in- ;| .

. dependent_variables were: teacher attitude (high, low, middle); =

grade level (3, 5, and 6); and sex of student. 'Thé-dependent S
., 'variable was the mean classroon attitude score calculatad separately '

‘,:I.’or aach gex. ,

- \ »‘ _‘z ey e &
Results. . Any 1nteraction involmg teachars' op:lniona taaled Jo
‘Teach statistical signiticance. There a significant différ- ¥
ence at the .01 level between the"thraq};:ade levels with a de- - 2
creage in afru'mative atti’budes toward aritluetic at h:lgher grade N
levels. 2
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lh Axelberd, F.J. Attitudes o.f elementary school teachers towazd AN .
o *..  counseling and guidsnce in the elementary schools. ! . :
) . . _Journal of Experimental Education, 1969, 37(3) ’ l-h ‘ ,

: se. To investigate the attitudes of elementary echool teachers._ . BT
,/ toward counseling- a.nd guidance, : o . - : o .

. Procedure 'l'he subjects were 388 e‘.l.em@ntary school.teachers. Seven - - *‘
eIenenEary schools with at least a two-year guidance program and .

two control schools (no- guidance or counseling program) were used. I C
roo The schools were located in three urban counties and one rural- {1 s
county. Each teacher peceived’Dgdified versions of the’ Scale of At
- titudes (Barker, 1966) and the Scale on Attitudes Toward Counseling <, &X\\ L
- (;Om, 195’5) i ) h : _ -‘ s . ' . ‘ a ) . A fa" .\.
* " Results. Findinge bindice.te thab teachere schools with guidemce  o° .
o : programs have more_ f.avorable attit.udes toward counseling. -
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" © 5. Bardwell, R.W. Differences in Perception of Citizens and =,
B ’ J.Eeacher,; About EducatIonal Issuss. (Ph.D. thasis, . - _

- University of Wisconsin) 1360. D 019 562 )

. B N
. K - s . .

~ v . Q f N ' C- ’ 18

." A11 professional teaching personnel and a- randon sample of oftizens .

- from an sastern Wisconsin suburb and a horthwestern Wisconsin rural’ '

", scomminity were surveyed by an 86-item opinion questionnaire to come

- ¢ fered significantly in perceptions of general sglary problems, -
) \/ (ERIG abstract). - oo .
s - i e r
¢ - h Y ? . ) ) ) o s
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pare the perceptions of teachers and citizens in regard to problemg * -
.and issues of educatio viewpoint, the task of the school, and
differential compensation for teachers. There were no significant " -
© differénces in overall perceptions of thess problems and iasues
betwsen the groups of teachers in the two commnities. The four
 groups of teachers and citisens-did not show a significant degree

of consistency’in pet‘;gaiving problems of educational -viewpoint. Only

in .the suburban ¢ ty did citisens and teachers differ signi- -
ficantly as. t6 the task of the school.’ Although neither citigens
nor teachers favered differential teacher salaries, for differed

' greatly in perceptions of the teaching process, ‘the two. groups dif-
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- al affiliations, and distribution by counties. A comprehensive re-
(mIG abstrac\‘_)

é

6. Barlow, M.L., and Roinhart s B. Pro:l!‘iles of 'I'rado and Technical

“Los Ang‘fca: ﬁoraity

. 4 - L
- s |

The populatiéi“ro/f this study was linitad/ to, trade and technical

teachers in California who held full-time credéhtials and who were

not engaged prhﬁily in administration’ or supervision. Tables,, _ - | '
‘charts, and grap®®® present information concerning the subjects. p f/f’
tanght., age, sex, marital status, type of schocl, credentisls and ~ , .- -
education (both current and planned), earnings, status, organintion- L

port, presenting dota:lls in aach of theae areas, is in preparation.
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7. ‘Benell, F.B. Frequency of miscanceptions and reluc

- - teach controversial topics related to sex among teachers.
Research Quarterly of the AAHPER, 1969, LO(1), 11-16.

o

% ose. To invoest.igaﬁ the treqﬁeney and ld.nd ofvliaoohce?tions
ut sex that certain teachers have as related to their age, sex,
apd grade level, | A . ’ - : |

~ Procedur;.‘. The subjects were’Sh3 teachers from northern Galifornia

- "Who taught- kindergarten through 12th grade, Rach résponded to 135
true-false statements
attitudes toward sex,

. Results. Statistical analysis of the data indicates that teachers .
ve more misconceptions about the social apd psychologicsl area |
than about the biological area on sex-related toplcs, and elementary
teachers have more misconceptions than’secondary teachers, Those
teachers with the fewest misconceptions ‘indicated that they were
more amensble to teaching controversial sex-related topics while
“those with the greatest number of misconceptions indicated the least
willingness to teach such topics. ‘ o o

o

. ’ . H

which indicated their 'social and biological

- B
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o




v ‘ - ' Acp
’ . S Aed

R

]
D

8. Berben, E.A. A Snfny of Aﬁtitudos -of mmhtary Educators -

. Concerning Elementary Counseling. Oshkosh: wisconsin State ~
Uﬂvoraiigy, 1368, g 026 65L S

e : o

This papel presents a survey of attitudes held by elementary edu-
cators concerning .counseling in the elementary achools. ' A question- -
naire was completed by 200 elementary educatqis; in five Wisconsin
cities. Participants ranged from special instructors, thro
kihdergarten, primary, and intermediate grade teachers, and prin-
cipals. Some 4% believed elementary counseling is needed, with
more males feeling so than females, and more such feeling amo
" newer educators than smong career educators, No statistic
significant differences were, found between ‘the views of sub
either in the belief that counseling is needed, or the extenti to
which such programe should be carried cut. (ERIC sbstract) | .
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- 9. Besag, F. Pré:!‘oaa:lf’onal ‘chnraetorili;ica and attitudes of
teachers: sex, race and teaching area.differences. Urban
Education, 1970, 5 (3), 268-286, . ’

oo

-

he Inferiority of inner-city teachers were valid; and to deter-
mine whether the belief that teachsrs move cut of ‘black area ~
schools as soon as possible was factually supported.

. . o ] . . \ox
Procedure. A complete 1ist of teachers in a large metropolitan
school district was obtained. Sex race, and present teaching

© situation (black or non-black area) were determined. Fight groups
vere gensrated from this information: male, Negro, black area;

Y

" ?rrgﬁ. To datirn:l,ne if certain 'boli'ors'and atti'l;udna ooneorhﬁng_

female, Caucasian, black area, etc. From each group 15 teachers'

were ;selected randomly fox inclusion in the study. These teachers

vere sent a questionnaire, balf of which was devoted to-demographic

items and half to edncational questions such as certification

| . - 'status, length of tenure, desire to beccme-a principal, ete.
" Results. On the basis of the data collected, it would appear that’

"Regro teachers are not less qualified, nor are black area teachers.
Female teachers are not less qualified. The belief that thers is
sexual bias against women appears to be valid. In relation to job
satlsfactions a large number of teachers have seriously tonsidered
leaving the classroom; Negro teachers are more interested in ad-
ministration.and policy making than are Caucasians; males and :
' Caucasians more often thought of leaving the educational estsblish-

ment- altogether. S

Comment, Purely descriptive statistica; no analysis of data.
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. Were chosen to participate in the .Governor's Homors Progran t% N

- teacher. Anather group consisted of 97 teachey3 who had forserly
" taught in the Gdvernor's Program but who had nbt been selected.

- Wachsler Adult Thtelligence ScQa].%,,(WAIS) » Edwards Personal Pre.

“werbal ability, etc.,from responses to multiple choice items re

th‘o“ ., &

»

. . L ~Per

o

10. Bishop, W.C. Successful teachers of the gifted. Exceptional
.- Children, 1968, 3.(5), 317-325.  °

Purposs. To determine the personal qualities of those teacher
perceived as successful by gifted high school students. ° '

-

Procedure. One hundred and eight.y-éne h:fgh school students, who

gifted students in Georgia, completed questionnaires wherein hey -
listed their high school teachers who, in their Judgment, were the
‘most successful teacheis: “From the lists of teachers submitted,
three groups were chosen for study: One group-included 109 :

teachers selected by'one or more students as his "most successful" °

-The third’ group.idcluded 30 teachers who weére selected for inten-
sive study which included an interviaw, the verbal section of the

ferenca Spale (EPPS), and an ex tion of college traiscripts.

S

Every ;béééhbrﬁjn»%ho atudy completed a copy of’ the ‘Tea}:h,i' Charag-

. teristics Schedule (T6S) constructed by Byan {1960). This schedile (,
- is a 1.36-11'.011‘ inventory which estimates teacher behavior, attityde s

lating to preferences, judgments, activities, personal backgréu
. : L = S ]

Results. ° Tea,éhera who were identi.t:l, a by-the_students as be
effective did.not differ from teachers not.so identified in terms

of sex, marital status, undergraduats background, level of education, - -

coursé work preparation or extent ‘of association with professional
organizations. Findings indicate/ the following in regard to identi-.

. -fied teachers: -

(1) These:teachers cbtained an IQ score placing them in the
upper 3 percent of the general population ahd significantly
higher than that of their colleagues,  —

(2) They were more uinteuejmﬂn in nature.

(3) They hid high acﬂeveme it needs.

(4) They becamé teachers bbgza\/ige, of their desire for intel-
lectual growth. D e . ,

(5) They were more student oriented, i.e., were more sensitive
to the students' personal needs, interests, motives, etc.*

(6) They had greater interest in student classroom participa-

- tion and opinion. fo, L ’

(4

10
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Bishop, W.6. - | N
) 3 ] <. - T N . ) .
( hoy woi'/: ‘more mtoutic and buaineaaliko in their class-

roou approach, :
@8)r stimmlated their’ students” to want. to learn, ltndy and
Mpndonﬂy rg.ther than- Just accu&latc bits of

Ve data, »
(9) They had significantly .x:premd a doﬁnite desire to teach
.. o the cxeg:t:lomlly g:l.ftud child. B . .
xS Comment:. ‘These conclusions imply that lpocial cona:ld.ution should -
R be gIven to the seldction of teachers for the gifted. Such teachers

-should possess those qualities which are common to the gifted group,

> and should also have«u -poozul iubmat in world.ng v:!.th thasa stu~
' dents., - | N R C
U | - v | BN
C e e ) - ° L '
o q 1 .Y
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11: Bledsoe, J. Personality characteristies and teaching per- , ’
formance of beginning teachers as related to certifi- . N

L e L cation status, Journsl of Research and’ Dgvelopment in . -
' . Education, 1%8’ ’ ,-“ v L . = } . .

B ]

.

7.

sional certificates) with first-year teachers (provisional

certificates) in six ‘areas: performatice as perceived by pupils; o
overt classroom behavior of teachers as perceived by trained ob- .
Servers; persoval and professioni} characteristics; rcle expect- '

. ancles; and-self-concepts. The hypothesis was. that no significant

1 differencés would appear .among responseg on several ‘self-report -
inventories, pupil evaluations of teacher characteristics ’ ap-
praisals of trained observers.. This study. is part of the Ge%:u
Teacher Education Research Project. - b v e

‘  Purpose. The second pérﬁ of this study cwpare/c} f:l.rsf—yaar t.eacher;g

&

. 9 a . B v . . . .
Procedure. The-sample consisted of five groups of randomly se- - . A
lected provisionally (N=220) and professionally (N=250) certified , S

. teachers in the areas of science, social science, English, and - A
mathematics at the secondary level and teachers . of elementaty
grades. . o e s ro.,

Instrunents ielevant to teacher behavior were: Teacher Practices
Questionnaire. (TPQ), The Teacher Charactéristics Schedule (T6s), , .
Pupil-Observation Report and the Classroom Observation Record. L
Pupils in a randomly selected class réspohded. to the 38-item Pupil . S
. Observation Report which enerated five factors yielding five scores
“.for each o{ 470 teachers obtained’from approximately 12,000 pupils.

¢ . Results. The pupils as a whole perceived the beginning teachers
.very favorsbly. The most admired behavior dimension was "Know- ’
. . ledgeable, Poised," a factor related to cognitive abilities and '
7 skills. The certification variable yielded no significant dif- S
ferences. : - : . ' b

. )
{ !1‘:'

PR

The only significant difference on the TPQ scales was that pro- .
fessional teachers perceived the role of Teacher-as-Coynselor as
more: appropriate. Significant differences were cbtained on: four
of the ten TCS dimensions. Professional teachers viewed them-

selves as more understanding and friendly,-and had mcre favorabls
opinions of pupils,.dsmocratic practices s and administrators.
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Rqsults of the G’llsergon Obsorution Rocord indiclted that pro- |
to be more respd: ble

- fassiconal teachers were seen’by the cbeervers
“4and businesslike, and jore sidllful in the u=e
‘materials, and methods). Sign:lﬁcant diﬂ'
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-in Geo:
~ for three years, and (2)
.. II tested the hypothesis

"what less on "teacher prsparation _progran” perceptions, (

' & : :
Car
Ty - - L -j . / Com .
o | | | . . .‘.4‘;_ : . . .
12. Bledsoe, J. et al. Compariscn Bejween Selected chlggétoristicl .Y

v and Perrqrnanc o niIf P I Cer~

" This study coupag-es aeleeted personalit.y chu'aetaristics and teach-

ing performances’ of professional teachers (with specified education
courses) | and provisional teachers (without the education acqnence) 1
ia. The study consists.of two parts (1) a long! tndiml '
study which followed a 196L-65 Georgia beginning teacher populdtion
intensive study which compared gharac-
iand performances of nmplu of beginning teachers. - Part
t prof.ess:lonal teachers do not differ o s
from provigional teachers in selected cr¥teria. A conceptual nodel I 7
wag proposed thal, professional teachers differed frou provisional '
teachers (1) very much on "choice of: ‘vocation factors 2; Some-~- _ Y/
3) very . S
ittle on reacttons to first-year teuchhty:qwriames, and (4) very -
ch on "fiature plans" opinions. The modsl was confirmed in both '

o longitudinal and intensive studies, In Part IT, the main varisbles , . '
_ wers found to be teacher sex, certificate status, teaching field, ;

4

and’ place of training. Professional teachers were rated by trained |
obasrvers as more systematic-responsible; more skilled in the use
of teaching media, more competent in nonspecific. teaching behavior,

. and generally more competent. Inpl:!’.cations for. practices and research

gre also disenssed. (mIG abstract)
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. 13. Brantner, S.T, Trade and Technical Temcher's Opinions on :
. - Inservice Education, University Rarks Fennsylvania. State

University, 196h. ED 016 ohh SR ,

L4

-

. Three hypotheses concerning the inservice education activities of

- technical and industrial teachers and supervisors in professional
 and subject matter aress were tested — (1) technical and industrial
‘teachers-do, participate in inservite education, ' -

" experiences and characteristics do not influence \the teacher’s =~ .~

v o

" opinion of such education, and (3) teachers and sypervisors believe -
that more subject matter inservice education is ‘necessary, . A list
- ‘containing 22 professional. ineervice activities any 22 -subject :
e ' matter activities was checked by 91 administratorshand 285 teachers
e as to their past participation and willingness to participate.
. ‘ . Some conclusions were — (1) Teachers participated in as much pro-
v -+ fessional as subject matter inservice edutation, anmd (2) experience
#  and preparation had moré effect on their preferences in profession- -
- al inservice education than'in subject matter inservic
The recommendations were — (1) insérvice education jac
both professional and subject matter categories sh
- (2) teachers’should be involved in chooking planning, and exe-
- cuting their inservice education activities, and (3) planners of .
inservice edycation should be cognizant of the personal experienca’s -
. of teachers and. thei? affect on the program. (ERIC sbstract) -
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. . reports of teacher personaliyy,
. members on the bases of psychological and sgeiological theories,

- research, (6): faculty selection, (7) teach
' novative sinensbility, (9) fagqulty roles, a
. .relationships. Twenty recommendations included: (1) college and

1. Bra&; F.B. Personality Characteristics . of.- co}.:.‘e%gv w
o UMvere@mﬂty.zflﬁl.aications for the Com Y
( Tollege. Washington, D.C.: Americayy Assccliation of
- 'JE._Lor Colleges; 1968 ED 026 048 ]

-

- A . -
» .
- - ~

Viewing the comun:l.ty college as oriented toward saching . rather
than research, the author reviewed material that ¢ould (%) assist.
in the selection and placement of junior college faculty and (2) |
help people involved in the junior college movement to hetter k'now

- what they, themselves, and the movement are sbout. The monograph

consists o:t (1) a review of personality theory.and Assessment, (2)
(3) classifications of. fdculty

(L) agtypology of junior college teachers, (%) potentially ueef.‘nl

“training, (8) in-
- (10) teacher—etudent '

commutilty ehould jbintly define :Lnetitutioml goals, (2) adminig-

~trators and faculty shoild understand every pérson's uniqueness and
_know himself as well, (3) professors of higher education should v
emphasize problems 'of the comsunity college, adopt an. inquiring-

mind, and encourage doctoral candidates to evaluate both organi-

higher education should utilize systematic designs vhere sets of

E]

‘identifiable conditions relating to learning are specified. The
" author concludes that, if the comunity college is to grow dynami-

Per

¢,

PR

~zation and self, (L) doctoral students preparing for junior college .
~work or research on personality esaeeenent occupational roles, or.

cally and with direction, it must know the people within it and our -

,aeareh must continue to help them, (MG abe’oract)
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15 Brewer, R.; and Brewer u./ tlve importance of ten qualities

Lor college teaching d nﬂed by pair comparisons. -
Jonrnal of xducatioml Re ch, 1970, 63, 2h3-2h6 K

- A . L.
. ~

[ i

%‘:&. This research attempted to obtain rankings and indices
0 relsative importance of selected teacher qualities - (1) of

> beachers-in general and (2) of &eciﬂc teechers the studenta

look upon as snperior. R
Procednre 1. '.l‘en qualities were choeen to repreeent a wide range’
of qu s and rank positions. The LS possible pairings were ar-
ranged intq a nine-page booklet, The: ratin; task was presented as
_a standard pair comparison procednre ‘Ratings were made by 627 '
midwestern university undergraduates.: ‘Subjects gave data indicating -
Year in school, GPA, major field, and career .plans, - Equal-interval
scile values Were asses d for university subgroups and a 10x10
‘matrix was constructed for each subgroup. Inspection of matrices
revealed a high degree of internal consistency of trait rank;l.ng o
‘Linear transformations of scale valn”ea for each subgroup revealed
striking similerities and -almost no ‘inconsistencies in rank order,
. Thus students.at different schools and wi different levbls of ex-
périence are honogenecns in evaluation of: teacher qualities.

s

Re.snlta 1. In view of the discrepant ranld.ngd or the tesearch ac-
compliskment trait assigned by students in “the first phase of the -
study, and the expected high rankings of this trait by faculty . :
and administration, modified questionnaires were given to the latter
~ group (N=25h), Gomlat:lon between faculty and student ratings weg
9h~-reflecting general consensus on trait ordering (especially
the four most and three 1east. :L-p'orta.nt traits) thongh slight dir-

: terences were noted. :

’ Procedure 2. ‘Since abstraot, ":l.denl type" ratings nty differ from
’EE:N{ a good teaeher in a real classroom situation, a phase .
‘of this research was deg:l;ned ton agsess etudenta' perceptione of
actul college teachers. .

Re.t:l.nge were made by 120 univereity students on the same previous
questionnaire of a epeoifie college teacher that the etudent con-
~sidered t& be "good", l

Resiilts 2. Correlafion between they’itto aete of rp,tings was .88, -
cat that r. ordering. of traits was not very different a-
,-cmfi.the‘tuo rating tasks. Scale »intervala for real teacher
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ratings were much snaller than, those. ror ideai teacher’ ratings R B
:\.ndieating that actual teacher gualities were 1ess ditferen'bially _ B
percuivad than :meal teacher qnalities. B ' e

Discussion centers on. ilplica.’ciona of: wresulta for etfeet:lve ot
- college teaching and tgacher promotion, Invest:l.ga%ion of qnality Hea o
differencas is suggested. Iﬁ-ita.tiona o‘.f the research nethod are - -
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: " 16. Bridges, EM., Preferences of Principals for Instmental and
R \ : assive CharacLeristics oF, Teachers . To on
~ Paper read at American Educa ol soar.ch‘ 8-, '
ED 018 855 S

¥

. . ' - v . v v e
~ .
Fy v

ra A Elenenbar: school pr:\.ncipala preter teachera with expreas:!,ve char- -
. ~ acteristics. This was the major result stemming from tests of t.uo '
St e hypotheses (1) elémentary principals in working class (Type W)

£ P 'school systems in coxtrast to principals from middle class (Type M)

Orz
Per

. . - . a
- T e * ® T
o - . .

soe at:l.on Mseting, 1968.

. -
¢ D

: o systems, will indicate a higher probability of success in their
% achool systeus for teachers with instrumental characteristics than
ol _ for teachers with expressive characteristics, and (2) elementary
~ principals in Type M school .systems, in contrast to principals from .
- ¥ Type W systems, will indicate a higher probability of success in -
- -thelr school ayatau for teachers with expressive characteristics
than for teachers with instrumental characteristics.:  Twélve school -
systems (six Type W and six Type M) in the St. Louis metropolitan
. area were selected for study. Student teacher evaluation forms
‘were constructed and sent to 72 elementary school principals in
~ these systems, Fifty-six usable replies were returned, 29 from ,
. -% Type M and 27 from Type W.: A three-way amalysis of variancé wag
% performed with the "probability of success" rating assigned by
principals to each teacher as the dependent variable.and "system
typet, "téacher type," and "level taught' as the independent
variables. The results indicated that the two hypotheses did not
' hold, but ‘that both types of systems clearly expressed a higher pro-
bability of success for teachers of the expressive type than for
instrumental types. (ERIG abstract) ’
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ganisational climate of elementary schools,

" Tesponded to the Organisational Climate Description Questionmaire I

- the Strutural Properties Quastionmaire (specifically designed to
.. measure degree of formalisation, centralisation, complexity and

- gories of ‘response. - A ,
 Results. - The findings supported the cbﬁcept that teachers' per-
- ception of the structural properties of school organization, in

_interactiom with certain personality characteristies of the.
teachers, is related to their. perception of organisational climate, .

at

™ K » . .

_ . AR S .
17. Briner,.C. Organisational Structurs, Teacher Pers

ons 0

s . Characteristics and Their

0oL,

«

e

Purpose. To inveslgigate (1) the int.eractionj;twaeri. ru;(:pert';:i_es';ot.vi :
or ‘?Ei‘atioml structure and certain persomality traits of organi- .
sational members, and (2) how this interaction relates to the or-. ..

Procedure. Subjects wers 296 southern Gtiifo’rxiia teachers. They ~ .
(Halpin & Croft); the 16 Personality Factor Questionnaire; amd . .

stratifiostion), The latter consisted of 63 items with four cate- -

-
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: 18.~-Brinkmeier, O.A., ot al. Inside the Organization Teacher---

A - . 'The Relationship Between Selected Characieristics of -

o : * +« Teachers and ' Mem ;

Leachyr 'Org

L]

.- The first phase of a coordinated three-dimensional study of teacher = = - -°
characteristics investigated platform differences between the . o
: state’'s two main teachers' organizations and the kmowledge, opinions,
-~ * - ~and attitudes of teachers on 11 issuss over which the Riucation .
- .Assoclation and Federation of Teachers affiliates were in conflict,’
", The second study examined the relationship between teacher psrson- -
ality factors nd teacher organization membership. Ths third study
- examined relationshlps between the organizational climete of a .
. 'school and teacher organizational membership and activity patterns. = .
"~ Response data wers analyzed from a retwrn of 1,262-questionnaires s
7 (90.5% of 1,l26 total), representing an 1l percent stratified - -
e " . random sadple of public school teachers in the seven county Twin
P |\ Cities area--l17 teachers from 21 elementary schools, 320 from 5
seven Junior high schools, L8 from nine large sscondary schools, .
and 21 from eight small secondary schools.  The vast majority of -
‘members of teachers' organizations were found to agres with their .
- organization's position on controversial issues, While distinctive
- personality characteristic patierns were found among members of the
. two organizations, teacher organization membership was found to be
- unrelwted to the organizational climate of & school. An interpre-
tive outline suxmarizes 38 findings, with implications to Help
- teachers, leaders, and administrators visualize their enviromments.
- (ERIC sbstract) o, . U

Y
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- 19, Brown, H.D. An Investigation of Attitudes and Opinions Held
g by Teachers of .Vocational Agriculture and Their Adminis-
rators Regarding velected Areas ccational
- Igriculture Program. (&1.D. thesis, Oklahoma State
) ﬁvorgﬂy, I§6§. o228 .. ..
a % . . | .- » - | | '
determine dif.

' ferences of opinion and attitudes of vocatiomal jgriculture between
. teachers and their administtators regarding-sel¢cted aspects of
vocational agriculture. Teachers were mors positive in belief of
the need for adult and young farmer education. Both teachers and
' administrators indicated a need for revisions in the Future Farmers
- . -of America (FFA) organization. Teachers were more concerned with -
: ‘aspects which affected them personally, while administrators had
more diversified conocerns. Teachers and administrators agreed on
the deairability of curriculum expansion into training for off-
farm agricultural occupations. Teachers did not wish to share -
‘facilities and equipment with other yocational teachers. Both
. groups belleved that supervised farming programs must be modified.
It was concluded that (1) a highly coordinated program did not ex-.
I . ist, (2) teachers were sensitive to criticism, (3) both groups were
U convinoed of the value of FFA, (L) teachers would contimme to lead
., in adult and young farmer education, and (5) administrators were
more receptive to change than teschers.’> (ERIC abstract)

Data vere tollected with a mailed quuitionna:!r:;
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20.. Burge, G. A Survey of Training, Au% ts, and Attitudes |
. of 1sh Teachers in Iowa Publ 0018 = Grades 9 - 12,

Vs

i 5 Bolnes: Towa State Department of Public Instruction,

.+ 1967. ED 015 176

Through a recent qﬁostionnairc syrvey of all Tows teachers assigned
at least one English class in Grades 9 - 12, comprehensive in- :

&

.. formation was collected on teacher training, assigmments, and at-

titudes. 'Results showed that approximately:two-thirds of the
secondary English teachers were women, that all teachers had bache-
lor's degrees, and that 60 percent had majored in English, 22 per. °
cent, in related fields, and 18 percent in uwrelated areas. Ap-
proximately half ‘of the teachers of English had multiple assign-
nents, whereas the remainder taught only one grade level.or one

type of course. The majority of English teachers had teaching loads
of not mora than four or five classes and 125 students, but heavier
loads were. not uncommon. Such innovations as tesm teaching, class-
room book. collections, and programed materials were frequently being
employed, and homogeneous grouping was reported by 35 percent of

the teachers,. Only spproximately one-third of Iowa's English teachers

. were pursuing a graduate major in English, but 5l percent were se-
~lecting college courses to hélp them improvs their teaching, par-

ticularly in Kiglish language and composition. Although teachers-.

found professional journals very helpful, only one-third belonged to
English professional organizations and only 52 percent had attendsd
an English professional meeting in the three years before ths survey.
(ERIC abstract) : R ' '
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2l. Burbon, I.R. Teacher attitudes on consunor idsues., Delta Pi

Epsilon Jonml, 1971, 13 (b), 37-ho. e

se. To dotoruim whqther any dirforences existed anong busi-

. ness o cation, social studies, and home economics teachers in their

attitudes tmurd consumer issuss; and to discover whether differ- :
ences existed among these groups in their 'dppraisal o.f. the educa-- .

tional rolevance of t.heae 1aaues.

Procedure. One hnndrod and tmnty—one -(121) bnsimas aducation .
teachers, 13} social studies. teachers and L5 homs egonomics teach-
ers from the public high schools of Connscticut were selscted by

.a systematic sampling technique. They were sent a Conswier Issue

Questionnaire; comprisad of L8 items presenting consumer attitudes,
e.§. "Advertising too often substitutes ths image of a product for
pertinent faots .about ibt." The teachers were asked to indicate
their degree of agromt;t or dissgreement with each item amd to -
rate how important they felt it was for a h:Lgh school studont to 'bc-
copis lcmvledgaable on the ism. ¥ :

Results. Amlyaia of the roanlt.a indicated that home ecomics,

-social studies, and bnsiness sducation teachers tended to rospond

in 2 manner s:lnilu- to that of a consumer advocate and that all-

- atudanbs.

thres groups would tcnd to transnit cpnsmerin attitudes to their

2l
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' 22, Butts, D.P., and Haun; C.E. A stgg% in Teacher Attitude
I ) gﬁg_ . Austin: Sclence Education Center .of Texas

raity, 1967. m 021 806 RV :

4

» i

oaa. To deternino ) vhat factors contribute t.o the greatost
& change in teachers and (2) if these factors are re- °

) ‘_.llted to the teacher's kuowledge of science, previous teaching ex-

perience, and pa ion of relevance of the program to the grade
lsvel tavght or to school location, -

» Procodnre The aubjects dera 60 teachers rrou ﬁ'ha Auatin Indapen- :

ool District and s ven ‘adjoining school districts. All the
taachors were involved in same curriculus program--Seience -
' -A Process Approach. The ic Differential. was used to measure
. Teachers’ a%nﬁis. .-The test was composed of 12 items for which
~ the subject was to seleot one of a seven-point scale betwsen polar

parts. This was administered before the.teachers participated.in -

the program tnd again after completion of the program. Hultilimar' '
ragrossion wis used yiolding ¥ criterion variab:lea. S

. Raml'ts. ‘The data indicate that there was no aign:l.fictnt relation- ‘
. etween the school location and attitude change. Teachers'
: att.it.ndas Seem to change when they are in-a teacher education pro-
- gram to imcrease their competence. It was also indicated that
grade level is a relevant contributor to a positive change in at-
titude of primary level teachers but not relevant for- those at the
> intermediate lével. Those subjécts without a previous background
in science devoloped a more positive at.t.it.nde toward both science
"and teaching . ' ’ '
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™ 23, Butts, D.P., and Raun, G.E. A study of teacher changs.
L Science Education, 1969, 53(1), 3-8, e

. . U o . ey
: %. This study concerns a teacher education program developed : |
cor curricnlum innovation known as meh - o _

The study sought to determine: (1) the influence of four factors = *° :
- (imowledge in subject matter area, previous preparation in subject '
matter area, teacher experience with expecting and ‘handling student
-« responses, and relevance of teacher education program to the grade
level taught) upon teachers' perceptions of the curriculum in- -
“novation; and (2) tha type of teacher whose perception of ths in-
novation and practice of the innovation would show the greatest'
.change as a result of the teacher education program. C

.Procedure., Nineteen teachers, with a mean of 11.2 years of ex-
L ~ perisnce and a mean of 13.6 semester hours of previous science pre- .
\ . bparation, participated in the teacher education program of the
o Sclence Inservice Project. The approach used involved the teachers
*  in activities using the same teaching model the teachers were ex-
 pected to use in their classrooms. Biographical information ° ’
~ (predictor varisbles) was secured for all subjects. Teachers wers
ohserved four times for 20-mimte classroom sessions before, during .
(twice), and after the program using the Classroom Observation - _
~ Bating Form (oriterion varisble of practice), Pre- and post-program .
- “test batteries included a form of the Semantic Differential (eri- - .-
- terion varisble of psrception) and the Teacher Process Measure :
‘(prediction variables of knowledge), - - -

Results.™ A1l data obtained were intercorrelated. Analysis revealed
signifTcant correlations between: (1) a teacher's knowledge of
- ‘sclence and the change in percepiion toward the way the people e . E o
-4 community view. ce--A Procegs A ich; (‘2)'knqw1ed§o of AN
- sclence with the teacher!s perception of the "activity" of teaching ~ ,
(negative); (3) course hours completed in science with a teacher's .= .
-perception of the impact of the imrovation (negative); and (k) '
teacher's pergeption of the innovation and length of previous teach-
ing experience. The study appears to suggest that a teacher educa~ 7
, tion program can bs expected to produce the greatest change in per-
o ception of the innovation with a tedcher who has 'a mumber of years
.~ of teaching experience but who has few hours of prévious science =
o . courses. There is no evidence that courses hours in science, ysars
~ of teaching ‘experience, or grade level taught have a relationship
- to the strategiss for .classroom practices in teaching science.

. prosch of & curriculum immovation are indeed innovative.

. - . - . . . . . .
. . 4 . .
. Iy . - . . & -
. ¥ B i . - \ - . N b
. :
" - . . -
‘ o (-2 ' . - : " A . -
a ' R : N . .
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- This may suggest that classroom practices as smployed in the ap~r .
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' 211.] California Teachers' Reactions to Gertificat:l.on and Pre- -
- Service ﬁdoursea.m%lom Research Report Number
. BB, Burlingame: ornia %eacﬁeru Issoci%&[ on
.~ Department of Ros«rch, 1966 m 02’4 632 R

m'

In 1966, the Resaarch Department of the Gali:tornia ‘Teachers As-
sociation sent a questiomnaire to a stratified random sample of
California taachers.e Of 2,400 questionnaires distributed, there
were 2,061 (85.9 percent) ussble returns. The questionnaire asked
about the, professional status of the teacher and his professional
© Judgments regarding teacher education and certification. In.

.. gensraly the teachers surveyed appeared to favor,the status quo

in certification (four years of preparation for beginning ele- -
mentary teachers, five years for high school teachers, and con-

" . tinuation of direct applications to the state department of edu-

cation for issuance of credentials); the one change favored was
.to credential Junior college teachers.on the basis of the master's
" degree only. Most teachers indicated that praaervice courses _
contributed to professichal development. Courses in subject ut- .
ter related to teaching majors were strongly tavgrod, while courses -
in sub:]act matter related to teaching minors were less strongly ;

“favored. Methods courses yeceived relatively favorable reactions.
A Jow position was accorded.to courses in educational philosophy.
There appeared to bs an almost complete separation of elementary
and secondary teachers in their overall attitudes, while the.re-
_ sponses of high school and :]unior college teachers were aim%.

* (ERIC abstract) _
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S 28, Garlien, P.V. The Attitudes of Certificated Instruotionsl

Rgene' Oragon Univoraﬂy, 1567,

Baaed on a 71 percont rosponse Irom avaelected sanple of North
Carolina principals and teachers (345 male principals, 117 female -

- principals, 399 male teachers, 388 female teachers), a study
was sade of educators!® \attitndus toward ‘three components of. col~ -
“lective action--collective negotiation, sanctions, and strikes,
- Iikert-type scales were developed to measure attitudinal sats of -

. the four groups of educators to each of the three components, :

. Statistical analyses, pr:l.urily by two-way analysis of variance and -
' Pearson Product-Momentcorrelation, confirmed the study's twb. major

, male educators toward collective teacher action, including nego-

o -tietions, sanctions, and.strikes, and '(2) classroom teachers are

- rore’ tavorab r inclined than principals toward teacher collective-
action, including collective negotiations, sanctions, and strikes.:
Related factors apalyzed included the period of educator's repi- -

. hypotheses--(1) male educators are more favorably inclined than fe- .

Personnsl Toward Professional Ne otiation and 'Ganctions"‘ 5

NE

dence in the state, educational level, type of schdol unit in which' -

employed, size of town, length of experience, level at which em-
. ployed, and level of certification. Analysis indicated a signifi-.
cantly positive relationship between collective negotiations and
. . ‘the philoscphical orientation of educators on a progressiviem-
« . traditionalism continuum but only 1 correlations of philoso-
- phical orientation with sanctions and strikes, (ERIc abatract)

y )
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26, Carter, J.C." Selected Characteristica' of ggﬁllnni :Lenea :
S ax’ﬂ Hathemticﬁl‘aachersﬂn Qeorgia, nsﬁ? rg:l.a '
versity, » R ~

b
. Lo . P . - ' J
. . . S

One hundred fifty-seven first i‘%ar science and mathematics tcachérs‘ .
were randomly selected from the {@ulation of beginning teachers
in Georgia for the school years 1965-66 and 1966-67.° Instmen'bb
used for data collection were the Classroom Observation Record (GOR
. Pupil Observation Survey (POSR), Bills Index of Adjustment and
Values (TIAV), TERP Attitude Scale, Ryans' Teacher Characteristics
sdulé (TCS), The Teacher Practices Questionnaire (TPQ), and the

' Georgia Study of Beginning Teachers Questionniire. Male teachers

-scored significantly higher in strict control and ‘emotional sta-

' - bility then female teachers. Femsles scored significantly higher

on the responsible, businesslike factor and the stimmlating,

~ -imaginative factor. In general, female teachers considered teaching

L)

'earlier, as a career, teaching was more often their first choice
- for a vocation, and they ware more satisfied with their preparation
than ‘their male counterparts. s Comparisons were also made between

' science end mathematics teachers and are reported in the study. i

(ERIG abatract) : , , SN :
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o 27. barter, T.P, et al\ vélua gzatema of Teachers and Their ?er- o ,.‘.
. ; ception of Selr, can-American, Negro and B

e dreno )

: ) o%es 0 B issreon. apar Iread a
_ o _ Psychologicat Asaoeiatioﬂnnnal Gonventi.on, 1969
- . Bmowsor ¢

B ‘ - LS .
. X v B .-
o . _‘ . s : : ) .
.

o : %baé. The purpose of. this’ study was to determ:lno it teachers - g
e 0 pro;]ect their valnea ‘onto their percept:l.ons of students.- -

Procednre. 'l'he sub:jacts were 81 teachnrs anrolled in a six-weak
. Iﬁ-aer_r.[ca training aaninar in race relations. ’ :

Each recaived seven scalea o:t Oagood't Suantic Dirtarent.ial (1957)
- Results. The data indicate tha.t ‘teachers’ perceptions of children

- are_similar to ‘how the teacher mgix;g perceivea h:l.n or. her-, | .

. i T S P .
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o - A - 28 . Claye, C.M. Barriers to effective teaching. “Journal of .

N__ggo E&uca.tion, 1968 37(2), 1h6-152. o ’ - T

“.. N , . . K o ‘ .‘ a8 ;}.. o . . o . .
e . o © . . IR L.

* To ilweatigate- 1) whet indi'ridual teachcrs coneider the

R grca s'b ‘barrier to the fulfillment of their teaching potential.

.-+ and2)what teachers think needs to be done to remove this barrier.

,"Procedure. 'rhe subjects vere inservice teachers lmmm to the . BRI
‘graduate class in supervision at Texas Southern University during o o T
* the spring Semester of 1964-1965. Sk

Thc teachers received questionnaires allowing ‘bhem to describe or
“ . indicate the most “serious barrier, circumstance or condition which
'~ .  prevented them from teaching at t'he:lr best. They were also asked

o+ . 7. to'describe what could be dons to remedy the situation, In:romation :
-required included teathers' sex, grade level at which they were [
- teaching, and their teach:igng cxperience. The questionnaires were P

Dol L anonymus. - S o IR

.+ Results.: F:I.ndinge list the ten barriers most frequently nentioned
e Fy'Ta'&S and female elementary and high school ‘teachers. -

e - . The authors state that teachers do agrea“ thera are barriers to
... effective teaching, and these barriers do not differ according to !
* 1level taught, sex or experience. The longer one teaches the more
one tcnds to perceive "t0o many non-teac ing duties" as a barrier.

' The authors conclude that their sample was too smal‘l. to warrant any’
~ valid conclusions. . . o v _ ,
] C A
Coment. Eb:permental design and procedure is yery q&’e’s‘tﬁ.onable. v ) '
- There is little detinition of terms, discussion of test: ma@arials R S
etc. : '
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~ Biologicsl Sciences Curriculum Study, and (2) the relationship

Present’ :
* . In Florids 56760018-%; .
. Undversify, 1966, 1 028 073

o,

. ’

. Two problems were studied: (1) the reulationahipf between current
.. programa of Biologitval Sclences Curriculum Study (BSCS) Biology.
. ag perceived by certain classroom teachers in Florida and the pro-

posed BSCS program as presented by individuals sssociated with the -
between certain variables, such as teacher characteristics and

sponding. A questignnaire was used with the same sample of taachers .

to study the second problem. Findings revealéd a .73 correlation _

 between'the current. HSCS Biology Programs in Florida, as perceived

by the teachers, and the proposed BSCS program. A significant re-
lationship was also found between those teachers who had attended

" .'a BSCS training course and those who had a high correlation co- .
- efficient value for the type of BSCS program they perceived as

being presented in their classroom. '(ERIC sbstract) | .

R
- school status and the implementationsof ‘the BSCS program in -Florida.
- Data on the current status and the proposed program of BSCS Biology
- were obtained by using a Q-sort, with 100 selected -teachers re-




’ . Gom
Job
SO v" . K ‘ ’ \\ \ ¢ B » o K . ,
30, Gollins, H.w. A comparative study of public school teacher -
L " opinion and state laboratory teacher op:l.nion. ‘I1linois
School Research, 1971, (2), -h2. - O
%ese. To dstermine if teachers' opinions(about ﬁhair vk T
w iffer according to whether they were employed by the = '

" 'Illinois State College laboratory achoola or by the pnblic achobls .
- of corresponding comnnities. S o

§ Procadﬁ}'e. Su'b;]ects were 130 laboratory pchool taachers and 91 —
,"\EITE—sEhool toachors who respond-d to the Purdue Teacher- Question- .

-

g.

R-anl'bs. laboratory taacher: hold aigniticantly noTe tavorable
. oplnions ‘b the-public school teachers’ on the following:. .
- Satisfaction with Teaching (p<.0l), Teacher Status (p<.08), ~° ~
‘ .?chool r)racihtiea and Services (p<.001), and Gomunity' Pressures ™ ,

-
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' Val
i, cmﬁm, R.L. The tactoml structure of teacher work -
' zt(tlt)aa.é American ldnoational Ruurch Jonrntl, 1969, -
2)y X 9-139 . _

¢

ose. To invoatagate tho nndnrm.nc work ﬂlues of publ.tc

secondary school tsachers in terms of their prot-aaionll, social
- und organisational nlnos. . .

Procodura.., The subjects were 192 claasrool toachors dra\m tron

Tour midwestern, middle-class suburban high schools. Rach wasg=—

administered the Teacher Preference Audit (TPA) based on Valonti'a

Attitude Scale (1950). 'The TPA consists of a ,-iten paired-com-

pari.aon 1nvontory of attitudos. . ' .

_Rosulta. ractorial anﬂyaia of the data indicates ﬂn mjor - .

attitudinal dimensions (in this populntion of teachora) ‘which are

as followss , :

(1; Administrative Focus - procedures vs, person., - '

(2) Work Emphasis - role expectations vs. mod—dilpositiona.

(3 ; Sourcs of lubhority sohool officials vs. colleagues.

(L) Bducational Concern -.intellectual’ g:rowth 8. aoch:l.
m‘lmnhc E

(5) Sourco of Supporb - nolt ve. colleaguu.

4

T

comont. ‘Study nphtsises tho dovelopnant of tho TPA rathor tlun
Teacher attitudesiper se. No discussion of findings in terms of
the attitudes. Article based on "An Asaoauoub of Teacher Work
V&'Lues" (See ERIC m 022 721).
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32. Crawford, P., and Bradshaw, H, Perception of characteristics -
: of effective university teachers: A scaling analysis. T
. Educational and Psychological Msasurement, 1968, 28 - C
O

- ?% ose. To imolate qualities of "effective" ¢olldge teachers and ’

- %o determine the differential scale values of these quelities as, - S
evaluated by a) faculty members, b) college administrators, and .

" ¢) college students. . ; S o '

*. -« [FProcedurs., Several classes of undergraduate and graduate students
- Ta=300) were asked to write a theme describing the qualities of

N - 'classroom teaching effectiveness" of the most effective professor
'~ 'they knew. Thirteen descriptive statements emerged and were ran-
~ domly arranged for paired comparison scaling and presented to 158
" students, 50 faculty members and 30 administrators, Scale values

- were computed for the 13 descriptive statements for each of 10 =
groups., = e ' -

‘. : . Results, Significant co’erficion?s of agreement were found for each
e - 'matrix indicating that thers was perceptual agresment among-the
o -, Judges within each group, - When each matrix was compared with the
A "population” matrix, significant differences between values of
.~ descriptive statements given by the various groups of judges were
2 -, . . noted. The least variability among the 10 groups of judges (con-
= - Sensus) was demonstrated by the following qualities: sense of
, nmor, student participation and punctuaiity. PFactors concerning
organization of lectures, lack of defensive attitudes, and neat
- gppearance showed the greatest variability (disagreement). -

.

- Though these results suggest that effective university teacher
‘qualities can beé-isolated and méasured quantitatively, evaluation
© .+ of these qualities should be interpreted only in light of who is _
. .. doing the judging. The results point to the problem ‘the university
o ‘teacher has in trying to please his students, associates, and ad-
- . ministrators st the. same time. ' o .

u . .
- P
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" 33. Gruickshank, D;R., and Stiles, E. rwénind m... of
: Teashers in Schools Serving Rx e

hers. """"_‘t: ennesses Und ollege o

m, 1968. D 027 986
% To det tho perceived problm of thoso tesohing ‘in
mnl ommnities. : N

Procedure. subjeots were 354 teachers nndcnlr aoleoted from
The most di‘la:antu;od rnrnl school districts, .

A1l the subjects received an expanded version ot the ‘rncher Probla
Inventory (TPI) in which they were to respond to an item in terms
of its frequency and severity. The test was expanded to include items
that this particultr population found in their experience. .

The responses were organized ncoording to trequoncy, severity, and
their cambination, Only those items found significantly weighted -
in tho d:l.roction or frequency or amrity were reported.

Results. H.nd:ln;s ‘indicate that nra.l teo.ch'rn are most concerned
with the ares of languige arts, Their next highest concern was -
vith students' perspnal characteristics; followed by family circum- '

N atcnou, and by achool- andclumoirolutadproblm. ‘

c_ent. A similar ﬂtw vas immediately condncted to provido s
comparison. Theare was no discussion of the .second study other than
mentioning 4t indicated rural teschers' willingness to talk sbout
_their sdhool probhn. rmt-mt of the data was insufficient.
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34, Cunningham, D.F. REffect of Bacgg;u_g_d and Personality of -
. Teachers on Teac Teans. exas: Houston University .
' . Bureau of Educationa Research and Service, 196h -
: . B 033\(71‘ ,
&

* . . : N .

Background and personality characteristics which are associated

- with successful team teaching were investlgated for this study.
Members of 31 secondary school teaching teams wers rated by judges
(vwho were principals, deans, and college consultants) individuelly .
and as teams on the bases of 10 background characteristics and
" eight personality characteristics, 'and completed a 16-factor per-
sonality questionnairs which includad the personality characteris-
tics on which they were rated. ' Also, a rating scale for each ‘
teacher, based-on the )6 factors of the personality questionnairs,’
was completed by hia School principal. Chi square analyses and £
 tests of significance of the data showed that successful teaching
team members held a higher degree, were teaching in their major - -
" field, and were more cocperative, stable, aggressive, enthusiastic,
adventurous, shrewd, experimental, and self-controlled. In ad-
-dition, it was found that school principals could not accurately
assess personality tralts necessary for effective team performance;
~ therefors, critical performance scores for each personality factor
examined in this study were identified to be used in selecting and
assig:ﬂ.ng teachgrs to teans. (ERIG abstract)
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35. Dahle, T.L. Report on Research Project Conce 2 "Faculty
| Rttitaden Tonsnd the DTS T or Forttonas Sy
' at the University oﬁregoni“ % ne, pPaper read at -
National Seminar on Adult Education, 1968. KD 016 926
* A study was undertaken at the University of Oregon to determine .

faculty attitudes toward the Division of Continuing Education and ‘
1ts activities, including such considerations as the quality of in-
~struction in the Division's credit courses, the rigor of grading,
and the quality of ths student it ssrves. - Faculty meibers wers also
queried as to their view of the relationship between ths Division
of Continuing Education and the primary function of a university, -
and data were obtained on age, sex, acsdemic disciplins, years of
college teaching, academic rank, and major occupation (teacher,
researcher,. or administrator). Usable questionnaires were returned
'by 130 respondents. Favarable attitudes correlated significantly .
with sex (women), discipline (professional schools), age (older
faculty), and rank (associate professors), but nét with the other
 variables. There was a slight tendency, apparently arising from in-
sufficient information, to question the quality of instruction in the
Division of Contimuing Education. A need for further research and
improved relations is seen. (ERIC abstract) , : o
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teachers achieved wore favorable
Inventory { ) scores, were rated more favorably by collegs -
~ faculty and ‘ ,
~ teachers by the principals employing them. However, many evalua- B
~ tions by teaching supervisors wers negatively correlated with ‘ . .
principals' ratings of mature teachers, indicating the need for a

o ‘ o T P Per -~

36. Doty, B.A, A Study of the Characteristics of Women Who Begin
e After Age Thirty-Five. Final Report. ﬂaper%"ﬁlo,
inois: North Central College, 1968. 030 585

" Using data 'vga:bhore&d from 114 graduates of North Central College

(I1linois) between 1961-66 who held teaching positions in public

- schools, the academlc, personal, and teacher characteristicas of .

‘women who began teaching after age 35 were investigated. Data ,
- analyses indicated that the mature women (mean age 40) exhibited .
- more academic abllity, better personal adjustment, and greater . '

teaching ability than two groups of younger women teachers (mean
age 22), Relative to a random sample of younger womeén teachers,

- mature teachers were characterized by higher cummulative and
~ education course grade point averages (GPA), and higher American.

College Entrance Examination (ACE) scores, Relative to both a - '
random group and a GPA-matched group of younger teachers, mature
Minnesota Multiphasic Personality

aching supervisors, and were viewed as highly e::foct.i'vo‘ '

more accurate method:for the assessment and prediction of teacher -

-~ effectiveness. Nurther research should be conducted to determine
vhether these findings can be generalized. (ERIC abstract)
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© 37. Bdwards, W.L. and Cohen, E.D. Aides for Adult Bducation, A
Training Progrsém Funded b 4tho‘0hio.Bonﬁ?i‘ Regents

- Under Title 1 of the
" ’ Cleveland, Ohio: Western "
,‘ D o1l 66k » - :
> | '

~ The Aides for Adult Education Workshop (February 10-May 20, 1967) -
*. - was held in Cleveland, Ohlo by Cleveland College and the public
~ school system to develop betier classroom commuanication and a more
intensive learning situation for disadvantaged adult students, =
Twenty welfare recipients, almost all Negro women, were selected
for aids training on the basis of verbal ability, reading compre-
"hension, interpersonal attitudes, and attitudes toward educational
institutions and community organization. Experienced teachers in ™ : ,
public "school adult education were chosen for the project accord- o
ing to successful classroom psrformance, interest in a training. ~
project, and a felt need for the help of an aide, Workshop ac-
- ‘tivitlies were designed to give both aides ard teachers an overview
of adult basic education, curriculum materials, classroom organi-
- zation, and procedure., An evaluation of classes with and without
~ aides showed that with aides, more individual help is given, and.
" . ‘teachers lecture more and inswer questions less. The teachers
themselves felt that they could effectively handle larger classes
with aides. (ERIC abstract) : o S
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3_8. E]lner, C.L. thophyaiological corrola.t.ns o;r Female
... - . Teacher Behav:l.or and Organizational Ontpubs, Paper read
L . at American Educational Res search Associat.ion Con~ B
_ L vention, 1969. ED 033 888 _ o \ .
. . ) \ . ' . g L
Purpdse. To investigate the following two hypotheses: (1) a sys-
tematic relationship exists betwsen estimates of autonomic balance
" * and measures of emotional behavior, reported. teaching behavior,
- perceived stress in teaching, and teaching effectiveness; and (2)
- the teacher who perceives her role similarly to her principalts
L . perception of it as.compared with one who perceives her role dif-
b | ferently from her principal's perception would be Judgad a more
... effective teacher, be more satisfied with teaching, have greater
rulinga of accoup]ishmnt. and regard teach:l.ng as a less atressrul

) o ‘ Proce&ure. The sub,joets were 63 fenale graduates of U c. L.A. s
e ‘ - Teaching in 2} California school districts. Data for the subjects®
S ' ‘autonomic balance were based on ressarch done seven years prior to
this study. Data on behavior, role relationships and organization-
L, al attitudes were obtained n'on the following four scales developed -
: S for this study: - (1) The Affective Behavior Inventory, (2} The
- . . Oxngenizational Attitudes Inventory, (3) The Instructional Per-
B . formance Scale, and (4) The Teacher Interest Inventory. These tests
o were given in conjunction with a personal interview. The subjects'-
‘principals also went through the same battory of tests and an inter- °
vi“.

' Results .\ A correlational analysia of the dat.a :I.nd:l.cat.os support of
the Erst. hypothesis but not the sscond. :

- M T
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. 39. Emans, R. Teacher atiitudes as a function of values, .
o - dournal of Educational Research, 1969, 62(10), U59-463,
‘%ﬁ.  To study the possibility that perscns of divergent. = L
~values cannot, with equal feelings of approval, implement the same )
- Procedure. The subjects were 318 teachers and principals in a =~ R
. county school system consisting of 1l schools. , ‘ ‘ T

Subjects were given the Differential Values-Inventory to assess

~their general values using ths traditional-emergent dichotomy. ‘
The second test administered was an adaptation of the Kreitlaw _

- Scale to determine teachers’ educational values. The Teaching
Attitude Scale and the Texas Junior High School Study were used ,
to measure attitudes in terms of approval-disapproval regarding
Selected school policles, goals and activities, A demographic -

- background questionnaire was used to gather other pertinsnt in- -

- formation from the subjects., . =~ - o

‘Results, Differences in gensral values among a school staff were
Tound unrelated to the average level of approval within a school.

- Individuals with the most consistent set of general values indi- C
cated graster approval of school practices than the rest of the V ¢
sample (p<(.02). Differences in educational values among a staff 5

- were related {p<.05) to the level of approval expressed, Those

teachers with consistent educational values displayed a greater

‘degree of approval (p<«:,01) than other teachers. Teachers with

emergent general values approved school practices more while

serving under principals with emergent generial values (p<(.05).

Teachers with emergent general values tend t} hold progressive

educational values while those with traditional general values

tend to hold academic educationsl values (p<.02), ‘Teachers with

more formel.education tend to hold more progressive educational

values than teachers with less formel education (p <.01). Older

teachers tend to hold more traditional general values than younger
. ‘teachers (p<.02)., - T ‘ S
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Lo. ?ﬁnneé,- R.MW, Attitude and Characteristics of Effective amd {

; Not %fectiﬂ Teachers of Culturally Disadvantaged R
dren. Minnesota: Mimmeapolls F&II@, Schools; 1969,

. - . . fﬂ_\ : ,‘ ' v V : ) . ‘ ’ . YQ i - » a

;P_J.‘n;g% To define and compare -attitudes and characteristics of
effective teachers of disadvanteged children with teachers who

~are not effective in this role. . ' IR .

%

«Procedurs. A questiomaire of 186 stabements regarding culturally =

disadvantaged children, with a L.point agree-disagree scale, was
distributed to all teachers in the Minneapolis Public School
System. About 62% responded. Additionsl information regarding
teacher characteristics was obtained from personnel files. From

_ this material a sample of 97 teachers not effective with disad-

. vantaged children and 210 teachers effective with disadvantaged

_ children was selected. SR o D

Results. Responses of effective teachers were consistently dif-
ferent from responses of not effective teachers-on six of nine "
factors: (1) acceptanse of the fact of physical deprivation; (2)
belief/that disadvantaged youth have been discriminated against: by
society; (3) sterectyping vs. restraint in laheling; ()) the -at-
titude that it is pleasant to tesch the disadvantaged; (5) punitive

. -

- denial vs, non-punitive acceptance; (6) cultural denial vs. ac- ¢

ceptance of the culture.

P
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hl mnm, n.w., and Wiener, J.M. Teacher chamt-nmos in
Sdootod H:I.ddle and Imr Imm .

. come arou)
S'hﬂ dif?

those schools solocted for tbo -t.ldy.

rd

oL

dy aahad four qneations:

in terms of age, sex, mari

1, Do Tu'get (lmr ine
mpnriaon (middle income area) schools! teaching

status, education,
aching experisnce, and method of sccession)? 2. Are retention
rutu lower in Target than- ce-pur:luon area schools? 3. What are
the factors relsted to this population turnover? 4. Do these
factora oponto d:ltfomtly in hrget and Gomu-ioon schobls?

Progedure. m avbjects were all teachers 1isted in Minneapclis
Sohool Dirsctories from 1958-1959 through 1962-1963 who taught in

Q(

m Target aebonla were aolected trc- those in tho Youth nmlop-

mant Pro."‘ct (I.D oPo) .

basis of sociceconomic status and its related factors.

primary, junior high, and high achools.
1n 'rargot and ten co-pariaon schools.

Comparison schocls were selected on the

The achools

A1l tomed tharo were

Data on the subjects were derived. “from the H:!.mapouc Public &:hoola
- Study conxincted by the Bureau of Field St\u!ioé and Survm of the
University c:}ﬂmolotu (196L) .

Lmlyais of the data indicates that thera are sbrih.ng

Results.

‘dITerences in staff composition in elementary and junior high

schools but not in high schools.

Target school teachers were

younger, less experienced, and mostly Just out of college. Retention
reate was higher in Comparison schools at all levels and was found to
be related to school level, age, sex, adncution, oxperienee, and
manmer nt accession. .
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o b2, Finch, G.R.. The trade and strial education teacher's s it
' background, values, and attitude toward teaching. : :
o Journal of Industrial Teacher Educa'bion, 1969, 6(2) 5 55-6]4

.;"

. . . .
% \ ’ -

%E ’.l'o inveetigato t.he rela}:ionship between trade and in.
ustrial education teachers' backgrounds, poreoml and interper- v
eonal values s and attitudes toward teaching

I Procodure. Subjectséﬁore 76 imxorvico toachers onrolled in a S
: sumner workshop eondnoted hy the Dopartnent of Vocational Education v
at Penn State. o , o , ; o

L

FE The instrunonte used’ were the Participant Infonation Form (bio- -
3 -~ graphical information), the Mimnesota Teacher Attituds Inventory,
- the Study of Values, the Survey of Interpersonal Values (Gordon,
e 1960), and the Vocational Industrial Teachor A:btitude Scalo (@
- measure of teacher role perception) . A \
S _‘Intercorrelations for the hotal group and subgroups (;tor bio- -
= graphical variables, attitudinal varia.bles, and variables involving
S values) were dons by conputer. A v . , »

Resnlts. Findinga imply 'bhat vocatioml 'beachers have more ‘oc=
cupational experience and less professional preparation than .
"scademic" teachers. Those with more gensral undergraduste credits
manifested a more positive attitude toward teaching, The accumu-
lation of professional education credits did not seem to affect
their teaching attitude. Their personal and interpersonal values
were more similar to thoss of tradesmen than of teachers., It can
also be inferred that trade and industrial teachers' personal’
attributes are not relatod to attitude toward teaching

% -

The author suggosts that. this type or teacher is an atypical in- .
dividual because his values are not representative of the general
population. , \

I




S 3. Finch, C,R. et al. Inatruetional Resonrces for Voca'bional- N
| -+ Technical Education: Teacher Atiitude, Resource Availa-
R T izetion.” Unlversity Park:
B I . Fonnsyivania State University ﬁpa.rtnent o:l' Vocational S
B Education, 1970. EDOhllhl Sl L .
o o RS e L
B ' ‘ . » » L . P
Pury oéo. To anin- 'boachor atti'bndea toward rosourcea, rosource .
© . ‘avallability and resource utilization/ | A
v._Procodure. Sanantic Dirterential Scales were used to collect data’
from 100 high school teachers in 8 vocational-technical schools in , :
. Central Pennsylvania; a Teachers Information Form was used to T

~ gather biographical data, On an instructional resource check 1iet e
. (including 25 resources relevant to the instructional procnss) s
- each tescher was asked to check whether he had used each resource
é - either as a teacher or a student. A :L‘requency of use inventory
,  tapped frequency of use of selected resouwrces for each tescher. . .
~An availability inventory gathered information about ‘the dagrae to Lo
~ .which rasourees were available ror teachor uso. ' '

Results. Teachers gemrally had nout fa:vorablo at-bitndea touard
. ‘those Instructional resources which were of a more traditional
_nature. They displayed "high'-affirmative attitudes toward the -
L - 16 mm motion picture projecter and the overhead projector. Teach- .
B ers tended to utilize traditional resources to a greater extent
than progressive resources and those resources which were readily o
available tended to be of thé traditional type. Factor analysis o
~of attitude varisbles revealed that teachers may yiew instructional
“resources in accordance with their personal involvomnt with re-
source preparation, selection, presentation and application.
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v \{_ | hll nnchgr, C. - g ulty rccptions of the Rasearch Environment.

Athens: Georgla University Iistituu of Higher Education,
:3555 m013801 S . ;

g

BT

A ravierw of earlior studies of the "ractors, conditions s and situa— -
tions that impede or facilitate research productivity in the"sca-
demic setting" is followed by the findings of a pilot study "Pap-

_ ping Faculty Opinions and Beliefs Concerning Research and the

 Enviromment in Which it is Conducted." Fifty-two of 81 Iull~t:lme

o staff members at a southern metropolitan college of arts and

aciendes rospondsd to a qneationnaire. ‘Nearly half the respondenta
~ considered research as. important as teaching and’ “another two out

St of five-thought it more important. Nearly all thought research .

' . activity a major infiuence on institutional growth and ( velopnont.»
.~ Although a majority perceived themselves as possessing the neces-
sary skills and competencies for research, fewer than half thought
they were better than average in planning and developing .research

.. projects, Fewer than one out of three thought conducting inde-

. pendent research a source of rewards at their institution and
\most judged the facilities and resources for researcl{,at their in-
stitution to be inadequate. More- than half gave pr:lority to basic
research, and many hoped that local facilities for research could
be improved. Areas for further inquiry into faculty perceptions ..

C - of réesearch are suggested--for example, the extent to which the

e ' local findings of the present study are paralleled in other types «

_of institutions. (ERIG abstract)
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1968, ED 026 295

o

This bulletin, designed to be of assistance to those interested in-

employing and utilizipg teacher aides, presents. (1) a general ac-

- count of cwrrent thinking on ths rationale,-use, and effects of

teacher aides in public school programs and (2) the results of a

descriptive research study designed to determine the status of the

teacher aide in both elementary and secondary grades in Indiana

State University Educational Development Council (ISURDC) school °

- corporations, Findings from questionnaire data (returned by 63 .

of the 83 member schools) are presented under four headings: the

various functions which teacher aides are perfoiming; the various

- methods used to finance teacher aide programs; characteristics and
qualifications of the aides presently employed; and the need for

EPL
JHL,
Tap

4S. Findley, D. Tescher Aides: A Status Rep t. Terre Haute: .
> aia Fate Valvarsity TucationaT Davelopment Gownoil,

develoment of training programs for aides. . Susmary, conclusions,

and speculations for further considsration are presented. Ap--
pended is a li3-item annotated bibliography prepared by the National
Commission on Teacher Education and Professional Standards (NCTEPS)
which includes references for information on the jobs aides do, how

they are trained and paid, and federal assistance for program.fund-

¥

'+ ing. (ERIG abstract)
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k6. Findley, W.G. Effective Use of Teacher Time in the Elemen!
o - School=-Teaching Assistants, Teacher Aldes, etc,, AD-
, . . . nts of R oh Pertaining To. Athsns: Georgia Uni-
: - versity Hesearch and Development Center in Education, 1966.
~ ED 017 051 ' . , '

Fourteen research roporbsj published between 1960 and 196L, which
pertain to effective use of teacher time in the elementary school,
are briefly summarized. (m@ abatract) ‘ :

-
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h7. 'ntngﬁrigék;. K, i‘hc Classroom Aide. Santa Fe: New Mexico -
Western States Swall Schools Froject, 1965, ED 020 837

>

v o

To relieve the non&u'trhotioml burden updn the classroom tlaachu;

. the Quemado Public Schools experimented with a teacher aide pro-
" gram, utilising a single teacher aide in elementary language arts

- and high school programed mathematics the first ysar of the pro-
Ject, As.a result of the experiment's success, the following '
school year (1963-196L) classroom aides were employed in.each of
. the four Quemado Public Schools covering all subject matter areas.
‘As a consequence of the increased mmber of classroom aides em-
ployed, it became necessary to define a classroom aide, and out-
. line an alde's qualifications and duties. Use of the classroom
alde allowed the teacher more time for individualising instruction,
developing teaching materials, and trial-testing classroom ex.
periments and demonstratiohs prior to their use. for small
. group instruction became more of a reality because fhe teacher was
fresd from such non-instructional duties as collecting money, take
ing attendance, and marking cbjective type tests and workbooks.
It was suggested that a program of teacher aide preparation be

- undertaken either by local school systems; or by colleges and uni-

* versities. (ERIC abstract) .
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48. Flaxman, E. A Selected Bibliogasgl on Teacher Attitudes.
\ ERIC-IRCD Urban Disadvantaged. New York, New York:
, Columbia University Bducational Resources Information

- Center Clearinghouse- on the Urban Disadvantaged, 1969.
ED 027 357 , , o oo

et N

. . & . . : i
Some of the works in this brief annotated bibliography present - .
the findings of studies identifying the raclal and social attitudes
of the middle-class urban teacher and indicate how thase at-
" titudes ‘may affect' student performance; others are reports of in-
service ‘teacher education programs conducted to change megative -
teacher attitudess and a few 76 essays by profeasional observers
who broadly examine the importance of positive teacher attitudes
and behavior in the inner-city classrooms. - (ERIC abatract) "
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%rgoae. To determine the éﬂect of the oxtganisationai dynamics
“of & 8¢

ol upon the teachers! thinung, att:!.tudes, and behavior.

Procedure. The modsls were in torms of authoritarisn, retionalistic,
TmanTstic, and mixsd models i.e. the authoritarian-rationalistic

(AR), and the rationalistic-bumanistic (mH). s

. .The aub;]eots wers 726 elementary teachara fron 33 achoois. Of these
- schools, 15 were designated as AR, and }8 as RH in structure 'rhre-

hundred and seventy=two teachers were in AR schools while 354 :
:m RH achools. There were 213 males and 513 females in this study. :

To determine the teachers'. ethical predoainlnco » the Evaluation

‘Modality Test (EMT) was administered. This test is made up of 24

items representing various economic, political, social, religious,
and aesthetic situations to which the subject responds in terms of
an Individualist, Moralist, or Realist mode of ethical. valuat:!.on.-

To ascertain the teachers' oducatioml role ozd.ontat:!.on, the Toachar
Practices Questionnaire (TPQ) was administered. It consists of 30
typical classroom problem situations, with four alternative co, T
‘solutions given for each. The Mimnesota Teacher Attitude Inventory
(MrAI) was also adninistered to this population. ~ = TN

- Besults. Ten variables (dependent) from the three teats were ex-

in terms of the two types of schools under study. Amlyaia
of the data indicates that the initial hypothesis is valid, i.e.,
the organizational structure and related dynamics of a school have
a significant relationship to certain soc:Lll psychological char-
acteristics-of its teachers.

%\ ‘
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50. Flymn, J.M. ott;:l..' An ."?m is of the Role of the Teacher in
~ an Innovative 0 - T Lo, F Te
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 Phase 1 bas besn completed of & five-phase project to develop a modal

of teacher role behavior in individualised classrooms, te develop :
‘teacher treining, courses (including workshops) for behaviors specified
by the role model, and to train teaghers (inservice and/or preservice)
to fulfill the role by the model. The classroom mansgement.
_characteristics of 36 teachers at Nova High School and two Nova ele-

| ~ montary schools were studied through a systems anslysis approach, 'I'ho -

36-teacher sample was a oross-section of classes ranging in teaching
methods from quite conventional to very individusliszed approaches.
An extensive cbservational instrument. was developed to study the
teachers' management behaviors and a companion instrument to study

- the student interaction and queusing patterns. Additional data were

colleoted with the Verbal Interaction Scale (Flanders), the Multi.
dimensional Analysis of Classroom Interastion (Honigman), and through
interviews with teachers and staff, Analysis focused primarily on
the individualized classrooms with various comparisons being made.

A report was also developed on considsrations for a computer simmla-

tion of the role model to oped in phass 2; also a prototype
training wiit was prepared (on roal motivation management) so
that an inservice training workshop could be implemented in phase
2 for testing. Data.collected in phase 1 provides a good bass on

~ which the rale model:-can be constructed. (ERIC abstract)
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51, roater, C.M. The elonontary aohool counsolor: How perceind.
_ co\mulor Biucation &\perviliong 1967, 6(2), 102-107. .

ose. To 1&ntMacms associated with the role and fnnction , |
elementary school counselor as porce:lved br elenentary school -
toachera and administrators. , ‘ ,

Procedurs. m aubdecya were 100 elmntary school toachors, %0
elementary school adwinistrators, 100 secondary school counselors,

- 80 elenontary school eounulors and 88 comuelor educatorl.

Each was administered 3 tests developed for this atndy: (1) & test
consisting of 143 items denoting comselor functions; (2) 120 :
: acceptable items retained from administration of the fiesi test; and
- (3) the Elementary School Counselor Quostionm:l.re (used to daternine
opinions of tha connsolors' rnnctriona). v

| Da.ta was analyzed by twa—tactor amlysis of nrhnce.

Results. m.enentary~achool teachors percoived tbs connulora' -
IuTéHEna 88 being of the social worker type. = o

~ Comment, The réport og:ored no diloussion of neaanring mtmenﬂ
population type, background, etc., and little diacussion of the
findings. .

8y




52. Frets, B.R., and Johnson, W.Ii. Influence of intensive work-
' shop on teachers' sex information and attitudes toward
sex education.’ Research Quu'terg, 1971, L2, 156-163.

_ se. To assess the effects of intensive workahops in sox edu-
ca on teachers' sex 1nromation and attitudes toward sex
aducation. . _

Procedure. A sex :l.nfouation qnosti.onnaire and a sex education
quesHonnaire were administered to three groups: (1) the workshop
participants, (2) a local control gromp composed of teaching col-
leagues of the participants, and (3) a distal control group composed
of acquaintances of the experimental group who taught in schools

' without workshop partigcipants, The sex information questionnaire

consisted of 69 items on a seven-point agree~disagree scale. The
sex education questionmire consisted of: (1) A Iist of 30 curric
ulua topics commonly found in sex education courses. Subjects . / -
" ranked agreement and disagresment on a seven-point scale as to

. whether the topic should be included in the curriculum at varidus
levels from kindergarten through senior, high; (2) A'1list of 11
frequently cited results of offering sex education. Subjects in-
dicated agreement on a seveh-point scale; (3) A 1list of ten teacher
qualifications frequently cited for sex education teachora ld.th a.
aeven-point scale for each itenm.

Each of the three groups (particmu control, and distal
control) were divided into three subgroups. One subgroup was given
the measures at the beginning of the workshop, five days later, and
six months later; another group was given the measures initially and
six months later; while the third subgranp only coupletod the measure
six months after the workshop.

Results. On the sex information questionnaire, lorkahop‘participation
has notable immediate effects, but negligible long-range effects.

On the sex education questionnaire, attitudes toward sex education -

- curricula were not affected in either immediate or long-range follow-
up. Significant differences, as a result of the workshop, were found - -
for items concerning outcames of sex educat.i.on and teacher qualifi-
- cations, . 3
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53. Friedman, N.L, Career stages and organizational role decisions
~ - of ‘teachers in two public Junior colleges. Sociolog of
/ ~ Education, ho(3), 1967. XD 018 178 |

- Rale at-t.it.udea and career actio of three types of Junior college _

teacher at two sizes of college are analyzed, The teachers are.those '
who (1) come from high school teach:lng, (2) come from a L-year

- institution, and (3) come directly from graduate school. The first |
. group considers the Junior college an advancement, already enjoys
" teaching, has no interest in research, has superior subject matter

lmcwlodge » and appreciates the higher pay. For these reasons, and

- because of longstanding involvement in the community as a whole,

members. of this group are unlikely to move except horisontally and

"~ reglonally. The former professors have various reasons for accepting -

Junior college work, which they consider something of a demotion.

~ The "publish or perish" system or even the over-smphasis on degrees
. can be distaateful to so-e, and they-make a ready adjustment to the

teaching role. The compar e peace and economi¢ security of the
Junior college and, in '61-9 a growing identification with the com-
munity becoms sufficient eoupenaat.ion for the change. The graduate
student is more wncertain of his motives,- Hes sees the job as
neither demotion mor promotion but as a try at ‘teaching, - He can
still turn to ressarch and the Ph.D. or to industry and, being -
younger, will be little attachod to the community, professionally

or socially. The size of the college appeared to have no ef.f.ect. on

the teachers! deciaions. (mc abst.ract) ‘ o s
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Sh. Grent, A,D. A Study of the Personality Characteristics of

the Acceptor and the hejector of the Newer Rducation
Madl ONg SCONGAT"Y anchars ¢ *3 sconsin, son: .
wisconsin UnlversIty School of EducatIon, 1969. ED olly 899

AN
~

acceptance or rejection of newer educational media,”
_ _ N

~ Procedure. Subjects were 253 high school teachers at gavoni lﬂ.gﬂ
Bchools which had jJust been visited by the Wisconsin =Andio-3‘;‘?ﬂ
Education Demonstration (WAVED) mobile unit, The teachers we :
given the Kelly Audlo~Visual Attitude Scale (a list of 22 statements
about audio-visual aids on a two-point agree-dissgree scale) and the
Edwards Personal Prefersnce Schedule (EPPS). The heterossxuality
dimension of the EPPS was omitted. The results of these tests wers
correlated with the amount of use the teacher mads of the WAVED =
- unit, as ascertained by a WAVED Utilisation Scale desigmed. to
determine acceptor and rejector categories. This was a six-point
scale on which teachers indicated their use of, interest in using,
or lack of interest in various audio-visual materials. _

- Results, Males showing pbrsonality traits of Dominance and Aggresion
Were correlated with the rejection of the audio-visual materials '

 {p<.01), as-were those with Intraception and Change traits (p<.05).

Females with the\persomality traits Order, Exhibition, Swecorance.
(p<.01), and Autonomy (p<.05) were correlated with the rejector
position, The male traits of Deference, Affiliation, Succorance

and Nurturance (p<.0l) were correlated with the acceptance of '
audio-visual materials. Female treits of Affiliatjon, Intraception,

- Dominance, and Nurturance were correlated with the acceptor position.

. 4
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A veview of literature bst

ponents have cited advantages in meeting crises,
enriching the ‘curriculum, involving lay citizens

-

1942 and 1967 on the use bf non- -
professionals in elementary and secondary education indicates that
authors scmchow involved with teacher alde.projects tend to be -
favorably-impressed, while those lacking such involvement are
critical, Difficulties in olass management, supervision, and
evaluation have bsen cited by thoss opposed to teacher aides. FPro-

recruiting teachers,
in worthwhile

activities, increasing student achievement,

phere conducive to wholesome persomality development. In general,

and creating an atmos-

the use of teacher aides has became an ac

ceptable part of the

in--and derive benefits from--meaningful teacher aide positions. .

- educational scene, Recent-related findings also show that low in<

come, relatively unsducated nonprofessionals can serve effectively

-

The document includes 33 references. (EHIC abatract)
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‘56, Groff, P.J. Dissatisfactiona in tesching the CD child.
' Ehi Delta Kappan, L5(2), 1963, XD 020 228 .

~According to a survey of 294 elementary.school teachers in 16
schools serving disadvantaged pupils, high teacher tumog: is -
| -~ prompted by the "peculiarities" of the disadvantaged studan
. sdministrative aiid organizational deficlercies in the schools, and o
s - by the teachers' own shortcomings. To reduce the rate of turn- - -
.. over, four educational improvements are suggested--(1) reduction .
- .of class sizs, (2) reconstruction of curriculum and teaching pro-
cedures, (3) administrative support for teachers with discipline - -
- problems, and (L) Judicious selection of teachers actording to - * -
- ) experience, willingness, and lack of prejudice. Also, tescher

~ pupils, (ERIC abstract)

b, by

“education calleges should train students to work with disadvantaged
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| 57. Gross, C.H. et al: Gollege Teachers'Look ab Gollegs Tesching, - -
- Report by the Syboomittse on the Imorovement of Inatruction

.ot the Comulttss on Studies. XACTE Study Series; Ruwber G. .
R l_ hiner n,,.. 20l AN ASS00 ) on [+) L0 ”810—1: ’

' Teacher Education, 15.‘ B 022 725 -

The "introduction" to this report summarizes the subcommittae's _
1962-63 effort’to identify elements of good-college. teaching through
- the sponsorship of two seminars composed of "some of the good or
cutstanding teachers in two ssctions of the United States." The
body of the report consisis ‘of materials which grew out of the =
seminars. Chapter 2, "Pilot ‘Research. on Successful College Teaching,"
‘is a report by Robert'E. Bills,.University of-Alabama, on resgarch -
he pursued through use of a teacher problems Q-sort to gather in. -
~ formation about characteristics of the 1962 seminar participants.
Chapter 3, "The Improvements ‘of College Teaching;" by Leonard W. Rice,
President, Oregon College .of Educatioch; is a paper he presented to
the 1963 group on"the factors which contribute to good teaching, -
including the use of technology. Chapter i is excerpts from working

" . papers written by each participant and read by the othérs as spring- :
- . boards for discussion of such r toplcs as the use of techniques
~and resources, selection of objectives, maintenance of professional

competence, evaluation procedures, and relations with students. In .
Chapter 5 the editor smmarizes the results of participant question-
naire évaluations, and in Chapter 6 presents a distillation of
"Suggestions for the Improvement of College Teaching.” A S3-item
list of "Suggested References on College Teaching"” is also included.
- (ERIC abstract) - ' o : R
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58 Gubser, M. M. Au‘bhoritnmm.a\mng teachers and school .

© principsls and its possible relationship to feculty
' ;nlo. Jonmll or Educational Raaeu'ch, 1969, 63(1),,
- 9 L :

o

se. To determine if there is a ‘relationship betwsen the level

of & ritarianisk of teachers and the degree of authoritarianism

' .of tho:lr adn:l.nistrators. Y

Procedure. The subjects were 273 certified elmntary clausrocu
Teachers and 20 pr:l.mipala from an Oregon achool district.. .

~The 1m1 of a.uthnrltarianin was uasured on the Ga:l.irornil F-Sca.le

and modified by McGee (1955). ' Morale was measured on The Purdue
'reachar Op:l.niona:l.re (P10) da'relo;:ed by Reupel and’ Bentloy (196&)

| Resnlts. Statisbical anal s ot thn data 1nd:l.cated 87 con'elation -

en total PIO scores anfit authoritarianism. . Comparisons of the
F- e scores with certain morale factors did indicate that -
teachers highest and lowest in authoritarianism tended to exhibit

‘a’ stronger rapport-with their principals than teachers with moderate
levels of authoritarianism. Teachers scoring high on the F-Scale
tend to manifest mwore satisfaction with their earnings than teachers

scoring low on the F-Scale. Teachers moderate. in authoritarianism
believed their community supported education more than did teachers

high-or low in authoritarianism, while teachers perceiving the least

support and most prcssure f.rcm the coumnit.y tendad to obtain low
F-Scale acores. " v

P X2
ey

. CA 5

¢




%

59. Hain, J. H., and Smith, G. J. Evaluation of Teachers--The
) Principal's Dilesma. XD o3 u®™ . -

S
B

=

'In 1966, a study was mads of the evaluation of] teachers by their
principals, There was an 80 percent response/to the random sample .
of 336 New York State elemsntary school pri pals, School size -

- made_supervision ‘and evaluation diffioult, especially since many.

principals had no administrative help., Two-thirds of the school ’

~districts provided principals with "rating forms" as the basic tools -

of evaluation., Analysis of these forms revealed information ab’qgrhc_ -_ |

the initial mannér of evaluation and the probable use of these -
evaluations,  Forms which the teachers saw and signed had clear -
descri{ptive statements sbout the teachers, and forms which contained
no proyision for tescher's signature had a list of single words or )
- phrases: which tended to create a "halo effect." Principals felt

their teachers were aware of school district procedures and standards |

of supervision and evaluation. Léss than half the principals
notified teachers of impending supervisory visits, Moat held a

" conference with the teachers after ‘observation; and almost’all

carried out informal supervision. Recommendations include (1) re-

duction.of supervisor-tescher ratio, (2) confersnce after observation, ‘_ ,

(3) aveilability to te 8 of the principal's written report, -

(I} Joint supervisor-teather. developmsnt of stendards and procedures

- of supervision and evaluation, (5) prineipal's consultation with
- 'senior teachers regarding reappointment, and (6) pericdical review
_and revision of the standards and procedures, - (ERIC abstract)

. . : . . o
%, ! .
: EA . Y
. .
) , -
: g : 5
. . N
",: " ) . &2
Yo, . ¢
. ¥ 1‘ N
-
N 3
: -
. <
) N
K .
o . o X
. - ” N .
i . -
v
‘ : 62
N T . BN
2
-




. 60, l!u_:l.lton, Je. 'r. Valnos held br toachers. Puhody Jonrml o.f.
| -

‘ %_rg%a_g. To invoatigate some of the va.lues enrrently he1d by
ers during the 1967—1968“ acadendc year., - .

A Procodure. The suh;]octa wm 52 elclenbary andmcondary teachers, ..
om were- studying for thelr: master's dagrees at the Univeruity
of. Bridgopo:rt, connecticnt.. _

, Bach subject was given a queationnaire ecntain:lng s:lx proposit:lons
that focused on current values and lnd to state whether they agreed,
. disagreed, or were undercided about the central 1dea in each statement.

o Resulta. l':mdingu :l.nd:lclte that tcachora do mt believe that studonﬁa

are ready to accept liberty if it requires total accountability;
teachers are concerned with social justice and the belief that exist-
ing inequalities should be eliminated because the technological know-
how exists; teachers bellsve that young people perceive middle-aged
pecple as coqflacont, indifferent and hypocritical; teachers regard
sex as a perscnal-matter which is no longer constrained and structured
by society; teachers are uncertain vhether or not to regard war as a
bankrupt cperation; teachers believe there are univeraal virtues.
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€1.. Banks, J.E., Houston, S.R., and Usher, R, Researching the
-effective college teacher: A perceptual approach.

Journal of Student Personnel Association for Teacher

-

P_q:qrgose. - To doteu:{tio: (1) college teachers' conceptual systei
orlentation and perceptual orientation; (2) students' perception .
of their teachers' conceptual system and level of learning; (3)

- the relationship of these perceptions to student ratings of teacher
offectiveness, e - v

Procedure. Seventy-four university teachers each allowed a graduate
student To take over one of their classes.for 15 minutes. The
graduate student teachers completed the This I Believe (TIB) test; -
teachers' conceptual systemd’ orientation and teachers' characteristic

porceptual orientation wers both inferred from the TIB.

The studstits in each class were asked to complets the following
instruments: (a) Student Perception of Teacher GConceptwal Systens;

(b) Student Perception of Level of Learning; (¢) Student Report on -
Classroom Teaching; (d) Overall Rating Scale. The difference be-
tween two squares of multiple correlation coefficients (RQ) was
tested for significance at the .01 level with the variance retio

~ test. The mmber of students involved was 2,11l S

. Unique contribution of predictor yariables was détermined by multiple
linear regression. The contribution of variables to prediction was
measured by the differsnce between two squares of multiple cor-
relation coefficients, : SR '

Besults, The results indicated that effective college teacher's
‘were perceived as abstract-oriented psocple, gave the impression of
complexity of thought and fesling, were perceived as capable of
admitting new and different ideas or opinions and evaluating them

objectively, and appeared tolerant of differing opinions from all

- . sources. Effective college teachers perceive other people as

::‘?q;lly sble, dependable, and intemally motivated. Such teachers
. positive self-concepts and were a central motivating factor to

;t.heir students. - . .
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62, Harty, H. Statistical Report and Observations on Attltudes
PowardS-ITX TastaTTation 75w Forrth and FIrth Toedes

eacners 8 ) 3 Oor VO an

 Workehop SessTon. ~Syracuse, New York: Msters Facional
|, Tostitute for Bhucation, 1970, B 049 958 |

. S .
Studied were attitudes of Sh fourth.and fifth grade teachers from
21 New York and Pemnsylvania pilot schools prior to an initial
. swamer workshop on Science-A Process Approach (AAAS) prior to in-
stallation of the AAAS during the 1969-70 school year., A question-
. naire was mailed to each teacher. Data and conclusions were re-
-ported with regard to installation variablés: AAAS curriculum
characteristics, consultant functions and utilization, and student
achievement. Results indicated older, experienced teachers and
those with graduate work were most familiar with Science-A Process
- Approach and were iore favorably impressed by the progiam. Mean
values indicated New York teachers spent more time teaching science
and subgrouped pupils for individualiszed instruction than did
Pennsylvania teachers, Teachers with one to three years experience
utilized manipulative equipment more regularly than other groups.
Approximately 80 percent of the teachers from both states fslt that .
skipping exercises was a disadvantage to students. Weachers from -
- ages 31 to LO tended to be the most concerned about student achieve- -
ment. (ERIC abstract) - . '
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63. Helge, S., and Pierce-Jones, J. The Relationship Between
‘Specific and General Teaching Experience and Teacher g
uaes loward Froject Head Start. Part of the Final
teporb. Austin: Texas Univers Child Development
- Evaluation and Research Center, 1968. ED 025 323

Y

~ One hundred and forty-five Head Start teachers, from lower-middle
class families, attended a workshop in 1965 before working in the
Head Start program. During-the workshop and again in 1967 they
- £11led out auntobiographical and experience forms., The forms were
used to test three -hypotheses regarding differences associated with -
differential teaching experiences. Teachers were grouped according
to their years of teaching experience and type of experience; i.e.,
general or with the culturally deprived. Results by analysis of
variance indicated significant differences between groups of teachers
on variables measuring teachers' perceptions of the effectiveness .
and acceptance of Head Start, their awareness of the effects of cul-
tural deprivation, their perceptions of their success as Head Start
- teachers, and a comparison of Head Start and non-Head Start children
from similar enviromments. Generally, the more general the ex-
. perdence, the more stable and positive were the teacher attitudes.
The same was true with teachers with no experience or six or more
Years of specific experience. .Due to cognitive traces from previous
experience, experienced teachers had greater insight into problem
areas and could more easily incorporate nsw experiences with the
culturally deprived. All attitudes of all groups were positiye.
Areas for additional research in this subject; are suggested. Ten
tables and several graphs are given. (ERIC abstract) '
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To investigate the linguistic knowledge of Minnesota English teachers,

_ & 100-item questionnaire based on nine basic language concepts was -
- given to 647 elementary and 786 secondary teachers. The concepts were
that language is (1) ‘symbolic, (2) highly personsl and social, (3)
crucial to man's humanity, (),;5 dynamic, (5) learned, (6) oral, (7}
used for a variety of purposes, (8) systematic, and (9) conventional,

" Results showed that }6.6% of the elementary teachers and Th.4f of the
secondary teachers agreed with the linguists on 50% or more of the
items, Factors in the backgrounds of both sets of teachers--cbtained
through the use of a three-part personal data sheet which investigated
the teaching sityation, teacher preparation, and socurces of knowledge
about the English language--were found to be significantly related to
thelir agreement with the linguists, though a comparison of the
elementary teacher results obtained in-1967 with results obtained in a
similar study in 1962 revealed that the 1967 respondents were mors
linguistically knowledgeable than the 1962 respondents, both elementary
~and secondary English teachers have much to learn sbout the nature of
the English langusge and language study. (ERIC sbstract) - .
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65. Hine, V. A., and Alexander, W. M. High School Self-Evaluations .
- and Curriculum -cg%e. Final Report. ' e: Flor
: , versity, . Ol7 9 : L -

LY

,] . This project explored the hypothesis that high school self-evalu-
- ations based on the evaluative criteria ‘of the National Study of Sa-
condary School Braluation produce curriculum change and have an im-
pact on the behavior and attitudes of teachers. This process of
- self-evaluation was completed by the school faculty, followed by a. .
review of a visiting committes. A case study approach was employed
Anvolving historical, interview,.and instrument data collection in
selected schools. The study sample included 46 experimental, 13
- gontrol, and L pilot secondary schools in Florida and Georgia. A
stratified sample of schools was selected on the basis of either
their most recent or planned future self-study, The principal find- s
ing was that curriculum changs occurred at a higher frequency in, ‘
those schools which were engaged in self-evaluation. Additional
findings included--(1) the number of changes in the experimental
schools was about 50 percent greater than in the control schools,
(2) most changes were modifications of existing courses, services,
or activities, and (3) participation in the self-study did not make
- -'teachers more open to curriculum -change, nor did method of prepara-
tion relate to the opemness to curriculum change. (ERIC abstract)
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" 66, Holdaway, E.A. The satisfaction of Australian teachers with
! - teaching in Australia and Canada. Australian Journal of

Bducation, 1971, 15(2), 129-140.

' osa. To compare ‘attitudes touard teaching and job satisfaction
of Iustralian teachers 'beaching :Ln Australia. u:l.'bh Australian teachers

teaching in. canada.

Procedure. An 80-item questionnaire was sent to 500 Australians
Teaching in Alberta and British Columbia. ' Bach item was rated on &
six-point scale indicating degres of satisfaction or dissatisfaction ——
with each of 18 aspects of teaching in Australia and in ngada. A

’ sect:l.on on personal data was also ineluded. ‘ _

Results. Australian toachora Wers more satisfied t.each:l.ng in canada
Australia. The women were mors satisfied than the men with

Australian teaching conditions.
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~ 67. Hornstein, H.A., Callahan, D.N, s Fisch; E., and Benedict, B.A.

Influence and satisfaction in organizations: A replication.
Sociology of Education, 1968, h1, 380-389. 1* ' '

. B . } vr . ) *
l;ni-gosa. To study the effects of superior-swbordinate relations in .

- school systems to determine if they follow a pattern similar fo that
of other organizations, . _ E '

Procedure. Questionnaire data were collected from 325 primary school
Teachers in 14 different school buildings (seven in each of two school °
systems) . Elaborate procedures to guarantes anonymity were used. -
Assessments wers made of teachers' evaluation of the school system,
teachers' satisfaction with the principal, and teachers' perception

of student satisfaction with the way they were performing as teachers.

Results, High positive correlation was obtained between the per- ' E
celved within-building influence of principals and of teschers (p< .01),. L

~ and betwsen the interpersonal influence of principals and .of teachers ~ o
(p< .01). Thus, when teachers perceive their principal's level of
influence to be high, they are likely to perceive their own level of
influence to be relatively high., Amount of influence teachers .
attribute to their principal is associated with their perception of -
the principal's basis of power. . Referent and expert power tend to be
positively related to total principal influence; reward, coercive,
and legitimate power are all negatively related. S

'~ Comment, The questiomnaire from which the statistics wers derived
elicIted subjective responses, e.g., "Taking the role of the typical
student in your class indicate how satisfied 'he' would be with the
way you are doing your job." Thus, teacher self-image and other sub-
Jective attitudinal material added additional variables to the ex-
periment, .
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68, ﬁnﬂburﬁ, A.S. The preparation and characteristics of

- Junior college teachers. Junior College Research Reviei,. .
2(6), 1968. £ 018 179 , : D

v . W ] B . . . . ‘_‘,

The idesl junior college teacher would have strong academic and
teaching background, strong guidance and counseling ability; and
proficiency in teaching both general and specialized courses, with-
depth in one or more subject fields, A sound pattern of prepsration
would be a strong baccalaureate followed by a broadly-based, C
academically-oriented master's degree, with some supervised junior
college teaching, and’with professional coursework explicitly re-
lated to the nature of the junior college and its students. This
kind of preparation requirss the cooperation of universities as
academic and research centers, with the Junlor colleges themsslves
- as the laboratories. Since classroom teaching, rather than research,

is the primary purpose of the junior college instructor, the o
spscialisation of the PH.D. is not necessarily appropriate. Somehow
the gap between subject matter proficiency and professional education
.mst be clarified and eliminated, possibly by more careful definition
of the behavior of the competent teacher who understands the de-
velopmental needs of students in. the early college years. Research
could be done, for instance, on the teacher's ability to apply
learning principles and theories in the classroom and on the logice
that thie teacher's instructional procedures follow. (ERIC ,,abstract){
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69, Jackson, J.J. “An explération of attitudes toward faculty o
- desegregation at Negro colleges. Phyton, 1967, 28(k), ) 4

;- | 338.352, -

e -~

4

%ose.' To study the attitudes of a grqup of black college faculty
ers toward the desegregation of their faculty in terms of age, - -
sex, educational and teaching experience, size of -institution and
- professional rank. . - - o o -

Procedure. The sample of 33 black collsge. faeu]:f'y members’consisted
- of 29 males and four females, whose average age was 2 years and all
of vhom wers born in southern states. All were social scientists.

. The instrument for this study was a questionnaire ‘developed specifi-

+ cally for this investigation. It was divided into three subsections.

One part dealt with the 'individyal's background and personal history. ‘ :
The two other parts-required the subject to express his attitude on p
two sets of 1§p items using a five-point scale ranging from strongly '

1

agree to strongly disagree, o

Results. Findings indicate that while the population studied temds -
Xo Tavor the addition of whites to its faculty, it has developed areas .
of concern about the effects of this desegregation on the faculty ‘ '
and students. The faculty expressed concern about the qualities and L K
characteristics of white teachers; effects upon faculty morala; ' :
salaries and allocation of power; effects on the black teacher market;
and possible differential treatment of white colleagues. In terms of
‘the students, the faculty expressed concern about academic upgrading
and instruction; development of black students' self-image and identity;
. and student-teacher relationships. - ) ‘

Comment. The population is too small to give any significant validity
to the findifigs., No statistical analysis of data.
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70.. Jicoba-; \P.'H. Criteria for evaluating ‘hiéh 'aetlvloolf’xuglisﬁ‘
_ ‘;‘;ﬁ;‘;ag English Journal, 1968, 57(9), 127512%.

o

This checklist }s designed to assist English teachers and depart-

-ments in analysing and evaluating their current programs. It is
divided into four parts: (1) the basic organization and procedures
of the English program (25 criteria), (2) the physical provisions
for English instruction, both facilities and equipment (11 criteria)
and materials (2 eriteria), (3) the qualifications of English

- teachars (7 criteria), and (4) the English curriculum and in-

atruction (103 eriteria). The curriculum checklist is subdivided

- into three sections: the curriculum as a learning system, the -

. curriculum as a whole, and the various parts of the curriculume-
literature, language, composition (both written and oral), reading,

~ and speech,. (ERIC abstract) . v : : ‘
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7L. Jensen, A.R. Parent and Teachor Abtitades Toward Intogration

and aning_r Research Hesume, Number L3. DBurlingams:
‘ eachers Anocia.tion, I§7 ED 01 092

2

Y
ﬂ’.ﬁi‘.' To solieit parent and tncher ‘attitudes toward inte-
gration and busing. > v

Procedure. A 33-item 'ipvenbory assessing attitudes and _opi’nions ,
Tegarding integration, busing, and ability grouping was administered

to all teachers in the Berkeley Unified School District. The question-
naire was answered anonynously, and also requested information on
age, sex, and race. A Parent Opinion Questionnaire s consisting of
seven questions about school integration and busing, was sent home with
every elementary school pupil and was also anonymous. It requested

-additional information on sex, race, mumber of years schooling, lenzth

or residence :’m Berkeley, and home ownership.

Results. The lajo:'ity of toachers held attitudes favorable to inte-
gration and busing. Older teachers were.less favorably disposed to-
ward integration and busing than younger teachers. The majority of
parents (80%) favored integration, but only 56.3%, of women and 48.2%
of men favored busing as a means of achieving inteégration, and only
a minority (34.2% of men and hii.3% of women) believed busing would
have a good influence on their children's education. Racial dif-
ferences existed in opinions on busing with Negroes nost favorable,
Orientals least, and whites intermediate. A majority of all racial
groups favored ability grouping. Favorable attitudes toward busing
decreased with number of years resifience in Berkeley. Home owmers
approved of busing less than renters, and favorablensess toward inte-
gration and busing was positivoly related to pa.rents' educational

3
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12. Jol?anason, C.B., Chapman, C,R.,, and Campbell, D.P. College

professors: Their likes and dislikes. American Psychologist
1971, 26, 486-488. Sychologlet,

A3

?Fgg‘; To determine whether there is a pattern of interests in ths
rong Vocational Interest Blank (SVIB) and therefore & viable scale
to aid graduate students in determining whether or not they would be
satisfisd with the activities and interests of a college teacher.

» . o

Procedurs. Four hundred and twenty-ons professors, equally repre-

sented within five general areas of interest, were scored on 72 male

occupational scales of the SVIB. A professors' scale was developed-

for the SVIB by contrasting the item responses on the 72 oceupational
scales with those of men in a general sample (N=1,000). ’

Results. When the professors’ scale was correlated with the other

‘occupational and basic interest scales s three groupings appeared: h:\gﬁ

 positiyge correlations with the physical and behavioral science scales

and the' cultural scales of the SVIB (physicist, psychologist, 'artist); .
low positive to low negative correlations with ‘the social science, !
technical, and rion-college teacher scales; and high negative corre-
lations with the ‘military, business, and sales scales. . ‘
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'7‘3.": Johnson,, R.S. A Comparison of Euglish Teachers' Own Usage

) .

A . .
° « ’ T A
A . LT e

udes: Toward Usage. (Ed.D. dissertatlon,

with Their

" In/spoken and written situations which focused the teachers' at-

tentions on information rather than on their language, samples of

100 English teachers! actusl language were cbtained with réspect

to ‘five debatable.usages: "everybody...their," "reason...is because,"
"who' as-an object pronoun, "will/would" with the first person sub-

‘Ject to express futurity without determination, and "myself™ as a -

ndfi-reflexive, non-emphatic object pronoun. The majordty of teachers
expressed disgpproving attitudes toward four of the five usages for
both speech ahd writing. -Nonetheless, 99% of the teachers wers found

to use_at least one of the "incorrect! usages, each of the "incorrect" . -

usages was used by a majority of teachers' in their speech, and three v
of the usages were used by a majority of the teachers in their writing.
Moreover, S4% of the teachers used at least oné of the "incorrect!

. usages that they themselves disapproved of and would correct in their .
students' work. However, when the teachers were alerted to the -

discrepancies between ths language they teach as correct and the =

. language they use, 99% of the teachers expressed a willingness to

change thelr attitudes toward language correctnsss and to modiry théii-

teaching accordingly. (ERIC abstract) . .
.A a"; l . . . ‘ ' B
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4. ‘Jordsn,, JiE., and coasna, W.C, A conpar:l.son or attitudes of
- ¢ four occupational groups toward education and toward @ °
" physically disabled persons in Japan Journal ot Social.
. ' _ Pazgholog 1969, 78, 283—28h.

) ‘

PEE%' - This stucw :l.nvestigated (xolationsmps botwoen attitudes
! disabled persons and occupation.

. ¢ S

Procedure.. Two h\mdrod and eleven sub:locta in tour oocupationﬂ'}‘
groups (special education and rehsbilitation;.regular teachers; 5w
managers -or executives; and laborers) were given the Survey of Inf.er—
porsonal Values (Gordon, 1960).

y

Results, The spacial education and rehabﬂitation group was loast
. Tryfiitional and most progressive in its attitude toward education
- and most positive toward the disabled; teachers ranked next/, then

laborers, then managers, .( The four groups wvere S:l.gnificl.ntly different - '
. onm tho vq.ue scores or t@v

co-exrb. A smary of a portion of a larger research pmjoct
. . ) ’ro
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- 75, Jorgensen, H.C. Charatteristics of Teachers Subuitti_g% Ap-
lications for Aca ¢ Year tute ams at Oregon

¢ S -

' _:many applicants ‘Were lacking in depth and breadth in mathematics

i | o 3 . , .Ain-.

—

atoTInIvoraItE. Cprvmhz- Oregon State Unlversity,
A

Analyzed were participants in six Academic Year Institutes (AYI),
195762, and a systematic random selected one-half of the rejectees,
‘Rejsctees for 1960 were ¥ot included, O0f 35 personal and pro-
fessional characteristics a comparison was made between or among

(1) acceptees and rejectees of each year, (2) acceptees for each
year, (3) rejecteas for éach year, and (k). applicants from Oregon,

- Washington, California and all other geographical areas., An exten-
sive list of conclusions was drawn from the data. A few of thess ~
are (1) significant differences among acceptee groups were goted

" with respect to mmber of summer institutes attended and the reading
of science journals, (Z) rejectees differed in age, sumer institutes
attended, ywsrs since last degree, graduate credit. in science,
metbership in professional organisations and extent of professional
Journal reading, (3) applicants from Washington, Oregon, and Cali-
fornia met their respective state certification requirements in terms
‘of science/mathematics preparation; (L) in terms of American As- '
.Soclation for the Advancement of Science (£AAS) recommendat L

and science preparation, and (5) acceptees and rejectees were sig-
~nificantly different in severgl characteristics. .(ERIC sbstract) = °
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76 . Kerlinger, ¥.N., and l’odhnur, E.J. Attitudes and Perceptions
of Desirable Traits and Behaviors ol Teachers. !'I&I Re-
' : g%. New York Gity. ew York University,. .
197h2 oL

oy ; \
In a study that was pr:l-arily correlational in nature, relationahips
. - between evaluators' attitudes toward education and perc tions of
A teacﬁing behavior were determined by administering questionnaires :
L A - to qver 3',000 elementary and aeconda:ry teachers and graduate students
of education from Indiana, Michigan, New York, North Car
oy - Texa#, and Wisconsin. Thres general questions guided the atndy-—
. (1) the affect of attitudes toward education oh perceptions of de-
o  sirable traits and behaviors of 1'.0:so.c.'.llemar.ls:i (2} the factor structure
’

—

and content of educational attitudes, (3) the factor structure
and content of perceg?tions ‘of desirable traits of teachers. Second-
C ‘ order factor analysis reduced-a mmber of educational attituds -
o T factors to two large, factors, progressivism and traditionalism. .
- Sinila.rly, two second-order factors were found to underlie teacher-
s trait pereep‘biona 3 persqp-.-orientation and task-orientation. It . . °©
, was found: that pi-ogressive attitudes toward education were ‘positively
. and onsistently corrélated with person-griented teacher tralit
pei“csptions. Traditional attitudes toward education were simdlarly
correlated with taak-oriented teacher trait pe;rceptions.v (mxc -
abstracfr.) o .
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77. King, F.M. Teacher attitudes toward acceleration. Bducation,
1969, 89(3), 203-207. , . A I

| %’_—r&@g; To inr’estig’a.te teachers'ﬁ attitudes toward accelei-ated
classes.

Y

- Procedure. Qneutionnaires were sent randomly to 135 secondary school

Teachers. One hundred and twelve questionnaires were returned, The
questionnaire -was divided into two parts: Part I consisted of 13 -
questions directed toward those who had taught accelerated courses;
Part II consisted of five questions for those who had not taught
accelerated classes but whosp classes contained students accelerated
in other mbjecta. B S e

‘" Results. ' The data :l.ndicato that many teachers spend extra time

‘ P ~class work for accelerated students: (lass size was not
indicated as a problem but most would limit it to 25 for accelerated
classes. Grading Was a problem area, for students in accelerated
classes must maintain a(certain average. In general, teachers of
accelerated classes feel that their students contr:.bute nore original
and independant work receive more homework.

Comment. Author did not define population of subjects or students.
Mada one to question the valid:lty of hi§ findings.
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78. - King, J.H., and Ellis, J.R. A survey of the characteristics
Judged to contribute to the insffectivensss of college

3 teacher educators. Journal of Teacher Bducation, 1971,

: 22(3), 331-33. : - ‘ )

Purpose. To ‘obtain opinlons regarding factors that have prevented

coﬁega faculty responsible for teacher education from attaining '

higher achievement in their”teaching, research, and service functions.
. : . .

Procedure. A questionnaire was sent to an appropriate administrator .
In"each Institution listed in the 1967 Directory of the American As.

sociation of Colleges for Teacher Education rtﬂ-gizjv. _ Completed a
questionnaires were recei ved Irom 500 (623) administrators, ~_

Results. Those faculty members judged to be ineffective in teaching
performance were characterized as: a) lacking in knowledge of their °
special field and in preparation for college teaching, (b) unable

to relate effectively with colleagues and students and emotionally '
unstable, (c) lacking in motivation, creativeness s and ability to .
communicate effectively and (d) unable to use instructional methods

and materials effectively. Those judged ineffective in research

were characterized as: (a) lacking in specific research know-how and

in preparation for the tasks of educational research, (b) emotionally

unstable or mentally il11, (c) lacking motivation and creativensss s 4
‘and (d) poorly organized and attendant to detail. Those Judged in-
effective in service function were characteriszed as being (a) lacking
in relevant professional experience, (b) emotionally unstable or

- mentally 111 and unable to relate effectively with the broader com-

mnity, and (c) lacking in motivation and ability to communicate
effectively. : e N ' :

-
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79. Klein, A.E. Relations of level and amount of teaching ex-
- perience to educational attitudes. Procee S of the :
Annual Convention of the American Psycholog;.c Association,
1970, 5(et. 2), oNl-oh2. -

Purpose. To determine how level and amount of teaching experience
are related to educational attitudes and how level and amount of teach-
‘ing experience interacted to affect educational attitudes.

Procedure. Kerlinger's Education Scale VII (ES-VII) was given to

589 teachers and teacher trainees attending schools of education.
Multiple-regression procedures were used to analyze the data. -I.eVel‘
of teaching experience, amount of teaching experience and the .
standardized cross-product of level and amount of teaching experience
were used as pred:l.ctor variables.

Results. Wlﬂ.le there was a neget:.ve relation between level of teach-
Tng experience and progressivism (elemerntary teachers held more pro-
gressively-oriented attitudes than secondary teachers), this relation
varied with experience. The variance accounted for in progressivism
by the combination of level of teaching experience, amount of teach-
ing experience, and the interaction or level and amount was leas than
six pereent.
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80. Krause, D.L. A Study of Present Practites and Attitudes

_cgcerma_;gzu Letter E%ﬁ %’ben m% r_School
‘ s Teachers rators o. wall,

sserta on, Universivy o ota) 190%.

moh6929

The attitudes and opinions of secondary school language arts teachers
and administrators on the island of Oalm were surveyesd regarding the
- traditional letter grading system and their uses of it. By adminis-
tering a questionnaire on the letter grade system and computing the
responses, data were obtained on educator attitudes toward the
definition and pwrpose of a grade, grading standards practiced com-
pared to grading standards preferred, factors used to grade students,
major strengths and wealmesses of the system and ways to improve it,
‘and evaluation systems preferred to the letter grade. Findings’ :
indicated that, although the lstter grade itself and its purpose were
defined in a variety of ways, teachers and administrators on Oalm share
+  a large majority of the same attitudes regarding-thé traditional
- . letter grad:l.ng system. Most of the educators agreed that this system
. has moré weaknesses than strengths and that it met the parents' needs
more tham it met either theirs or their students' needs. The large
o) + majority of the administrators and teachers preferred to report to v
R . parents, and students in terms of gosls attained for a spaeé.ﬁc course
_ . rather than 1n teras of lett.er grades. (ERIC abatract)
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81. I.anganbach ‘M. Development of an Tnstrument o Measure

: Teach;ra' A’t'tﬂuges Toward Gurriculum Use and Planni
Paper read at Imerican Educational Hese earch Asaoclation
Anmmal Meeting, 1970. ED oho 127

\
-~

086, To determine the relationship between teacher partici-
pation in curriculum planning and teacher attitudhs toward curriculum
planning and use. , ‘

* Procedure. The cnrriculm Attituda Inventory (GAI) was dovoloped
and tested twice on groups of teachsrs who had been identified by

their principals as having either strong positive or negative at-

titudes toward curriculum planning, The CAI is a 50-item inventory

in which statements about curriculum ars responded to on a six-point

scale ranging from "strongly agree" to "strongly disagree" with

" no nsutral position option. ' Reliability coefficients of .54 and .66

were cbtained between.the CAI and the principals' ratings. The

CAI was then administered to 257 teachers divided into groups ac-

cording to par:bicipation or non-pu'ticipat.ion in curriculum planning.

Results., On t.he fi.nal administration of the CAI,a significant dif-
ference (p<<.0l) existed between the scores of teachers with cur-
“riculum partici.pation experience and those or teachers without such
“axperience. o e
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82. Larson, M.E. A Study of the Charecteristics of Students,

Teachors, and the Curriculum ol Industrial-Techmical Edu-

-

Obsemtibns were made on the characteristics of students ’ t.oac‘hérs,
and ourricula of the industrial-technical programs of Michigan

"Junior colleges: Of the 138 teachers, 75 were employed by five

colleges,- 50 had a master's degree, had a BA in industrial =
arts, 65% had up to 12 semester hours in teaching methods, the median

- for subjeot matter was 18 hours, 21 had completed an apprenticeship,
related work experience averaged 50 months, the median number.of .

Years' teaching was eight, and 38% had both commnity college and
vocational certificates, Thirty-sight industrial-technical progrems
were classified under 13 curricular headings; the most frequent -
curriculum was drafting, least frequent were architecture, body
drafting, and industrial management, most coneon aduission require-
ment.was high school graduation, most common graduation requirement
was campletion of 62 semester hours with a GPA' of 2,0. Among the
many findings on all the 297 students were: all respondents were
male, 7h{ were 21, 5h% were district residents, 60% were from
non-professi¢nal backgrounds, 52% worked part-time and 22% full-time
while in college, 394 would choose the same occupation again, most
wers gatisfied with the counseling service except job placement, .
Log found their own first job, 31% wanted less theory and more
practice, 39% believed college helpful in getting. a job, 50% were
satisfied with their job although only 35% were doing college-
related work. Supplementary observations wers made on ths 101

(34%) graduates, (ERIC abstract) ) : -
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83. - Lemeshow, S. A problem cheok-list for teachers. British
Jowrnal of Educational Psychology, 1968, 38(3), 310-312.

Purpose. To develop a self-aduinistrable check-list of eight
P onm areas faced by most teachers with the intent of enabling
teachers to focus on a particular area. - o

Procedure. The test was administered to 500 secondary classroom
Teachers. _The list of problems was validated. The coefficient
of reliability on a retest of 25 teachers was .96.

Regults. The sentiments expressed by the teachers aanpled";m to

be congruent with those expressed by teachers in gensral — e.g.
classes too large, lack of parent concern, working conditions s oto,

Comment. Although the test sesms to aid in determining what the
ar difficulty is, it does not indicate possible reasons for
the difficulty. T O v |

*
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8h. Louk, E.L. An Analysis of the Opinions of Instructors and =
apervisory Personr xegarding Certain Instructional o
Probiems ] olREnNl plleges 0 he State ¢ Nashi ngton.
5d.D. dissertation, Washiugton State Universlty) 1966.

'ED 019 08}

~ This analysis of the opinions of administrators and teachers on the

seriousness of various instructional problems is intended to pro- /‘

vide guldes for in-service training. The sbudy examines which
problens the tedchers consider most important and whither the ad- -~ .
ministrators agree. A rating.scale for six problem areas was con-
structed-~-(1) instructional materials, (2) student relations, (3)
.course content, (i) administrator relations, (5) teaching methods, -
and (6) relations with other teachers. Teachers and administrators
were grouped by posltion, education, experience, age, and sex. All
groups agreed on the importance of suitable office space, motivation'

of students, imowledge of trensfer requirements, teachers' persomal - - .

studies, individval instruction, sound testing, and sharing of rooms
and equipment. Staff and administrators generally sgreed on student
relations, instructional materials, course content, and teaching
methods. Agreement was lowest on problems on relations with other
-teachers and administrators, and highest on teaching methods. -
Despite close agreement on certain instructional problems, teachsrs
and administrators mmst cooperate more in planning in-service train-
ing.. (ERIC abstract) s . .
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"~ 89. Lucio, W.H. et al. P%“ o%iolo?cal Correlates of Female -
" ., Teacher Behavior an 1tys n-Year '
ongl 8 Jion. LOS less ornla
versity Center for the Study of Evaluation of Instruc-

tional Programs, 1967. 021 786 - o

13

Thi® study investigated the relations of personslity and the auto-
nomic nervous system (ANS) to ratings of teacher behavior, emotional
stability, and general health as measured during student teaching
and the 1st, 6th, and Tth years of in-service teaching for 279
female subjects. The theses tested were that (1) measures of in-
dividual differences in ANS functions afford a means of predicting . §
those teachers who will be least likely to withstand the stresses
of teaching and (2) these measures in conjunction with indexes of
personality, mental and physical health, and controlled appraisals
of teaching performance will provide improved predictive indexes
of teacher behavior. Results verifying relationships’ between ANS

- and personality were consistent with those of previocus studies of
children and males. Among other conclusigps were- that (1) teachers

- who show autonomic balance in the direction of relative para- .
sympathetic nervous system dominance adjusted least well to teaching
and (2) characterization of the less successful teachers as less
friendly and sociable, less cbjective s less emotionally steble, more
introverted and more tense, was consistent with differences in ANS
functioning. Included are L9 statistical tables recording the ,
psychophysiological test battery results; a 1ist of 33 references; |
‘and 20 pages of~data recording forms, rating scales s and inventories.
(ERIC abstract) : ~ )
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. 86. Maloney, GM. Attiiudes of Missouri Public Junior College

. , ’ .+ Aep

- Faculty Toward the ﬁb%ectives of the Comprehensive Junior
College, 1507 L S

As attitudes of an organization's members are important in attalning
its godls, this study proposed to determine faculty attitudes to
comprehsnsive college aims, Selected as subjects were 100 full-time
instructors from Missouri puhlic junior colleges. The investigator
expected to find transfer faculty more favorable {0 general and
"transfer curricula, and technical faculty more favorable to adult,
eccupational, counseling, and community service programs. He sought
opinions on the college!s obJectives in occupation, general, transfer
or pre-professional, part-time or adult, comumity service, and ’
counseling and dance programs. The subjects were sent a 35-item
qnestiongire; responded. Over 70% agreed with the overall =~
college objectives; 52.3% disagreed with the transfer program. Points
of agreement were: 68.7% of transfer faculty and 71.4% of technical
faculty on occupational programs; 81.6% of transfer and 73.1% of.
technical faculty on general education; 83.3% of transfer and 69.9%
of technical faculty on community service; 78.5% of transfer and .
68.4% of technical faculty on counseling; only 39.4% of transfer and
34% of technical faculty on transfer objectives. At least 70% of all
faculty agreed on all but the transfer function, an attityde worth
" farther study. The investigator suggests that partictilar attention
should be paid to attitudes of the more influential faculty members
and that a stronger orientation program is needed,aspecially for
those who are undecided. (ERIC abstract) el .
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R 87. - Medley, D.M,, tﬁd Hill, R.A. Co;ﬂ tive Faotors in Teacgin_g
.« - Style. Paper read at American catl . Hesearch .- |

ssociation Mesting, 1970. ED 038 380

. ( ) - o = © . ) . -
se. This study investigated the rd&ti;\nship’bet'een teacher
%g ‘and teaching style., =~ ‘ ' S
. - SN ¢ g :
Procedure. The study involved 53 secondary fevel“t_.ea,ch,er interns )
‘In an eastern U.S. metropolitan area wlo taught science, mathematics, -
English, and social studies, Each of the 53 teachers was cbserved
on four occasions by a pair .of trained observers -and their behavior
- was recorded for sbout 30 minutes. One of the pair of cbservers used
SR the Flapdera“Interaction Analysis while the other used the OSCAR - , ‘
LV technique and’ both recorded the same verbal.behavior. Scores from. -
-+ these two systems constituted the measure of teacher behavior or , -
. o Bty-le. "‘u'l a o ’ o o o . . .
ool ... The Common Examination (CE) of the National Teachera' Examination (NTR) = = - _
o -(which was taken just before the begimning of theii first year of - .. :
teaching) served as.a measure of the teacher's knowledge of teaching .
principles. . : SR

! -+ The CE contained 345 multiple choice items representing 19 content

' ' . areas. About half the items measured subject matter content commonly
‘found in secondary school curriculs, while the other half measured
knowledge of the content of professional education courses,
Ansver sheets of the 53 cbserved teachers and of 38 non-cbserved
teachers were submitted to~an analysis of variance. A statistical
exsgesis is presented. Prediction of stable.patierns of classroom

' behavior which may be regarded as elements of teacher style, and
vhich are operationally defined, can be made, R

| 9 Results. A muitiple correlstion of .66 betwsen Lecturing Behavior .
e - (per Fanders) and NTE performance was found. ‘Teachers who do better :
o ~ on the science items lecture mores, while teachers who.do better on  ~
‘ : - the teaching principles and practices lecturs less, Though science
o teaching may lend itself to a lecture format, only seven of the 53
: .teachers taught science. It is then likely that teachers of other -
.-+ subjects also tended to act like science teachers no matter what sub-
- -~ » Ject they taught. Those with high scores in literature, the history
-~ and philosophy of edugation, and teaching practices, favored a .
~ dialogue ‘approach. - , A :
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| Varim nppoait:l.onn s to the etiology and dynuics o:t e -
"differing teaching styles are offersd, but reliasble stai nrbs can

o only be based on a larger sample. Two inferences based on the data
" wera made: 1) the data suggest strongly that the: t and kind -
. N of cognitive equipment a teacher pogsesses con'bribn greatly to
e "~ his teaching style; 2) the nethodological strategy employed in the
y . " - study holds much promise in the relat:l.ng of teachor hwwledge to

teacher bahavior.
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88, Metsner, 3. An Empirical Criterion Validation Study on Some -
! Psychological Inventory FMindITngs Fe d to Kiementary /
. ’ /:/'ﬂ L] “ 'V 4 ‘ - ’ R | . ) )
. . The findings of 8l studies of teacher bebavior, attifudes, and
- persomlity were correlated with theoretical models derived from

- ‘the Edwards Personal Preference Schedule and the Allport-Vernon~ %
Ty el . Lindzey Study of Values. It was concluded that (1), an occupational :
o -~ press seems'most evident on the EFPS Soales relating to heterosex- !
uality, .dutonomy, endurance, order, and deference, (2) scores on c
~ othér scales and the Study of Values 'showed that being a woman and - o
" ip a partioular college is more important in score determination ° o
. .  ‘than being an education major, (3) investigators of college-student o
R ¢ = characteristics should be aware that a specific college has a
O ‘specific student type which will-influence the findings, (h) it is’ ,
> 7 " possible and profitable to secure measures of overt actions as = . =
~+° validity criteria for paper-and-pencil personality measures, (5) . L
% . the EPPFS and the Study of Values form a theorstical picture of =~ — %°
~ , elesentary school teachers which, with a few exceptions, is consis- _ o
' tent with their operational attitudes and behayior patterns,
. (ERIC-abstract). 2 - R
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89.. Hetznor, 8.y and Neuman, J. The Teacher Auxili
: id, an Analysis with Annotate

Ei—dfs'm%

e !

Vo This paper izes and eyaluates the available literaturs e~
| ‘research on the“employment of teaclier aides in our public schools,
. First, the present status of the teacher aide is depicted, as well
» as current ftrends in the ntili:ation of school aides. Then the
‘aims of various teacher aide programs are described in detail,
overing the full range of duties assigned to the auxiliary, as
11 as th 7 probléins encountered and the solutions that have been
a toupted Finally, past and present techniques and programs ‘ar

ysed evaluated, and needed research and rollow-np studies :Ln
- the, area snggested. (ERI1C abst.ract.) ,
N ‘ | .
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* 90. - Mayer, H.J., I.ikwakl E., and Wu'ren, D. Occnpatioml and
B clas® differences in social values: A compariscn of
~ teachers and, ocial workors. Sociology of Edmation,

1%8 hl 9 263 81. “

! -~

) - . o »"L
-4 : \ v

se. To compare t;lve\loo:l.al values botuean teachens and soeial
_ Workers. .

Pro a. Values chosen were: (1) :Lndividual worth s, mteu '
~ goals; (2) group responsibility vs. individual responsibility; (3)
.- security satisfaction vs. strug e-suffering-denial; (L) innovation-
ohange vs. treditionalism; and (5) interdependsnce vs. individ
autonomy. The assessment of values was made by means of a sofial
- attitudes questionnaire ca]led the Social Values Test (72 items on
a four-point scale). s was adwinistered to 721 pwblic school.
teachors in a large city to 103 professionally trained sooial -
workars, 92 aocial work s in tnining and 98 unbruined social ’
J workerl. {

'Rosults. More aocial wbrkars adhere 'bo individnal-orionted valus

. - than do teachers. Teachers in culturally-deprived areas,
‘whose schaols wers indergoing a project involving inmnovative: change,
scored higher in the yalue dime .than teachsrs in middle-c
*schools. Negro teachers acored her than white teachers, Ji sh

teachers scored higher than Protestant teachers, Protestant teachers

- scored higher than Catliolic teachers. EKlementary sthool teachers
- scored. higher than junior high school teachers, who in turn, scored
higher than high school teachers. : - &

R £
Ooulont The results of this atudy uhould be considorsd in the

of experimental design. Problems were {00 many variables, in-  °

aufficient controls, and a 10.01: of ‘statistical amlyais.. y

4 \

9l




91, Miller, JiL:

. This study was doaignod to ‘compare the utilization of instrusctionsl

Teachers : ,
: Inaf.rnﬂ{onﬂiu and the_ﬂhot of Aide Utilization
¥ Tpon Academic Performance of Children. 1970, 1D 043 595

g

time of first grade classroom teachers with and without full-time
teacher aides, to compare the academic performance of children in

“these”two groups, and to examine the relationship between teacher

and aide activ:l.ty. - A sub-purpose was the 1lopment of an obssrva-

“tion instrument to provide a timed rscord uf teacher behavior, and

this was found to be valid and reliable. Nve ressarch questions
were formulated and statistical ‘hypotheses established to answer

_ them. Ten teachers with aides and ten without wers studied by

trained observers for four 10-minute periocds, Pupil achievement wras
measured by the %e?-m.u'k Reading Readiness Test at the end. No '

 significant differerncs was found betwsen the two groups, of teachsrs
* 'in clerical activities, routine activities, total group instryction
. or differentiated instruction. The teschers with aides spent mors

time in clerical activities and total group instiuction. There was

R no common pattern of aide activity and teacher activity. Thers was

no evidence:that the aides provided mors instructional time leading .

~ to improved pupil performence, although it seemed that teachbrs with

aides were somewhat more smccessful in :I.Ipraﬂu thc achiovmub of ,
lover level pup:ua. (mc ubat.ract) «
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This study di.-cuun ‘tunltr;ﬁtitudu; ‘toward cjollo‘éiin*btrgaiuing, .

- including collective negotiscions, sanctions, and withholding of
faculty services. The purpose m; to dotond’.m\whothor faoculty

menbers' perosptions of thelir capacitiss for power and mobility were °

" related to their expression of relatively favorsble or unfavoiable °

attitudes toward collective negotiations, K Attentionjwas given to

-

- possible relationships betwesn selected blographical caresr variables

and faculty attitudes toward negotiations, The data were collected

from faculty in 10 of 12 junior aolleges in .Pemnsylvania, (ERIC
- abstrsot) = R . T
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' 93. Moore, R. Struoture of faculty attitudes toward the umiver- |
y sity teacher's role: A factor anxlytic study. Nducatioma)

mwm Huauromnt, 1970, 20, 293-29%5, 5

/

az_:]‘%lg. To assess racnlty reastion to proposed chingos in the
ructure and carriculum of the liberel arts college of Drake Univer-

gity. This paper was a by-% al or atndy exbracting ' % _ ..

twnlty Attitude o i

! Procadnro “One hundred and olmn faculty ndnra, rln¢1n¢ fron
or to professor, were given a li5-item questionfiaire and
asked 10 evaluate items in terms of preference. Preference scales

- (Wolins technique, 1963) wers used. Only 30°of the l5 items were-

‘used An factor tnalysis, as 16 items wpro ;hldzod to be of. Local
ipterest only. .
SN ( N
: BJ% 'ﬁ".' ‘Ihroe fwtors enrgods (1). tho comomti.n-liberal e
mensions )*ﬁ-&g’eotoﬁichindiﬂdmltuchersushtohdp
the a{udcnt become & person; and 3) nanowmas of goula or tho

"ivory tower" approaoh P
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+ . Teachers (POT) were used to construct a e comprising 69 I.ilqrt

v

9lis ~Hoses, He Dnlnnoy, D .pinnsidna of presaxres faced by
T taachers: A factor di‘n:;-tic study. SPATE Journal, 1970,
o 8 122-128 oy ' - . o

l"\'

mgg. A c’bq;rehenaivo set of :Ltcu cmrxﬂ.ng prosauroa taced/‘by

¥

taac s was’ mlysed 'in this study

Procedure. One hundred and Porty-three gradnlto atud.ntﬁ in odneation, .

M0st of whom Were experienced teachers, listed whit they felt were
. the tdachers' five greatest pressures. Statements of Pressures of .

type items. A comparsble group of 63 graduate students in educa

 rated each statement on a four-point-scale, ranging from "no pre

~ to *severe pressure." Responses were.coded onto computer cards, and

. a préduct-mement intercorrelation matrix and a principle components

 analysis were par.tornad cc-ponenba vere rottted,by Varimx prooe-

dmﬂt .

Results. An-l:aia ot the POT scale Yielded 18 rotated taotors, in- .
classroom teaching,: co-unity and professiocoal responsibilities,

relationships with administretors, conformity demands, fear of failure,

public melations, routine classroem duties, teaching effectively, pro-

vuung for the deviate stndont, teaching nethods tuch:lng content,, ote.

The factorial atrnctnro yielded by the Pd].' scale conf:lna the hypotheaia
that teachers in modern society percelve a largs mmber of severe pres-

sures impinging upon
ttinlypusadontotheatndonta.

-’

them. The suthors roel that such prossures are cer- '

P
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SRR 95, Mukherjees, B.N, - 'Lchi_qvglont values and scientific prodn,gjbivity._
e . 1~ Journal of Applied Psychology, 1968, 52(2), ILS-147Y .= v

< ’ ose. 'Fifty male teachers of varicus science departments of - . = ‘
y - Patna University, Patna, Indian, volunteeréd as subjects for the = !

o study. Their ages ranged from 22 to 55 ysars. Twenty-eight of the - ,
' 50 participated in both graduate and undergraduate programs, 17 o
a . were engaged in only undergraduate teaching, and the remaining five e

n - were gonnected exclusively with graduate programs. . .

N ., Procedure. Each swbject was asked to complete the Sentence Completion A
e \ . lest (XT) developed by Mukherjes (196L), The SCT consists o£50 . .
-\ . forced-choice trials (one item reflecting achievement-related senti- .  °
.\ . meht and the other two pertaining to different aspects of manifest
|, meeds).  The subject's score on the SCT is the mimber of times he has - |

.~ chosen & statement reflecting achisvement-related valuss, The pre-

. wise foi* this research is that achievesent values will positively & (
correlate with thé mmber of scientific works published. The muber - . -
and type of publications produced by each subject was determined by - \ -
ﬁu‘to_-phtion of a questionnaire attached to the SCT. Papers pub- ' \ R

she

A

cat wd in scientific Journals only defined eich subject's level of , .,
",y | - sclentific productivity. Unp,nblisl;qa presentations to scientific -. . K
" 1" mastings were alac-comsidered. - Lo L ,
. \\ ‘*ﬁ;_sed.on their\total scores on the SCT, subjects were classified into _
SR | two criterion groups--High Achisvement Valus (High v Ach) and Low .
o Achievement Value. (Low v Ach). The 25 subjects scoring 22 and above .
f‘ .+ 7 | were arbitrarily designated as the High group and the remaining sub-" -
- \ Jects, scoring 21 and below, formed the:Low growp. . = = -
‘Results. The hypothesis that college teaghers in science having ,
High v Ach show ter scientific productivity than those Mmving L
. «/ ' Lowv Ach scores was confirmed.. Those subjects in the High growp = -
W showed a significant difference with respect to pdblications when .
++ compared to those in the Low group. It was-also found that those in . ,

»-

. ~ .- ‘the High group participated in graduate programs whereas thoss in the .
o, I-gi(group wére exclusively engaged in uhdergraduate teaching. The - =~ '\
., » - groups did not, however, differ significantly in.terms of age or. . -
" © years of ‘teacliing experience. Thess results are consistent with Maslow's .
-~ theory of self-actualizstion whereby & person who-has high achievement
co® . values self-actualizes to'the extent that he exercises his talents fully
-+ . and entlmsiastically to achieve higher goals which are related to his
ﬂlrth?irulf:-di,vtlcpugnt. . T o ,




96 Iamora, n.c.

childran'a T a Anoric’qg"'
L Assocla on&nmp:lxne’ting, 1970.

<

L mowar e (/

P gmi_g., To determine what charactorist.iea of toa.chera cornld bo
\. conre ated w:\:bh attitudaa toward chil@ren'a apuch charac'beriatica.

Procédure. mta were colloeted from 33 tcachqrs ‘resppnding oni12

semantic differential scales to 80 spesch samples from 16 different |
kinds of children. This information was related to race, sex, soci
atatus of 'chﬂd, and tapic of d:l.apourae, ‘a8 uoll as to teachnr race.

‘Results. Teachers can be gronpod :I.ntq Lour typos on the baa.ls of

Thelr attitudinal responses to children's speech. . These types were

" not defindd. -They correlate with four andefined factors and sub-

. ' types -are found both between’ and within tha :rour najor t.ypoa--ruughly
along tho lines of teacher race. . e : .
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* Procedure. linpty-o:tght pnrb:l.c:lpants were uolcotqd and mndon]y %
"day of the institute.  Group II was given-a pl&vebo test at the .-. - . =~ .-

- group and employed a method of swmmated ratings (Edwards, 1957).- .
The subjects were asked to indic¢ate their "fealing™ toward each of oot

ltmrsi ’ : - ) . ' . : =" -"..“A

~Ruu1ts. '!hem ws a Si.gn:l.fico.nt d:!.troronce Betteen protest a.nd

I
I

97 Navo, W.K. Adult Baaic lduchtion Tolchor '.Era:!nors. 'rhéir .
mmtsﬂmmmm' PR
' - x: SLaLe versity Sphool .;tj,on, 1969, M e

B 051 k57 EE 7 .
. . : -eo ’a" - ~,,v’ ‘” D
. ’ : AR x\i\
. To deterli.ne whether a ﬁhree-week por.l.od of :l.ntensive R S

 will result in a changesef attitude toward adult basic Tl
education prograns en tho part "nf adn'l.‘b basic Qduoution {eachar : Vo

b ‘q
totmgronps. Grquprugiunaprotostonthomat
shme) time, The pretest was constmoted speeifically for this IR
45 statements on‘a five-point Likert-type scals. mearticipantu A
were given this.scale as a posttest, and all completed a cognitive .
inventory, Mlports' Study of’ Values test, and information sheets

uﬁngmhvuﬂ.ablosasm,mm,mdhngthoftm:lnadult
educaticn (biognﬂ:ic&ld;t&fon)._ . D e

E'E'e'sb attitudes in the direction of- a, more ﬂvorable attitude, = Do A
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R.soarch ‘ n ne . >
__mmz"%mrmmt, 1965,

<

o Attox/ a_survey ot the Mhratm and or ‘bhc oxisting tucher aide

OI'niks
m-015_1h9

~ Tap

‘ progrm in the San Francisco Bay area, the following conclusions -

| wgre* draim=--(1) teacher aide programs co.
service to teachers and stwdents, (2) an

itute a new and useful -
e s one whd renems

‘° thg teacher of non-professional dnt:lal, -(3) aides' tasks fall into

the broad categories of (&) clerical work, (b) lay readers, (o)
. prepatation of enrichment materials, and (d) assistant in instruo-
"tionsl and resource materials centers, (L) ten districis in the .
¢ San Francisco area-are

using teacher aides and consider then a wol-

- come_addition to their staff, (5) both paid and volunteer programs. N

-aré working well, (6) the programs do re-deploy teaching loads to-

- allow more time for instruction, (7) aide programs must have school
A number of rocomndutionsf' .

" board and school .personnel acceptance.

are made: They mostly emphasize the need for pre- - CO=

plamning,. -
-qrdination, ard full job description. Qneatioﬁi‘nirca and detailed

ﬁndings are presentod. (mc abatraet)
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| . . presents examples of proper and improper use of graduate students,

0y

<. 5 o University of Rochestér in June 19567 at which academic deans from

’

U other stuiiss. The extensive appendices comtain program desoriptions =

”
Y

99: Nowlis, V. et l-{ ,The OGraduate Student as Teacher.' American .
o + Xew York:- Rochester

Although the“task of preparing gradurte assistants to be teschers
is widely neglected, some universities are making an effort to make
- ~the apprenticeship a'worthwhile experience for botb teachers and. - -~ -
- their students. This report identifies some of the critical prob.
lems and issues associated with gradsate student instruction and

Four basic teaching roles of the graduste student are defined snd =
_ "ben principles of effective student teacher programs are formulated.

- . The principles were generated st a two-day confersnce at the

. & mmber of universities submitted reports on programs at their . -
institutions, Their reports cover surveys of: -practices, attitudes
and beliefs related ito graduate student instructors and assistants

-~ &t Rochester; interviews with departmental chairmen and graduate

- -and undergraduate students; innovations in several departmental = -

programs’ at Rochester; and reports from other universities and of = -

PR

-used as a basis for discussion at the 1967 conference. (ERIC abstract) o
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100. Null, E.J. Relationships between personal variables of B
© -7 teachers and their perception of the behavior of séhool *
' ducational Research, 1971, .,

I

.. -personnel.,

6L(8), 3513

.
LY s

ce

a

N % To determine if relationships exist between personal
“va

essof teachers and their-evaluations of the bbhavior ;: their

: principal and fellow teachers. - | |
; .. B . . / l e . . .‘ . ) . ' L
‘Procedure. Subjeots were 1,591 teachers in 81 Mivneapolis and

¥

St. Faul elementary schools, They were given tha Mirmesota Tescher :

- Attitude. Inventory (MIAI), the Sixteen Perasonality Factor Question- -

. paire, and the Organizational Climate Description Questionnaire (0CDQ). ' ..
-All completed the OCDQ, 8li2 completed the MPAI, and 849 comple R

‘the 16 PF Questiomnaire. . - FENRRRSr

Results. Positive correlations were found between MYAI ‘scores and =
scores of the four OCDQ sub-tests in which high-scores are indicative . = .

- of an open climate, Negative correlations were found between MIAY
‘scores and scores of the four 0CDQ sub-tests in whick th scores are -
indicative of a closed climite. Certain personality factors (T. - tough -

vs. sensitive, H - timid vs. adventurous, and M - conventional vs. ece
centric) were related to the perception of certain dimensions of =
organizational climate. - ° - R DA A
Teachers with a "good" attitude towird children ténded to perceive

-all eight dimensions of climate in a manner indicative of an open

climate, while teachers with & "poor" attituds toward children

“tended to view all eight dimensions in a wanner indicative of a ‘closed

climate. ' Thus, ‘a relationship would appear to exist between teacher
perception of organizational climate and teacher attitude toward B

* children (p.<.05 was used as the criterion for all tests).’

»
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 condary teachers toward
- perceptions: of thelr person:
~ ‘their personal preparggion and

strongly dissgree
need for a continuation of rea
that they were willing'to accep
readink in the content areas,

Attitudes To _

A 1-1tem’ inventory was deSigned to deterdins the attitudes of’ se-
teaching of reading by checking their:: -
role in content area reading instruction,

) ing to do the job. (ERIC abstra

"108,

ability to teach reading,:the actual

, kills, and the role of reading specialists =
2t the sécondary level. Respondents wers 87 faculty members from ,
- Wisconsin junior and semior high schools, An analysis of each item -

" .. .1is presented on a five-point' scale, ranging

« The inventory showed that teachers recognized the B

fiom strongly agred :to

instruction at the secondary level, .
the responsibility for teaching ~°. ‘' .. -
1);ha.t. t}uy folt "4 need for mors train-

-

o

-

s T
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unique project
Anvolviag 1

as possible w

S \ :
tg.enluatc th- orrcctiwus:

. Teachér aides ni:dor glass. \The N North Dakota -

or teacher aifha 2

s been undertaken in Grand Forks, North Dakota,

\experinntll schools

1l teacher aides who per-
‘form as many clerical, administrative, ‘and routine classroom duties

formal

stion.

aotul‘ly hecoming

olved in the process.of

Three additional schocls have been designated

| / Lor the pnrpolq ) o eo-par.taon thronzhont +the course of the study.

"During the three year project, teacher
«« evaluated ‘as w;

effectiveness will be -

olb,tes to inprowd :Lnat ‘ cti,oh, the teacher ahortag.,

iJﬁnsq" valuations facilitate comparisons with aolccted
- schools in/ Georgia, Florids,”and Termesses which currently use
‘ toachcr a:ldus in;mrp. i-prov t projects. (BIG abatuct)
1, " .
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103, Po:ﬂkol, V.A corrolatoa of tuchnr ut.:l.sfcction iNunior '
- and unior achools. California Jonrml of Edncat.:lonal
- Research, 196 19(5), 22% . o

-

' %ﬂ It | a been. not‘d that Junior h:lgh achool tuchera 1ndicatc :

sproportionately higher level of dissatisfaction than teachers
at. other levels and express a mﬁgdly higher desire to seek employ-:
ment at sewms other grads level or task, The purpose of this research
‘was to determine the oritical factors of diuutisraction :!.n terns of
teacher att:l.tudoa and put ‘experience. o,

Proccauro Tho aubjects were tuq‘mrs, aolectad from J‘nior and

+ Senior Bigh schools in various districts in California, who had been x

‘ 4+ assigned to teach aciome, language arts or social studies. -Esch

received the Purdue Opinionaire and a questionnaire which :I.nvontoried
information about teachers' by . Gorrelational.analysis was %
done to dotornino tho roll.t.;l.on en emresaion of utiafaction and < ;ﬁ

Renl‘bs. rindinga Mcate tLt (l) :)uniorvh:l.gh tchcol toachora in.
 Hcate » significantly higher level of diautistaction than their. high .
school teacher countarparts; (2) their dissatisfaction is correlated -

~ with frustration resulting from teacher-student interactions; (3).
.teachers with a greater number of teaching oredits expressed a high
"level of dissatisfaction; (i) teachers with additionsl credits in
pmhology, and child and adolescent development did not indicate re-

-
+

‘*\r
.*"

7, .
n ﬁ
2

\
Al

- duced level of job satisfaction; (5) teachers who perceived the demand -

for their teaching spsciality as being relatively high axpressed a.
‘significantly higher level of dissatisfaction with their jobs and a.
u:l.uingneas to acoept another poa:l:t.ian in tho nesr future, : '

‘A

Comment. nna:mg- indicate how important teacher job sstisfaction fs -

‘of the quality of student loarn:l.ng .ldd:!.tionnl resesrch in
tha area. is at.rongly ind:!.cltcd. o




* - Charts show the f:
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® a o
va
B L ’ e - v , /QUL
e 4 SR ) Gar a¥
. ! . . - . b \v ‘. . - ’/' . / .
f 1oh th- T:S. L Profile of New !‘a.cnl in Galifornia Com .
e | colleg_gs .~ Berkeley: California nj.versity ce .
'w,, o cn/\r, 1968., - 026 059 . BEe / Ly

. .’.!

. teaching, (3) elementary. teac

.

", practice teaching,.(8) junior
- search, aasiaimnt, (10) teact

o
A

, ~/ mursing, philosophy, p

. '4

Py

' examines-1310 new, full-time faculty

e’
This r:lrat phlae of a ﬁh-y-ar st-ndy starfihg trozga in (}% ’
fornia jnnior colleges surveys 78 public junior coll: .
re hired fal1 1967. .
The data will be .compared with thoss collected m;ﬁu the, tollmd,ng
four -years.  Expsrience categaries/were (1) none, (2) secondary
5~ (). tour—,yoﬁr 1nstitution, (5)
‘actice tesching, (7) elementary
11lege practice” achin& (9) re-
assistant, (11) indudtrisl or com- -
re noted by (1)\less than M.A.

(3) M.A. awarded befors then, (L)

re. further 1dz tified by subject area-- . '

Junior ‘colleges, (6) secondary

* mercisl expeiience.. Degrees
- (2) M, awardad in 1966-67
" doctorate. ‘New teachers
art, agricﬁltnre s CommOr
hmuld.ng, Journalism,

| ze,.,libr mathesmatics, music, -

» Psychology, science, aoc:lal

" ‘science, or vocationa) and technical. It was also noted if iliey

~ were grajvates of California University or other institutions. -
s for years 1967-68 and 1968-69.. The study
sver: (1) Is an M.A. suffivient? If so, when and -
(2) Are pedagogical courses mcassarn . How many .

1is ‘expected to
" where obtained?.
and what kind?
tance helpful? (L) Should the University of California
dnn];op spoci teachor training progx‘iha for the ;]unior college? ,
(mc sbstra t) o ) _ 4

\ _éA

& .

1.:-‘I-I" :I.'V | 108'. o o
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a
b

s criminology,/ drama, English, onginoering, -

,‘. “

) ‘Is supervised teaching, practice teach:!.ng, or + ., .

~ .
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;his 15 a propn evalmt:!.on of. & language laboratory aide project
initigted in two Milwaukee high schools. . Some.brief remarks on -
* objectives, the schools involved, and pro;)oct procedures are - 3 -,
followed by the evaluation plan. Major attention is diroc’oed to tha ' ’

section on results, inclwding pretest| and posttest compariscns, a .
. follow-up study, student rdaction‘s, sacher reactions, a laboratory -
/- sides analysis, and a laboratory utilisation index. "Results were .
: gonorally poa:l:bive. (BIG abatuct) R P S , v
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106, Rob‘ox"ta , E.B.

oo s L CollegesIts octlvomu tndmon , |
, % ) ~ a8 Related to ‘ 8- ’
; .7 - Trick. los An;eleqfﬂ'ﬂﬂornu Urnivorsity,T%'I. o *'r ,

mehsz ) | NP L
. o "yv Lo VR - : e o re S .-
E N

. ,-R:I.o Hondo J‘nnior college uto.blishod ; two-you- pro\;}n to train R
- teacher aides for service in the Los Nietos Klementary School Dis- -
¢ triet. This report (1) traces the development of the teacher a:l\de A
o 'prograu 2) describes the curriculum leading to the Ak degree,
- {3) outlines the course comtent, (L) prounta samples of an att:l.tnde

./ ¢ scale and of an evaluation form, (5) lists the typical duties of
teacher aides, (6) dafines criteria ‘procedures for evaluating . o

' aldes, (7) reviews similar RS’EM in four other districts, (8; clen

" swmmarises teacher Yeaction'to the use of tescher aides, and §9 S
" quotes pe: .inant aeetiona of the. Galiforn:h ldnoation Gode mm =N




o K o . . Y
» . ‘.\l V - : . | ‘\\ 1 .. E : . . o ‘ . Jm‘d
, \107. Rohorts R F.H. M.t.itudoa toward mthemtics of raculty and
. . students in thres high schools. Sohool Science and. Hathe- -
. . ¢ matios, 1970, 70(99, 785-193. R o
| U rpoSe. - ‘1'0 learn how M.g*. school studen‘bs‘and f;ho:lr toachers tel‘b ;’ ‘
tmticu. . S =

SR Procednre A qneat.ionnairq was. dev:lsed eonei.ating or threo scales:
o tudes toward math as a process, (2) attitudes toward the ° =
. 'd:li‘:ticnlties of learning math, (3) attitudes toward the plake of - . ~
' ~'nat-h in society. There were three possible responses to each state.
. o : agree, disagres, or uncertain, One junior high school and two
L su_ {or high schodls in northern New Jersey provided the population
. .. . vhich consisted of ‘eighth, ninth, and twelfth grade students, and
’ thc facultios of the schools--a total or 323 at\xlenbl and. 112 tea

ta. colloge bound scniors scorod signiricantly highor on thu
" . ‘scale measuring attitnde toward math as a process; teachers scorad
. . . significantly higher than studeni{s on attitude toward math as a pro-
Y.,  cess; and students scored significantly higher than teachers on #t--
o titude toward the place of math in spciety, - The attitudes of ths
~ math-science teachers were signifisantly higher than those of tuchers
in othor content areas, ‘but only in tﬂo of! the three schools., o

x.i

. . e oo . Ll S R .
. ] ‘ _:~ : . B . . ; .




i - ficantly lower (p<.0l)-in needs

108 Robertaon, J .R., and Haas, J. Teacher personality and tho SR

jiew social studies. Journal of Educational Baaearoh, 1970, -
Jsh,133—138. DS I
IR S
% (1) To detern:lne the salr-poro ions of aoc:l.al atud:l.oa v -
) ra, (2) to compare patterns of aolrpﬁercoption to noras of ' )

. the general popn].atiqg, and" (3) to determine if students! per{
’:?tions of teachers eorrobnrq.tes teachers! \porceptions or theu~ Cae
ves, : : : A ‘ B Y S 7. - o

2 v

. 'Proeadnre Snb:]acts were 62 ulc aocial aMes 'I:eachora rrcn*Utah. o

ssmple whs drawn from the classrooms of the 62 teachers . =

and ‘botalled approximately 3,700. The Edwards Personal Preference

Schedule was administered to all teachers participating in the stidy. . T

_ The instrument for measuring student perception of teachers was de~ -

vised spscifically for this experiment--the Robertson Student Per-

+" - ception of Teacler Attitude Scale. It consisted of the yresentation,.

_-in narfative form# of six situations cosmon to public school class-

 : - rooms, followed by a forced choice set of’: four possible responses

correlating wit.h tour envlron-onta' re:)eeting, duund:lng, casual
: and aéceptiug N

o Reaults. Utah teachers rated signiﬁcantly h:lgher in moda for S

ion, Intraeeption, Donimn;sé and Heterosoxuality and signi--
Order, Abaseient, Nurturance,

-7 and Endurance than the national norms. ' When the tuchors' scores
, .= for Intraception and Affiliation (the two scales most approximating

acceptance) were. ammd, and .then the teachers! scores for Aggression e
(the need most-near: . approximating Rejection) were subtracted from. =

that suM, an r.of .347 obtained between this coﬁ)ination of EPPS

variablea and the Robertson Sca.le.

bt
Loy
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‘109. Rosenthal, .I.. et al. Podagogicnl a.tt:l.hgdea of" counr‘tional o
’ and apcci&lly—tr&imd toachors. ggcholoiin the ’Sehools, N

e ’7. .' 1910, 7, 6156, N

.  \ S . .! ’ L o S f n ,. __ e’/}"’,-. . s )

/ i o R Lo L t ) 1"" N o
oL T ‘m;oae.. l‘his p:leco ot :reaearch cdntaina two studios. i'ho f:lrat SR

<. . 'sought to determine ‘attitude changes in teachers: ‘paiticipating in W

. the experimental program (EP) @svelopsd by the Tucsen Arizona Gonter e
- for Early Childhobd Education, in serms of purrdculum emphasis, ~ - .

- classroom practices and ‘educational philoscphy. The second study -
. dealt with the effects of an intensive six-week workshop training ~ - - .
- project. The findings of thiise two studies wers f.o-pared with -~

measures o:t non-progrn (NP) toachora. o e

Lt Procadure. Study I: The aubjects wers 899 toachers (67 L‘P, 812 m’)
- Trom Tucson School District 1, grades one through six, . Each re.
. ceived the Survey of Educational Attitides. (su)--a ’fs'-itu bost Yo
© v Ilecting positive assertions regarding pedagogionl and philosophical -
< ;7 < interest. Items wers nated according to a tan-point Likert-scale R
- *" . _ from strong agreement to strong disagreemsnt. In conjunetion with - SRR
- .. " the SEA, all the teaghers filled out: anongma selt-report fom to
o gathor backgraund ornation. P g ,

R Study II: '.l'he ‘subjects were 2!; teachors (tro- lh achool distr:leta o
.-+ " throughout the country) who were in the national Follow Through v
- program, - A1l took part in six wepks intensive training in the LT
. philosophy and techniques of the EP.  This training was onanoro L
- =bstract and theoretical level. A control group of 3l réndomly .. .
... selected teachers from the suimer courses ab tho Un:l.vara:l.ty of . : S
. ,-Ar:l:ona. was uaed. A roco:!.ud the sm. A- BRRE B P

'. Ramlts. !’indings indicata that both ¢roups ot IP t.aohnra had :
- consistently and substantially acquired the EP viewpoint. Study I o
 EP (long terw abd diffuse training) and Study II EP (short term . RS
and inténsive) had significantly produced changes in the attit:des e

. of th. aub,jocf.s :l.n tem o.f. pedagogical eonvictions. - .
L ’ ; .f-.“’ P
o i
.. e '
E B I - 4
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13 S . N




differences in terme of the cther varisbles considered in this study. L

. > Ty
_\j;, v LO RN
T e Lo Aed - :
110, Schmidt, .J., andnmcn, a.c. The atf ctm/cosnitive R

attitude dimension of teachers of edwsable wentally re=
W minors, -pm&puoml ch:L‘ldnn, 1969, 35(;), 695-701. -

q.

I ..

86, 'ro imatigate thot-hur @pecial toach?rs on tho swondn'y AP o
exhibit a consistent. attitude toward affective or gognitive ¢ =

"goﬂsyiaocondractor atudipdnstoaoeiftheremaacﬁffempe £

between teachers with préevious regular class experience and those .< . |

without it #ho are-tesching special classes, . . 4 0 s
-i’rocedun masubjwtsmm&mmleulapecmclass e |

3 for educable mental retardstes from a southern. Califormia. ,;-,'_‘ . _:Ff.}

o uhool district, - The swbjects were 50% ll'e and sox teulo and /
i'.alltmghtoithar’l-siorlo-mmdns S Np

Form lettera wers nnde-lfaent to the toaohore inuh:i.ch thoy ra-

' ‘ceived a forced choice questiomneire. The questionnaire was based = -

‘on the Preferred Studont chumtaristicl Scale (PSGS) as dovolopad
by llelaon (196h) | L , ‘

: “Rosulta. Data were processod 1n l !:32:2 analm of variance B '
- computer rowtine. " The findings 1nd:lcate that special class teachera

place greater emphasis on personal and social adjustment of pupils
than do regular class teachers, and that there are no significant

- - Zv"




"1, Seriven, M. -Soci#l -Soience
wi . cation 110. The
‘A - " ‘ z‘ y

SR 2 "" - ,‘i a- -' ‘_'I' ) o '.‘ ::,'I“-. ‘_f..‘\\;-:'-vg " ."‘ . M o
\ . The aim of this paper :La’_tg;,e_'xhibit.'aom'oﬂ;.tho philosophieal and - " coN
S &S0+ practical deficiencies of current conceptions of how sducational - . N
L - instruments should be evaluated, and to show ways for reducing these/ - = -
. deficiencies.  The term "educational instruments» :L‘: used to in * . v
7 clude such things as new curriculums, programed texts, inductive M A
-msthods, and individual'teachers, The main focus of ‘the'paper is .7
* on-curriculum evaluation, but in the author's opinion, almost all. - =
~_ the points made trawsfer immediately to other kinds of evaluation, = . ..
"7 “Pection headings are as follows-=(1) outline,(2) goals of evaluation =
'/ .versus roles of evaluation, (3) argusents for-and against formatiyve
. and summative evaluation, (L) evaluation ‘versus proceas studies, .
- (5). evaluation versus estisation of goal achieyement, (6) Anstru- LT
- mental versus consequential evaluation, (7) cogparative wersus . - - . -
- poncomparative evaluation, (8) comparative evaluwation.«the critersa .@ = =
. * of educational achievemant, (9).values and costs, (10) another kind ~ -~ > . *
- of evalwation--"explanatory evaluation," and (11 ‘conclesions. The - - - .
;.. discussion which is relifively elementary and etiological in the =~ . o . . -
. -early sectiens progresses to an occasionally more difficnlt and S
- generally more practical.level 'in later sections, This paper was

- written as part.of the Social Soience Education Consortium, a cur-

~ “'riculum project designed to outline the concepts, methods, z.:d G

- -, structure of several of the social soiences for use by teachers and =~ .

~ cprriculum workers at all grade levels. (ERIG abstract) - .- . PR
o Ry TR S . , DU : : ‘; ‘ k ' ’ L ;v
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rho porceind pruti.go ot

education teachers. Exceptional
(6), h73-h79.. N

<

-~

Sh-rplea, n., and Iho-u, D.J.
‘ normal and
Ghﬂ.dx'el, 1969,

: .itm;

LN
e

o. '.L'o imsti;ato th. rolatin mtm ot tuchm :ln rogular
specisl education. -

| "}Prooodu'. Samples. of 183 serving tuohcra rm !n:land'a Speoial
: m

~ questionnaire, ' The instrument required the. subjevt to indicate -
: _tnching taaks to uh:lah he ‘ttﬁ.butqd grum prnt:lgo. -

The cena:l.atoncyof ths scaling of a givon tohohin;tuk was bcth
f“ﬂthinandbctwmtho nqalogrwps.w -

Ruultl. Findings indicate that a teacher's n-b:l.ug of . urim taska o

Is a Teflection of his aperitnool, attitudes, persomlity, and the.
information avallable to him., Normal tucld.ng was reted’ lua o

’ _""pmatmmthan-pecidtuchtnz . , ‘
Comsent, The author.queries as to Ihy it 1s Afficult to geh towhdra ’

. I'Et_o apocial odncation :Lf. it is a more proat:lgioua profassion. Lo

,3116

schocls were each adwinistered a 36-item paired conpamon T

- .




as. ,' [ "'Av:nau | Hase Bh
+ Mesting, 19710. B 0h8'628

Yo determine the attitudes.of %mhoru tom.rd nogot:b.tion
T and to. d.vdopminstrmtt&mdictthel«olot
T : _ aupporl'. and dna:!.rad iuvolruent or teaohara in negothtion pro-

L cedures. ' :

“Procodne mghty-ning,tmhora, in a schoo‘.l. d:l.atriob cona:l.dorod
To be Tepresentative of teachers in sowthern Californias, reapondnd
ta 72 attitudinal statements collected wnder fowr. hudinn: (1)
+  pattitude toward the negotiation process, (2) evalwation of the
- negotiation proocess, (3) perception of the effectiveness of the e
_ negotiation prooess as practiced in their distrioct, and (li) subjects
‘. - which should be included in the negotiation proccsl. A Verimax -
:!'actor anl:uaiu of thdr respouses wes then pqrf.orud, :

Reaulta Tnchm diatingniah betwesn two genersl aroas ot ne- . _
~ goﬁaﬁon--protem'oml duties and working conditions, ' They are most o
concerned with being involved in determination of negotiating items \d
mthaarﬁorpmfessiomldutiosandtpmﬂ;mﬁllingtaas-_' ‘
mammpnuivemlointhomaofmrld.ngoondiﬁm. -

117




Are

R : ' . . * N
¢ . ) N [

- 11k. Sblouon,' B. ldncltors and the '_rauiil 1ssue in education.
ST ' Hlinois School Journal, 1968, L8(1), 25-34. ¥ 02k 700

%

A

This docwment points owt the link between racism and education as

interrelated social institutions, snalyses edwocators' positions on .
the issue, and offers a concept of educationel integration. Within o

- & racist society the schools and its teachers will perforcs re-

Tlect the dominant pattern in .all the components of educaticn. A )

racist attltude among teachers and school professionsls is com-

pletely unprofessional, and is predicated on both a falsshood sbout

racial inferiority and a’dishonest posture of color hlindness or
neutrality, Segregation is in fact an abnormal type of ‘rdlation-
ship, whereas integration is a truly normsl one wherein both races
would acoept each other and work together on an eqwal footing. The
mjor focus of change must be the white community which has been
responsible for structuring this abnermel relationship, A genuine
integration elfort should be teacher-initisted.and comprehensive,
' Yo eradicate segregation throughout the field of education. The
‘emphasis on racial balance in the schools only avoids the need to
confront the intangible aspects of raciem. (ERIC abstract)
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115. Sontag, M., Attitudes toward education and perception of :
: teacher bebaviors. American Educational Research Journal,
1%8’ 5’ ”S‘ho_ac . . . < « . .

BN . - ) . . i .

p}
: ose. To discover how attitudes toward odncation influence por-
- ception of desirsble tuclm- boharlor. .

Proo.dm‘. Potential nbjoctl (toachnrl in pwblic and p&rochiq&
schools and wnlversity classes) were administered the Mdwcationa
Attitudes Scale (Kerlinger, 1958). Subjects were selected in such -
proportions that 32 were rated as traditionalists on the RAS, 32
as progressives and 16 °as persons with mixed attitudes. Each sub-
' Ject was administered the behaviers Q-sort. Half the subjects were
* _  asked to sort bebaviors desirable for an elementary school teacher,
:  while the othor balf aoa:tad, dnairablc high school teacher behaviors,

‘Results. l‘anr nctom undor]io thc bohu:l.orl Judged doainblc for
K ’ eTemenitary teachers: concern for individwal, structure and sub-
vy Ject matter; stimulating teaching,/and ulf-control in teaching. '
' Most of the progressives load.od on .concern for students; most of
T the traditionalists losded on structure and subject matter, Those
. sorting for high school teacher behaviors yielded similar reswlis.
' A general subject metter factor emorged that accounted for 46X of
" the common variance factor.’ Almost all intercorrelations between
factor arrays on elmmentary and high school Q-sorts were poa:ltin
and mt.ilticany s:lgniﬁ.cant.
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'116. Start, K.B. Rator-ratu porsonali,ty in the uuamnt of

teaching ability. Britiah Jonml of mt:lonal Psy-

-

._.'1

. | a
%&l}. To invntigato the rmtora apon which tho ratinga ot

sbytho:lrhudtuchors arobuod

Prooedure. thdocts were 39 members of a mondary school teaching
stalf who completed a test battery which included the 16 Perscnality
Factor Test of Cattell (Form B). The head tsacher was asked to use
a five-point scale to rate each staff member on nine different
criteria including: teaching ability, relations with colleagues,
class control, relations with parents, administrative ‘ability, re-

~ lations with children, intelligence, ecxt-ramral contributiom, and

lations with tho head teacher. -

.

} In addit.:lon, the hud tuchor alm coqﬂatod a set of test uterial.
g Ruults. The rat:l.n;a of uch teacher .on the nine varisbles wers

BIghly correlated. Obviously, a considerable halo effect was cc- .
curring. The sm of the ratings from the previous nine ratings was

. used as a tenth variable and the “data swbjected to factor anﬂn:la.
'l'ro dieprcvportiomtc primipal co-ponontn wers revealed. - .

Scores for th. sinihrity o.f. tho porsonality of teacher and hoad
teacher were caloulated. ‘These were then compared with the head
teacher's rating: of the testher's teaching ability, relations with

. the head teacher, and relations with staff colleaguss. It appeared

that teachers with profiles very similar to or very different from

- that of the head teacher had higher ratings for teaching ability = |
- and for sccial competence, The teachers with the lowest ratings .

bad a tougher, self-confident,unconventionality uh:\.oh vonld tend to -
uhthn 1ndapondent of the head teacher. _ ]

. These findings bring about the possibility that the high rat:l.ng

given to a teacher who has 1ittle in common with the head teacher

. may bé x result of an mr-conpomation on the part of the Iatter.
' Perhaps the head teacher finds it necessary to rate higher those

teachers who have succeedsd in situsations where he has not. The
author suggests that it uy not be inherently wrong for the suc-

- cess of teachers to be related JYo the similarity of their person-
galitics to the peraonal:l:by or tho hoad teacher if the hoad tuchor
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Start, K.B. o

e .
’

18 2 validated measuring instrwment (i.e. a suolessful teacher
himself), and if similarities essemtial to good teaching can be
assessed by personality variables. S S

. The question of whether the head teacher is a‘mcoslﬁl teacher
- goes unanswersd becawss thers are no real criteria for- success.
The lwplications, therefore, are that differemt head teachers will
~assess their assistani teachers differsutly according to their own
* ~personality variables. Thws, teacher ratings may fiuctuate from
head teacher to head teicher. This mast bs watched when investi-
_gating teacher's ratings, L S -
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- 117. Storn, c., lndRounquht B. The Devel it_of ‘an Instru.
d . nent to Measure Tuchor Ltt '

;g%g To dotoruin- ir tuchor attitude tourd enluation ia a -
on of bcl:lofa about onlnation. o '

2 Procedure. A list of items covering a miuty of ressarch and “
j \\ U ‘evaluation concerns was constructed. Twenty-two items which =
1Y defined evaluative charcteristics were rated with four ssts of bi- .
. polar adjectives, Four statements begimning 'Evalwation includes ..."
i _were ¥ated in terms reflecting probability of occurrence. - Finally,
e - the term evaluation was rated using four sets of bipolar adJeetivu.

|  This comprised the TATE (Teacher Attitwdes Toward Evalustion), It .
e "was glven to 39 swbjects including Head Start teachers, Child De- - =
_ \ - velopment Supervisors and other speclalists in emrly childhood edu- =
-+ - cation. There was a pretest, further orientation on oval'ut:lon, poat- )
B -&l . V._tast dasignvh:lch 1s not cxplainod lpeciﬁcall& : o
0 Results.

There was & high positive correlation batween atbituds to= =
evsluation and the obtained measure of the attitudo on the TATE.
*. Increases in knowledge about ressarch or evaluation were para]lnled '

by increases in favorable attitudes toward vari s components of
evaluation.. . . . | o i S
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.‘ At thc .f.irat necting of oach course, s,

' . a : \‘j;h
118. Sweensy, DB, T-Group Mathod of Sensitivii rm.mﬁs‘
- - Nffect on Teach Atiltudes as Ilndicated. on the sota
~ Yeacher Ittituds Tnventory. Setauket, X.Y.: Three Village .

: %rro deternino the effec or ‘r-araup aonsitivity training '

"~ on attitudes. © . ,
Procedure. The sub.jocts were 25 achors :I.n the 'rhroe Villaze

' Central School District of Setauket, New York, who were enrolled in

& course described as an experie:
control group of 16 teachers from
: ,mro enrolled in a course in: Iroqnoi Ind:hn H:Lstory, -

in sensitivity training. 4

-the subjects miud tho
Minnesota Teacher Attitude Inuntory ‘l'his was roadniniatared at -
the.end of the tro courses. ‘

A\

" Resulta. sAnalysis of the data indmte  that the exporilontal -

~ gfoup lcorea :anremd ﬁ.n ta- 20 perce : ilo pointa.

Comsent. A good di:culaion as to the rea ons boh:lnd thn findims and
cationa Lor future ranmh. , _

,1969. D038 372 S

o same.district was used. 'rhoy . |
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This pnblioation d:ucusos tho raole and function of tbo tuchnr
aide,. First, the role.of the teacher aide is desoribed as it has -
evolved in 12 school systems in the states of Michigan, Missouri,
 Connecticut, Massachusetts, California, and Oregon and in federally
~ assisted programs. Second, program guidelines are provided undsr -
the headings "Clarifying Uo;]cot:!.na,* "Determining Munctions of '
- the Aides,” "Clarifying Responsibilities,” "Preparing the Teachers, .
"s.iecting the 'Right! Aides for the Progran " WProviding a Training
: Progran"'hpl mws"m*hdutmmm”and

'the Program," Thethirdtopicdinmaodiuthencruitingmd .
scrunlng of aides. (mxc ab:tr-ot)




T?"i‘ . Dimensions of teachers' atbibades foard dne v

tioml media, Lurican Bdncatioml Renoarch Journal, - ‘v R
1968, 5(1), 91-98 . , | C L | :
-1 . - ': o N . . °

Y

L %g To deternine taschers' attitudes toward thres differsnt
o of :ln.atrnction--traditional, mchnniled and utanatnd. :

.~ . Procedure. 'rhe nbjocta were 3}19 tnachora enrolle ' o

o - ‘sducation courses.. They wers asked to rate their atti ndes-tmrd ‘

‘¢ 16 terms desoribing the instructional media using ncalcs drmm frod . o
A the semantic d:lf.t.rential (Olgood, 1957) L o AR PR

Roaults. Becauao of the wide range of axporionce o;t these toaohors SO
. with the different media questioned, the. f:lndinga, ba.ud on th:tu L
B popnlation, should be 1ookad at carot'nlly.} o } ,

. Findings do-indicate that the threat of antmtion is'a factor in
» ¥ - the teachers' attitudes toward the media. Automated medis was the = = =
ERE ’ ‘;‘“‘" disliked, mhanind less. ao, and traditional udia was. pro-. T
‘ orrod. R . RN I
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-\ 121. Tom, C.L.. What Teachers Read to Pupils inh the Middle Grades, -
e ¢ - @hD. Dssertation, Ohlo State Talverslty) 1969,

+

R

. To ascertein, classify, and evaluate the quality of prose and .
" poetry read to pupils in grades Li-6 by their teachers and to.dster-
~ mine some of the situational factors that affected this reading, .
- & 30-item questiommaire containing objective multiple choice items
- (eoncerning teacher background, library facilities, and read-aloud
L ‘practices)} and open-ended items (requesting the titles of prose and -
LD poems(that teachers had read to their pupils from September 1967 to
S January 1969) was sent to 1,020 teachers in five states. Informatior .
b - was cbtained from 582 teachers; objective items were analysed with

7T . quality of each title was msasured on a four-point scale determined =

' by its rating in two current standard bibliographies. Findings in-
. .dicated that (1) a large proportion of teachers-valus reading alowd

b AT Ohio ‘State Questiomaire Analysis Computer Program, while the .~ S

' %o their pupils; (2) the prose and postry cholces of men and women .
- teachers vary little; (3) more fiction than nonfiction is read aloud, .~

: and the fiction read is of higher quality; (k) reading choices de- -~ .
- pend on what is easlly available in textbooks and the school library; .

~and (5)- teachers nead to know moresabout children's books and postry, L

L

B . especially contemporary materials, . (RIC abstract)
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~ 2 74122; Treffinger, D.J. et al. Teachers' Attitudes About Creativity.

- Doty

R .
N 4 : -

" 7o determine the effests of an inservice program on teschers' at- -

.. %tltwdes sbout creativity, sbout 250 teachers and administrators, .
S~ - from all grade levels, in a city of about 20,000 in northern New

R © .+ York attended a four-day institute in creative problem-solving. R

.- The program consisted of one-hour:formal presentations on owrrent
theory and research in ereativity and problem-solving, and dis- = -

- cussions of the presentations. A 1lh.item attitude swrvey, utilising:  , .
: ‘both'a five-point Likert-type scale (strongly agres or disagree) = L'3 o
~ - ., and & rating on a five-point seale of the truth of & statemsnt was.
- administered before and after the program, It was found that after
.- ‘the.program (A) more teachers agreed with the statements, (1) "The . -
- ereative child is not likely to be well-liked by his clssamates,” =~ =
- (2) "It is possible to improve studemts' aBility to think creatively e
. and to solve problems," (3} I oould identify the children inwy ' .-
% 7 classroom who are the most creative,f and (k) "There is a very thin -

‘1ine between the very creative act and the pathological,” and (B) .. .

- more teachers disagreed with tha statements, (1) "Owr efforts to im- - (-
.~ prove ereativity are in vain becawse it is probably a mationel ~ ;)
. - strength," and (2) "Most paper and pencil tests do not really measurs = -
students’ creative abilities." If is concluded thet such dnservics (.

S progra:.\laro valuable in developing increased understanding of
.. creativity, - (ERIC abstract) = IR PR S S
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| 123. 'rnehm, n.w., Romn, l., andKor, w.t.‘

f (" yiromment.

‘ az_-g (u) 'ro uncover faotora r-htod to tbu Montiw 7

. " proposals wers rTejected (152
 ness was considered the
‘climate as peiceived by th- tmhor was_defined
 variable, an:l.ntiom]. Climate — .
Deacriptive Questiommaire (Mp:ln, ) “Tha main dependent nr:lablo

'*Tllckllh, 1%6) o A
- »support. .
the teacher had roooived uh:ln:latntin upport. tor»th- nnd.-mnt e

" }propoul. o
. Renlts. !mhora in Opon )n.ntes rooeivod

'ness: A fwmotion of ‘tqlchor pormn

“and thereby contribute to the notion of the teache¥: u
a ﬁotmm change agant; (b) To apply Lewin's theory that bchav:l.or

is a function of the interaction of the person and the enviromment,
. in ordex to demonstrate tlut it uplum behuv:lnr norc cleu'ly thlg
) nithwhctoralom., Sy

,‘h

Subjoeta were 30h tuchora aho lu.d enmttod propoaala :

B %ﬁma.. They were divided into two groups: those whose

proposals wers accepted {152 ‘were termed imnovative; those whose
‘were ‘Yermed non-imout:lvo. .

t. mia'blo. -Opennsss_of school
‘as' the woderator |

Bach teacher compl

was personality of the teacher in't - of sbstraotness as messwred
by the System IV mh of the Interpersonal Topical Inventory (I‘!I;
pcond dependent variable was defined as

It consi of two items intended to ascertain whether -

! IJ ', <

external support than teachers in Closed Climates (p< .01). Thore

vas a significant interection between tescher imovativeness and
cliuta on the uaaure of teacher abstmtmn (p< .01).

Go.ont. Since mw v,r:lablea uy have bun respona:lblo Lor the
scoep or rejection of the mirdgrant proposals, it seems

Lo
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extermal - . .

" questionsble, that their acceptance ar Tejection could e cons cmidorod .
. an acomte measure of innout:lon por 50,




. \12h, Turley, J.D. Attitudes of Rhode Island Secondary:
R ~%&gsh Teachers Toward Certain dggﬁctﬁes in
of o

e he
o sk, (84,0 dissertation, Boston Univers
 SrmRt) 1965, Do 2y o,
)

~ The purpose of. this study was to (1) compile a t of English
- teaching objectives based upon a study of the literaturs; (2) dis-
.~ cover teachers' attitudes toward these. objestives, and (3) compare
- 7w the attitudes of the teschera grouped -according to age, sex, com- ° -
L mundty composition, level of teaching, academic training, college . -
7 major, longevity, and student ability, = The study tested the hypo-
., thesls that these characteristics'do influence English teachers' . = -
.’ sttitudes. Procedures included a survey of the literature, a -
o ...T. . classification of cbJectives into categories, -and the constraction
w0 of a five-point date gathering questionnaire which was cireulated - - -
~ v oe. o with a 68.7% retirn and a relisbility quotient of +70. . It'was con~ ' .
- . ‘cluded that (1) the acceptability to teachers of a majority of the

~objectives was significantly related to°one or more of the pro- -

- Zfessiondl characteristics, (2) English teachers are more intsrested =

. . in praetical goals directly related to the ‘study of English than in -

. some of the social and humanistic implications of the teaching of . L

7' ... English, and (3) professional characteristics influende teachers' |

' attitudes but not to the extent ‘that neat formulee for predictability S

- can be jJustified, (ERIC abstract).
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As part of a larger study dealing with the beginning teacher's -
- adjustment to teaching, the relationship between bsgimning teacher's
.. personal.social /And problem-solving characteristics and the @ . |
teaching problems experienced

gethered through the mht%o_ results of the Teacher Character-
istics Schedule (TCS, administered as they began teaching), inter-
views with the elementary supervisor, the director of elementary

' - education or the swperintendent, and & questiommaire filled out:
. ‘the principal of each teacher. From the responses eight categorie

r them was examined. Data wers

s

- of school problems were isolated. Soores of teachers i a problem
.. category were then compared by analysis of variance with those of .
- the me problem group on the ten teacher characteristics of the 10S.
uonﬁg\ ) (A) teachers with subject matter problems
.did not differ significantly eon any characteristic from those bhaving /
- 1o problems, (B) those with management problems had less favorable /.
‘attitudes towards the school staff than those with no problems, (C)
teachers with discipline problems differed significantly on six

> understanding, (Factor X), (2) organized,

the findings were--

N ¢ - characteristice--(1) warm
' businesslike, (Factor Y),

(3)

attitude towards school staff, ( tor.

Q), () stimlating, 'mtif.: '(Factor z), (5) tr‘ditiom v .

permissive, ‘(ta.'c,tor B), and

abstract)

(6) protlem solving performance, (ERIC '

V . ' ‘. » . - Rel
Teacher Characteristiss and Be- o
' .ctive Rela rcnshipa, .
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- 126, - Twrner, R,L. Differentisl Association of Elemer o
: Teacher Characteristics with School S 1%
Report. Bloomingta dla 508, - 1D 025 634
[ i ' A ..
" An experimnt ¥as sonducted to investigate three orthogonal di-

mensions of schocl districts--per pupdl wealth, urbanization, and
- socloeponomic status--and three aspects of schools--socioeconomi

status, welghting of teacher bebaviors by principals, amd type of
' - supervisory organisation--in relation %o the level or status of

~ The first set was camprised of task performance varisbles, the
. - tsecend of personal-social variables. t, instruments were de-

- veloped to measure teacher charscteristies. Then a sample of ap-, _
proximately 650 teachers drewn from 52 schools in 20 Indiana school o
.systems was’ studled. "Statistical snalysis ef the reswlts imdicated - s

‘ states Bt mritota:tmutv:ﬁ':t‘ ttnetii:(m“n:iﬂui:in I
. " status hold a sub in & and ma: ' . ‘
- T ;hmmﬁmhuakpr:m,mmnhm . S
' goneral relationship between the task performance of primary teschers
g ortholml,orpcrtoml-loem.chmotoﬁ-t;aa of primary or inter- ‘
‘mediate teachers and any major dimension of school districts, S
~ Koreover, the valuing of teacher characteristies is alwost wholly - ~
‘,coomutothpmmotq‘mmﬂvmmuummth T :
- school district. (ERIC abstract) = S -
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127. Vedral, N.M. Bduational viewpoints snd teashing patterns of
, - Junior high school tuch.rl. I1llihois School Ressarch,
1971, 7(2): 2h-28, " ¥ o

: I o - . . .

cationel viewpoints of jumior high school teachers, their
students! perceptions of their teaching patterns, snd the relation-
~ ship of the teacher's edncational viewpoints to tho:lr students' :
- porceptionl of their toachin; patterns. , )

. Procedure. &b;joctanre”langug-artlmdmm ttudiu :
" Toachers and 1,969 students. Teachers responded to. Characteristios !
B-Educational Viewpoints Scale (Ryan, 1960). Students rupondtd . - '
* to the Mimnesota Stwdent Attitude Invontory (l'landors). S o -

 Results., Sopara.to sub Ject teachers espoused more traditioml v:l.mr-
* points than blook time teachers (p<.05). Stwdents' perceptions of .
their teachers' teaching pattcrn: by onrr:l.euhr o:rgtniution was nig--‘
Co niﬁcmtttthn.Ollﬂol ) ,

/ o se. To investigate, by curricular plttorn otﬁorganintim, B
.

.
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~ sesslon Tor a new physios course. IKach received the Lllport-'Vornon_-'

- -Yentory, the Minnesots Teacher Attitude Inventory (MTAI), and the I
- Test of Selected Topics in Fhysics (TSTP wopublished to date of this. =~~~

- religiows values. On the XFPS, the subjects scored s

. . ’ . . . , . , ) .P.l'
: - | Val

- 128. Walberg, H.J., and Welch, W.W. Personality Characteristics L
of Imnovative Physics Teachers. 1567. U LR

: ﬁg To determine how innovative phpic:_toachara" ‘personalities
. or,

from their colleagwes', and how their personality char-
acteristics relate to their knowledge of physics and'attitndn tmrd

) teaching.

Procedurs, :nn subjects were 3% males taking part in a bri,bﬁng
Lindsey Stwdy of Yalwés (AVL), the Edwards Persomel Prefsrence In-

A i . { ; . : . .
Results. Anelysis of the data indicates similarities between the
Personality traits of innevative physios teschers and oreative & -
sclentists. On the AVL, subjects scored significantly higher than _
the norm population wsed to standarize the test on aesthetic and
thecretical valmes, and significantly lower on economic, politiocal, and

bigher than the average male high school solence teacher (as fownd in .
an earlier stwdy) on awtonomy and hetarosexwality, and lower on af- -
filiation, Teaching attitudes correlated significantly with social and
change values and with knowledge of physics. . : .

]




129.. Walker, W.J. Teacher persouality in areative school en- © .
~ Viromments. Jowrnal of lducational Research, 1969, , T
62(6), 2y3-246,

»

| % To canc high matin mondu-y school tuchlrl with St
: onal aocouc)hry school tuchera on their level of :tcreopathg' ‘
atbhor:!. :

[ 4

-

« A panel of professionals in the field of payehology and e
n defined the variables for a creative vs. a traditiomal: .
> Four high schools wers matched in terms of sociocsconcmic

and student sbility. A total of 125 teachers, from the four

( i roc.:l.nd a lodi.fied vorlion of tho Inventory or Bol:l.ers e
Form T . i

~

‘Results rind:lnga indiute tha.t. high matiu school toachnrs are
moTe ﬁaptiu, flexible, outgoing, permissive, and murtursnt--
characteristics which are ‘believed esmtm 1‘91' the rostcring of .
creativity in students. -

, Tt was concluded that high omt;ivo‘ to,achora m less atcroapgthic
s thmtraditioul tuchora. : C o

B
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130, Wehling, L.J., and Charters, W.W.; Jr. Dimensions of teacher '
T beliefs about the tnch:l.ng process. Amsricap Educstiopal
MM, 1969, s T=30. - o T

| % %o idestify the prinoipal dimensicns of beachers' belef
Bys rogarding thn chaaroc- toaching-lea.ming process. :

Proooduro thjoct: were active classroom teachers from the central
Midwest.  Eight groups ranging-from 52 members to 291 members (Total
 N=966) were presented with questionmaires (revised and further re-
- fined after each administration) of a Likert.type format with five
or six rcsponu altornntivu. Factor aml)us of results were made.

g‘ Eight relatively independent dimensions of teacher beliefs
Wers solatad- subject matter emphasis, persomel adjustment ideology,
student autonomy vs. teacher. direction, emotionel disengagement,

. consideration of student vinwpoixrb, classroom ordar, student ehcllonge, -

intcgratim 1urn:l.ng . y .

Comment. wohli.ng & chu'tors idcntiry tho t:l.rst two dilonaions as-
-th Kerlinger's measure of attitndoa toward education. =

o
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. |
The dd;lloplnnt, rnfinqn.nt, "and vllidation.or a toat, Krho SRR
ic Attitude Inventory," to be wsed to assess the scientific
wes of elementary school teachers is described. The final
e instrument was administered to a popwlation of 22 ele- ‘};"
: ry| teachers in graduate study at the masters level in one .
"inatitution. A series of swb-~tests, oach.wtﬁh.a rolidbility ot at

PR lesat 0.\70«1&: 1dontiﬁod. (xmrC abatract.)
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n:mm mm uaetins, 1970, m OhOlZB
) . .

%aoae To  contrast the phﬂ.oaoph:lcal orientation, 1ogical con~
tency, and teaching attitwdss of elementary and secondary school

" teachers in two St. Louls school districts--one lower aooimonond.c
- and m:bm, and one middle sociooconml.c and subuwrban.

i'rroemm 1 total of 318 teachers responded to the GHC Scale of
" Sonsistency in Ideas about Eduoation, and the Mimnesota
- Teacher Attitude Inventory. Multiwariate am:l.yus of variance mro

" used to ascertain differences: betnon the two districts.

’Rosulta. I.ogical comiatancym found tobe b:lghost (at the .02 .
- Tevel of significance) among subwrban teachers in the 20-29 age
- group. Both urban and suburban tdachers displayed an empiricist,

. rether than a ratiomalist philosophical frame of reference toward
. education, However, as a growp, suburban teachers wers more

" logically consimnb in relating theory to practical views sbowt.

education. Logical consistency in teachers appears to be highly
_related to age and choice of school districts. Less relationship
‘appears to exist betwesn logical: conslistency. and su:, ustor's -

'dnm attaimnt, or tmhing 16'01. : E

-
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il:ite, W.r., and mn, l(. Mtidinnaioml comparison ot
the attitudes of superintendents and teachers in _

. majority Negro school.districts of the south., Jourmal

~ of Educational Research, 1570, 63(8), 339343,

13,3'

’ : + To compare th. attitudos of tuohm and nporintondmts
. on ~related concepts and to determine :ur teacher attitndna vere
d du':l.ng a -:Lx-mek: inat:ltuto S

- Procedurs. Subdectamclhhhuchors (129b1wklnd15'hitc) -

»,msnmmm,msamumﬂmmm
. . school districts in seven southern states, At the and
conolusion of & six-week teacher institute, each partici wns

. ‘asked to rete ten concepts on & seven-point scale using 12 bipolar
~ adjectives. The concepts were: this swmmer's mtmm, the :
.economically-deprived child, myself, a Negro teacher, a white
teacher; Negro pring: pels, iﬁ.tc prinoipala, other tuchora, alogro
chﬂd, a uhs.to clu.'L

) Rosu]:ta. (1) participants maintained a hi!h, POdtiu :l.’uung
- of valus Mu:gr%htwtheiuﬁwh..(z)m Negro teacher was - .
. perceived by all participants as lower in ability and overall value
to the ; ¢ system. (3) The attituwdinal approach of teachers is = -
ferentiated from that of principals and superintendents,

(L dehanzo in teacher uttitndea can be expectad over & a:l.x-ieek :

- 138.
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134, Wiibur, T.P. Relationskip betwsen certain steff character- -
: v Adstics and measures of holding power and expenditwre,
IAR-Research Bulletin, 8(2), 1968. XD 026 T05

N~

* - This stwdy examines the relationship of L0 fastors of elementary v
K-6) and high achool (10-12) staffs to measures of schiool system .
. holding power and to net current expenditure per pupil. The staff -
- data were collected in 1962 from a sample of 68 districts, and the -
holding power data were ocllscted later from the same districts., .
~ The data are treated statistically in three steps: (1) The per- =
- centage of staff falling in each index of every factor is determined .
Tor both sets of data (K-6 awfl 10-12), (2) the percentage falling =
"in each index is correlated with holding power and expenditure, and . -
(3) the indices are combined, so that every possible combination is
- addefl and corrslated with holding power and expenditure. Five factors . .= -
- showia significant and logical relationship: origin of staff, trevel,
- literary interest, college training, and professional interest, The
factors age, distance lived from work, intent to remain in present
' position, sex, marital atatus, mmber of school age children, children
_in parental family, residence while & college student, and level of
.+ Zather's edweation show a significant relationship but have mo logical
- thecretical eaplanation. The results genorally parallel those of . ;

N »‘ T S W




B ,Rlllﬂ.‘bl. Amly-:la ot "bh‘ dl‘bt :l.ndi«tos

o 135. 'mu, n.x. Eaoial attitudu or m.ms.tr mohors. Urban'
, o mcation, 1971, 6(2/3), 273-278 , Eavemre

PR

(Y

%% Prior stulies hm indloated taat mr-cit;r sohool -
| s exhibit least favorskle attitudes toward mon-white and d:la-.-

d students. The purpose of this study ws to uaasa thn

'ncial attitudea of 1nnor-ed.ty teache 2 P

Procedure.  The 272 nbj-ctamtahjtmthomubmlchool >‘

| md.mthecolmmpm( 6) and in a study by the s
. National. Adviaomasion on Givil rders (1968). = Bach r.-» R
u, 1969) whi tapp-d atti'budes via

ceived a questi
30 :tomcd-»ehoic- itcnl

Ts axhibit comtradictory attitudes aBout recial integretion

- of 8sohools, They agree on the‘value of :!.ntogret:lon intems of -
- promoting academie aehimnt, better self-concepts, and better
B rnla.tiona, bnt d:lngrae on the nana and plans tor intagration. S




136, mnm, ¥, ob T,  Abtibudinal cormm- of chumn'a

 . ’ ch:l.].dron'a Bp.Qch.

(h) To dstermine uha*h rcliﬂ.mry cvidom nizht be obtnned of the .
- relation between .hdgnont or specch and & mohor'a expectation of
' acadu!.c porf.omame. .

 ?, Prmodﬁni Study T. Six ono-nimt. V:ldco tapu vere prepared for -
o ' "ethno-status growps: Black Middle (BM) and Black Lowsr IR
- (BL), u-ucammanm (M) and Lower (ML), MAmlolﬂ.ddle s

,! A .

pach chamtor:l.

- ‘% (1) To dtscover 1f & to-factor julgmentel model of
. . €O nce-sagernsss and éthnicity-nonstandardness couwld be ropl:l. e
ute&withthemorvidcotupesandotharhaowandpupﬂ C

popula.tions. EE g
(2) 1'0 detnrlim it 'bhe Jnﬂznnhl process tondad f-o raﬂ.oct a

. social sterotype elicted quickly and by only a tqw ma, or whnthdf :

it renoctod a noro datlilod pom.ptiou.
(3) To d-tumim the :nlnt:lonahip or taachor charactoﬁ.etica to

.

B

RSN =N

(AH) and Lower (AL), The tapes were viewed by 102 undergraduate

female students enrolled in a course in speech for prospective T
~ teschers--most wers freshmen and soptmores and Anglo. . The ur:wd.ons :
~in presentation made of the tapes were: awdio only (aud.), visusl -

only (vis.), and sudio-visual (AV), These were sdministered in a.

Birme (1953) Type IV testing design, Subjects were given sten- e

~ dard instructions for prepared semantic differential seales and g
t toldthntaakms tomhwthoohﬂdrmmuldd:ltforin
raingu.vv»z- N L e o

o

an]:bs: St . childnntrmtho-idm.tmtu mnpm cone
mr%a"mro favoribly on confidence-esgerness than children -

- from the low statws growp (p<.O0L).  Ethnicity-nonstandardness will
. not yesult in anbicipatcd atatu difteronbhtion ‘when tho ch:!ld 1a
sun, btb not hoa.rd : o ‘ B S

- o o R T - )
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y II. Six two-ﬁ.nute atimlua vidcn tapea wwa pro- e

wers presented to 15 teachers and prospective teachers from upper
div.tuion and graduate summer courses (1l Anglo, one Black). Ten

items from.the semantic differentisl scale in Study I were wsed um”" | f L
< the inclusion of five £iller itews. These scales were individually ‘ j, R

printed on Hollerith date cards. Subjects were tested: 1nd:l.vidm11y

and allowed to request pleybacks of the taps, For each video taps

. presentation, sebjects were given a shuffled deck of 15 soale cards = . L
LT and instrusted to distribute them on a tadble andcolploto thew in BRI

- any order desired. mquctmto:topththc -mark the

“.mdcsumuhmabletouhajmt. om haeqloup

-..',_'.mmutmtob.dopoummum"r:unt-k.n asid order of
L 'vacl’.lc ccqlotionm nohd, o L

Y ~10] sz ratings would be used pricr to those £or

"f‘ ;cont.tdnmo-elgmas. " There was no significant variation. . Thare

was siguifioant differesce in latency of responss iuvolving the e

| “oﬂnﬁe variabls. The order of latencies were: B (96.5 sec.),
d;n:lfiunt.

M (91,1 sec.), and A (Bh.8 sec.). Thers was mo e
- erl:hnio ty-bya-mtu intersction (p< .01). SRR

y IIT. Ten items from the Semastio Mifferentisl. ~ '
ﬁutﬂlorimﬂonpﬁntodinmmnd IR

" order on & sheet ofplp.r. The subjects from Stady II were re- -

 1: | . qmatodto £i11 in stereoctype response booklets consisting of six
- brief desoriptions of the sthnic and status growps. of echildren in -

. the video tapes, All six deseriptions were on one page, followed
" by six pages of semsntic differential: scales, This was done one

week prior to tHe video tape presentation. Video tape testing was

“done. individeally (see sm;n) Three to five days after video .

~ taping, mammmnnmﬂedtotﬂlinth‘ mnotypo

response book‘lcba. ST

 Besults: Stu 111. Ratings of muatyp.d dum':lptionu of children

, : ‘spesch samplés often corresponded in terms of
the two jwigental ‘dinensionss confidence-eagerness and ethnicity-

~ ponstandardness (p<.05). -l'lnro was a b:lgh com-pondomo botweon

pr-‘and pont-ltmot;pe rat

ig)

N
'l" g4}
-
) Joy

‘ethno-status distinctions as in Study I. These | /‘,,;.‘. i

y II. It was ‘anticipated that scales pertinent to e,




) a pretest respoose booklet requesting imagined retings of a Black

 to oouplm thu smnh:lo ditforontill acaln (Study I). -

- ‘Procedure: Stud IV. !orty-four undorgradute edacltion n;}ora R
~ mle), enrclled in a spesch course for elementary. =~ .
tu}mm, wers shown video tapes of individual 5th and 6th grade |
- wale children, representative of thres ethnic groups. ‘Each child : . ..
- was_assembling a plastic model car while. doacribing what he was j o S
doingandvhut h&intondtdto do with his car. The andio portion - .
“of the tapes was dubbed, The Anglo child was always paired with FERREER
‘the Anglo dub; however, two Anglo dubs were paired with the viswal - S
:lnga of oithnr & Mexican-American or Black child. It was poasiblc TR
4o compsre retings of standard English tpueh a8 purcd w:Lth G [
ch:u.dnn of thr« othnic typcs. s S T

o  Two weske prior £o the video tape pressutation, swbjects complated SRURES

‘. ool N

ch:ud, Anglo child, lnd m«nqumm chi.ld on mlmtion rom: . ‘: ﬂ i

" Bach group of five or six subjects saw a dubbed standard zngush e
“tape of a Black of Mexican-American, a non-dubbed . tapo of a Blmek - . . -
- or Mexican-American, and an Anglo non-debbed tape. They: wou ulml.ﬁ R

Baaults' 3*5.‘_"! I". Rtnl'bs ct thd anﬂyair of ur.lanco o:t cthnic!.ty—
. No 58 ratings revealed a significant mein effect ch the
ctbnicity dimension (p<<.001), Thus, visual cwes of ethnicity did
'b:lu toachora Juduonts of the am ltondu'd l‘ngl:l.eh unplos. RN

Proctdnru St!y_!. : Two ‘bundred and oi;hty-oighb 'buchu's in an 1n~ RS RS
.service tralning program wers shown a series of video tapes dueribcd S
~in previows studies. BEach teacher saw six video tapes involving S
" four test sequences. Subjects were asked to £ill out test booﬂota R
which contained 15 speech evslustion scales, an evaluation form: eon- - _ \
*“taining scales for assignment of a child to a graded class of 1-5, ST
‘and three sheets of stersotype label stimuli, When the teachers. bad . SV
f filled out the sterotype label 'stimmli, the v:ldeo tapu wor. “&hovm e

and the .ulultion was conpletod. o . 1 e

Romlta: Stuc V. Low shtna ehﬂdnn wcro ntad 8 more. othn:l \ co

. than middle status, BothAn&ommackt.ach. DR
ra.tcd Lnglo ehildrcn as the J.uat ethnic and nonatmdard l(uioan- e

. &

Cus

(”ﬁ
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. Willisas, F. et al.

s

T A e
P

American teachers differentisted only the Black children as the
-low and middTe status groups. The only significant varidtion in o
confidence-sagerness ratings was in terms of ethnicity, .In terms =
 of class assignments, ethnicity-nonstamdardnsss was the more salient
predictor of class placement in language arts, math, and social
“+  studies predictions. . - ~ S

' L -
. .

»
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| %. To determine whether a relatiénship éxists between per- a
sonalily characteristics of teachers and their success in Implement.
~ ing the Individually Prescribed Instruction Progrem (IFI). . 4

. . . Procedure. Forty-three teachers participating in IPT programs in e

egon, n, Montana, and Idaho completed Forwm A and Form B . o

~ of Cattell's 16 Perasonality Factor Questionnaire ahd the Personal o
-, Data Sheet. Three pecple (dirsctors of Individually.Presciibed - iy,
' Instruction programs) observed each teacher for spproximately two -

hours and rated each teacher on the Rating Scale of Teacher Imple-
e - mentation of Individually Presoribed Instruotion, Esch teacher re-
-~ celved two later ratings at two-wsek intervals. The IPT rating N

. ° ' scale consisted of Ll items (statements of behavior) set up as a
. Likert-type scale, with a ehoice of five responses to indicate fre- -

R - Results. No significant differences were found between mean soores
' on the 16 PF of more successful and less swocessful IFT teschers.
5. Number of years teaching experiences, mmber of years within the
. school district, and age of teachers wers found to be not signifiocant
. as factors correlated with more or less success as’ IPI teschers.

" CommeBb. Tt is Wilson's opinion that the small size of the sample
was responsible for the failure of his results to achieve.statistical
.. significance. - e A R ] . HEA

R . ,
S (7T : ¢
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138'.‘ Witmer, J.M. The Teacher's Guidance Role and !nhcﬂonl" as .
' b . aper &
ion Convention, 1968.
. XD 030 8%0 > L

7 Y

'ruchora (556) in the aaontary schocls ‘of Florida co-plet-od a

Iikert-type rating scale countaining 65 items related to guidance

practices, and 15 related to guidance prinmciples, The gwidance .

 fwnction was perceived as a major responsibility of the classroom *
teacher. Major guidance fwnctions used by the teachers are listed.

- The practices having the greatest value for se teachers include:
(1) wsing cumlative recerd imformation, (2)\ identifying excepticnal -,

~ children; (3) helping children explore th- d of work, (h) help-
- ehuspod.:lit:njé:‘lt il::dptitudo 5) umg! &) I of phw::.:ll

develop s &) s, ( care

. dlﬁoim:hl, and (7) helping pupils examiie their attitwdes and

-feelings toward themselves, Ihcdmntnrytnchommognludth- :

mod!wndﬂtiomlgd&mnnﬁm,lﬁm.ptodth-mua- o

mdmcc specialist. The role of this specialist is developed in -

“relation to those areas in whioh tuduu Zelt assistance m modod
(ERIC ’abltmt) | o - (




139. Witwer, J., and Ferinden, F. Perception of school climates
-+ Comparison of black and white teachers within the same
« schools. Jowrmal of the Student Persomnel Association

. for Teacher Emﬁon, 1970, 9, I-T. -

Pusposs. To determine how the teachers in recently court-crdered - .
segregated schools would perceive their schools! olimets and - :
whether the two races would differ in perceptlon. . I

" Procedure. The enfire faculties of ten recsntly integreted schools y }
Innorthern Florida.were given the Survey of Interperscnal Relation- v o

" ships (Witmer, 1969). Data were analysed using a t-test of the _
differencs to détermine: (a) Teacher vs. Prineipal, (b) Teacher vs.

- Teacher, (c) Teacher vs, Self, (d) Teacher vs. Non-teaching Persomnel,

. (e) Teacher vs, the Different Type Student, and (f) Teacher vs.
Students 1;1'0.&_1'11.’ . ' ST o

- Besults. No signifiocant differences existed betwsen black and white
"Teachers in their perceptions -of the school principal nor in their
perceptions of how students should learn in general. A difference :
signifioant at .05 existed between the groups regarding the Teacher
.~ w8, Different Type Student, with black teachers psroeivinsg & better v
- relationship. On the category of Teacher vs. Self, the black teacher
- perceived more eonflict (significant at*.05). ‘The white tsachers A o
perceived less conflict than black teachers on the Teacher vs. o
Teacher category (significant at .0l), On Teacher vs. Non-teaching . .
- Persomnel, ths black teachers perceived & better relationship with . :
the non~academic staff (significant at ,01), - ,
: o VR




) IR o

g ‘ _— ‘ e . val -

10, Wygal, B.R, Personal Characteristics and Situational Per~ ,
- ons r TS as Nelated T

~* Innovativenass. (Ph.D, dissertation, Yexas Umiversity)

9
L

. The purpose of this study was to identify persomsl charscteristics
and situational perceptions which differentiate junior college

‘teachers rated as imnovators from junior college teachers reted as

traditionalists, Teachers in four Texas junior colleges were rated

- by their deans, and 52 who were rated as in traditiomal,or imova-

- tive groups completed- & questiommaire, Variables studied included
. age, sex, education, experience, teaching fields, cosmoppliteness,
_perceptions of thelr own innovativeness in relation to that of

ilr colleagues. With the exception of age, all personal and

" background characteristios studied appeared o bave 1ittle value in

the prediction of innovativeness. Imnovators perceived themselves
as more immovative than the aversge, while treditionalists con- = -
vsidorec)i» themselves at least aversge in innovativeness, (ERIC ab- .
strsct) R o
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lhl Yoe, A.H., and Fruchter, B. Factor content of the lﬂ.nnnota
Teacher Attitude Inventory. American Educational Ruurch

Joml, » 1971’ 8 119-133.

To provide a .factor mtlysis of the Hinncsota Teachsr
Inventory (M'AI) and to provide a factor amlysis of
_practicing teachers! MTAI responses aa a basis ef comparison and .

I
TEtFoads

« More xeneral application in the aaaasmnb of teachars' attitudes.

- Procedure. Subjects were . 368 m.mdiate gndc toachora. They '

were E[ven the Minnesocta Teacher Attituds Inventory, which was ot
. scored with a new logical scoring key (Yes and Kr:l.emll, 2969) which SR
~ Yes claims provides slightly higher consistency than the original

-key. The responses were intercorrelated and tactor-lmlyud by

means of MAXFAC, g atatistical cc-putar progru . T , _
Roaults. ' Five factors account for 25% or the total variance or tho : i

s (1) understanding and democratic vs. aloof, harsh, and - )
autocratic in dealings with pupils; (2) an attitude dimension tomrd
children's capacity and willingness to.work coopesratively with.

anning, fulfilling, and evaluating classroom.work;
(3) attitude of teachers toward proper handling of children's be-
slmvﬂ.ox'; (k) laissez-faire vs, controlling atti'budo tcward ch:lld.ren,
( ) pnpd.‘l.s aequ;lesccnce to the teacher._ o

teachers in pl

1 1k9




" 1k2, Zeigler, H. The Political World of the L School Teacher. -
§ Kugene: Oregon University, 1550. XD % oy -
As a political leader and as a communicator of political ideas
~to students, the high achool teacher is investigated in four o
- situations--~(1) reacting to Job and enviromment, (2) participating
.in an interest group, (3) expressing political valwes in class, - |
and (k) reacting to commmity sanctions. The study is based wpon .
interviews with 803 Oregon high school teachers. The typical Oregon
high school teacher is found to be more conservative politically -
- than his community and to become more conservative the longer he
“teaches. Small-town teachers, female teachers, and teachers of
~ business education or general education are the most conservative.,
. The political life of ‘the Oregon high school teacheyr is found to b
markedly less than that of other populations with comparable o
education and incoms, ' The few teachers who do take part in politi-
‘cal activities are 1likely to be men supporting school bond issues .
~ and seeking increases in their own salaries., The author theorizes
~ that two factors account for the political reticence of Oregon
teachers--the job itself and the kind of people. who are recruited

o jmtacmng (ERIC abstract)
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© LIST OF ANNOTATIONS BY DESCRIPTOR CATEGORY

'hforonoc-mtoontryn-biu. Godol‘othrn rtdunctotop:lc .

. areas are indicated in parentheses following the deseriptor listed,

- Code letters pertaining to grade levels (PSL - pre-school, PPL - -
prinryorolmhry,m Junlor high or high, CUL - college or
wniversity, AEL - trade or technical edwoatien) are swhhesdings .
- within each duor:lptor -In the body of the text, code letters appear

' intho:pporrichthandcornorcnthnﬂratmoofmhontry. '

v , M'Att:l,tnduottnchoutamdoruamnto
Yy . -=curriowlws, school prastices, .tmontiou (Ac‘ft), 23, 52, 73, 81,
' - . m, n?&m, 3, h‘ 7, B, 22, 1213 m’, 7’ 29, 3)‘, h, 7
63, 10, B0, 101, 107, 12h; CUL, 85, 93, 99; 9 AE, 19, 3 %%
oduutioml issues, evaluation, tneh.tag research (hcl), S 9,
25, 38, 7h, 76, 111: 1” ms 7; EPL, kL, 83 18, 2k, k9, 79, 115,
132, 1fa s 18, 1 1T 19, 8o, 110, 115, 127, 132, W2s
B w o e 9‘5, 1h0; AR, 35, k2, 97
o --:lnurvioa oduoati s special n:l.niu study institutes (u.n) 23,
. 27, 52’ 75, 118’ m, 22, 50, 62 109’ ]-22’ 1333 m, 29, 122, S
1333 GUL, éh? ARL, 13,

R ==instructional mma, nmr oduuti.oml media (ho), 120; I'L, 121; o

corasia Leenes, Ssatvantaged ohildren (Are), 9, 27 0 18, 6, %
Sues re
a1k, 138, 136, 1395 B, 56, 7, 133; JHL, 133; cuL, 69 = .

S mmt.mtm back;rotnd(cnr) 9 12, 23, 25, 3, ho 52 63 73,
0 87, 9; EPL, 7, 11 16,13’ , 1, 62, 6k, 79, 8, 125, 136,
3 JAL, 7, 10, 11, 18, 20 zé 29, 3, i1 6ﬁ 79 121’. 3&
cm., 14,15, 24, 32,96&, 6, 7a of, Yoy 1 IS, 3, ke

' Wﬁ-“ 't‘dha (G“)s 1, 5, 12: 25: 30, 331 ko, 66 7“, 9°s 1393
'3 m: 3, 0, 1325 JKL, 21, 2 6 107, 132} GUI., 72

o Job satisfaction, job locale, mrm; conditions (Job), 9 25 2, 33,
o | 66, 3 B ia, i, 61, 132, 13k JaL, 18, 20, 11,°103, 52, ish,'~ :
' ’lunboralu :h: tumr-' ouaxﬂ.utiona, wnions (Mem), 25, 113; XFL, 18;
Organi.utioml ntrletm rganiutioml ciinto (Org), 1, 123, 1393
XPL, 2, 16, 17: 18, 56: 67, 100: 1263 JHI;, 18, 20, 31: 34, 393 GUL,
1", Bh’ 86; m’ 35 i i
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) Pmonﬂ.ity tttr:lbutn or traitl, crut:l.vi_ty (Por) ﬁ Bé 38, 76, 85,

108, 123, 137; EFL, 2, 11, 16, 17, 1 100, 125, o
8; L, 10, 11, *18, 26, 3k, 5h, 126, 126 1295 CuL, "1h, 13, 61, o

) rrgl-o paroetved (Pro), 33, 9bs m, 28, 1255 JHL, 28, 83, om., 8k,

' Rolat:lonshipa 'ith rlmipcll nnd other paraomal (Rel), 1, 36, 38’8;{6 o

1z, 1393 IPB, 16 51, 58: 59, 67, 100: 125: 126; JH'L, 116; CUL

Role perception (Rlp), 1, 38, 112; X°L h95051115138;m. 101,
115, 1k2; L, 1!3 is,'hh,'sa, 57, 68, 93, 95, 99 %" >

 Teacher aides, auxili Tap), 98, 102 u9,m16h6
: "Em,ss,sp’ ’ )t

h?, 55, 89, 913 JHL GUI-, 1“3

Tests and measurement -devices (Tem), 81 85, 91;, 111, 130; PSL, 117;
- EPL, 88, 111, mi JHL, 31: 83

Valnaa(\ral)790112130; 60881]5-11!1.313960115
128, 1h2; _,"Mt,,” J’Jﬂ; m’ ﬁz,’. 3 » 5% 375 OUs )
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